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Series Preface

We are pleased to introduce you to this New Springer Nature psychodrama book
series titled, Psychodrama in Counselling, Coaching and Education, edited by
Jochen Becker-Ebel and by Scott Giacomucci (who is also the author of the first
book in the series).

The series situates psychodrama practice and research in Asia and beyond in a
global context. It provides a unique and innovative resource for the latest develop-
ments in the field, nurturing a comprehensive and encompassing publication venue
for humanistic psychodrama and sociodrama in therapy, coaching, and education.
The series publishes peer-reviewed volumes related to therapy, psychotherapy, coun-
selling, coaching, human resource development, organizational dynamics, education,
and training. This series will annually publish two monographs, edited volumes,
and/or textbooks.

The rich tradition of Dr. Moreno’s methods, including sociometry, psychodrama,
and sociodrama, has been primarily disseminated through private post-graduate
training institutes over the past 100 years of its existence. This academic book series
brings the creativity and innovation of these experiential approaches more fully
into academia with publications included in academic databases freely accessible to
thousands of individual students, researchers, and professors.

The series reflects on cultural creativity and new developments beyond Dr. Jacob
L. Moreno in the second century of the existence of psychodrama. The editors, with
the assistance of distinguished scholars from Brazil, Germany, Indonesia, India,
Taiwan, Turkey, and USA specializing in a variety of disciplinary and thematic
areas, welcome proposals that are related to the above-mentioned wide-ranging
psychodrama studies. Books in this series will also emphasize the unique histories and
methodologies emerging in international psychodrama communities. The platform
created by this series highlights psychodrama practice wisdom from around the world
in the English language, making it more accessible for a wide audience. Additionally,
this book series will include books that systematically integrate psychodrama philos-
ophy and practice into other established fields of group psychotherapy, social work,
counseling, psychology, coaching, trauma theory, education, and organizational
development.
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viii Series Preface

The series promotes the understanding of psychodramatic and sociometric tools
which are relevant for counselors, supervisors, trainers, educators, creative arts thera-
pists, group workers, and community or organizational leaders. The series will appeal
to researchers, practitioners, and graduate students in the behavioral, social, medical,
psychological, and business sciences as well as leaders in education, the corporate
world, and politics.

As series editors, we would like to extend our gratitude to Springer Nature,
Mrs. Satvinder Kaur, and her team, for believing in the creativity and strength of
psychodrama. This series will serve to promote the methods of sociometry and
psychodrama in multidisciplinary contexts to ultimately enhance the provision of
social services, psychotherapy, education, scholarship, and research throughout the
world.

Chennai, India/Hamburg, Germany Jochen Becker-Ebel
Philadelphia, USA Scott Giacomucci
January 2021



Foreword

Ours is a nation built upon trauma. We are a nation of immigrants. The original trauma
of all immigrants who voluntarily come here is that they wrenched themselves from
their families, communities, and countries. Many immigrants traveled here with only
their hopes and dreams of creating a better life for themselves and their descendants.

One such immigrant was Dr. Jacob L. Moreno who migrated from Vienna to
New York City in 1925, bringing with him new ideas of sociometry, psychodrama,
and a vision of healing society. Zerka Toeman Moreno was also an immigrant who
migrated from the Netherlands, via London to New York City in 1939. They both
championed the isolated and rejected. His causes were the destigmatization of pros-
titutes, prisoners, and delinquents; hers were gay, lesbian, bisexual and transgender
persons, and later those living with HIV and AIDS.

The original colonists established this great country by inflicting unspeakable
trauma that continues even today upon the indigenous Native Americans. Our
country’s greatest wealth was created on the back, blood, sweat, and tears of slaves
(1619-1865). After the Civil War and until the civil rights movement in the 1960s,
most African Americans still lived in a nation of systemic oppression and legalized
discrimination. Today, we still find vestiges of systemic oppression and social injus-
tice in the ways in which we treat our African American citizens. These past traumas
may have been denied or repressed from our conscious minds, but the pernicious and
persistent aftershocks of these traumas live on in our unconscious, our bodies, and
the body politic. This book offers a variety of action-based tools to address trauma
with individuals, groups, and communities.

Now, the winds of change, fanned by the COVID-19 pandemic, and social, polit-
ical, economic, and environmental unrest, are rapidly sweeping across our nation and
the globe. Some have exploited these dramatic changes to achieve or retain power.
They sow discord and distrust. Some have used their words and deeds to demean and
demonize others and even to marginalize and criminalize minorities. When people
are fearful, ignorant, and prejudiced, they are more likely to believe anti-science,
anti-Semitic, political, racial, and religious conspiracies that create divisions within
families, communities, and countries.

These divisions and separations are largely caused by a social phenomenon that
Moreno terms “the sociodynamic effect” which underlies social inequality in society.
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X Foreword

The reversal of the sociodynamic effect and movement toward social justice are tasks
of utmost importance at this specific point in history.

Social workers and psychodramatists embody the hope that “A truly therapeutic
procedure can have for its objective no less than the whole of mankind.” Together
we can bridge the divides that separate us and, once again, respect and honor the
differences between us. We agree that what binds us together is greater than what
separates us. We all hope for a brighter future, a happy and healthy family, a good
job with good pay, and an opportunity for our children to have a better life than we
have had.

Jacob Levy Moreno, M.D. (1889-1974), along with Jung, Freud, and Adler, was
one of the last great psychiatrists of the twentieth century. Dr. Moreno is the founder
of psychodrama and sociometry and one of the co-founders of group psychotherapy
and role theory.

Dr. Moreno and his colleagues and followers since his death have created and
refined a complex and comprehensive body of knowledge encompassing a philosophy
of spontaneity and creativity, a theory of human development, a theory of personality,
abody of historic and voluminous scientific research (1920-1970), current worldwide
research, and over 800 assessment, intervention and evaluation tools and techniques.
It is quite remarkable that so few have contributed so much and have had such an
enormous impact on the social sciences.

Dr. Scott Giacomucci, DSW, LCSW, BCD, FAAETS, PAT, is at the forefront
of the next generation of Moreno’s followers, and he spans the intersection of
social work, group work, trauma treatment, and psychodrama, sociometry, and group
psychotherapy. He is uniquely positioned to teach and train others how to mend the
cleavages of gender, race, religion, gender, socio-economic status, and cultures. He
has developed his gifts of intellect, courage, curiosity, and charisma into talents that
he has faithfully and consistently used on behalf of the isolated, forgotten, marginal-
ized, and oppressed. He has boundless affection, love, and fealty to the family of
humans and not just for the family of his birth.

Dr. Giacomucci is also that rare and exceptional academic author with a deep
reservoir of clinical practice who weaves history, theory, research, best practices,
and practical applications into a cohesive narrative that is clear and practical. One
book does not lead to mastery of any field, but this book launches us on a journey that
inspires us, imbues us with passion and purpose, and provides us with strategies and
tools to move forward. While this book is best read from cover to cover, the sections
stand alone and offer specific guidance for history, theory, assessment, intervention,
and evaluation. As you read this book, you may find that some of the terms, theoretical
constructs, and intervention tools are familiar to you and many more that offer new,
exciting, and practical ways to heal relationships.

The Reverend Dr. Martin Luther King, Jr., reminded us that the arc of history bends
toward justice. Yet the arc cannot bend unless there are sufficient people dedicated
to bringing about that change. Social workers and psychodramatists can help make
the arc of history bend toward justice. When we are trained in the art, science, and
craft of creativity and spontaneity, we can bring healing and reconciliation to our
families, our communities, our country, and the world. As Dr. Moreno once asked,



Foreword xi

“How can we expect there to be peace in the world when there is not peace within
in our own social and cultural atoms (networks)?”

In the final pages of this book, Dr. Giacomucci shares his future vision of social
work, psychodrama, and sociometry. He does this by combining several psychodrama
techniques, “The Letter,” “Role Reversal,” and “The Future Projection Technique.”

Now, I ask you the reader to future project to the end of your professional career
and write a letter from your future self to your present self. In the letter, list some
of the most important lessons you learned on your way and some positive results of
having learned those lessons. End your letter with telling your present self one thing
that you did today that made it possible for your best future self to come true.

Dr. Giacomucci has shared his vision. You have shared your vision.

At this moment and every moment, your world is at an intersection. Which path
will you choose?

Dale Richard Buchanan, Ph.D., LI.C.S.W., T.E.P.
Director

Clinical Therapies (Retired)

Saint Elizabeths Hospital

Washington, DC, USA
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“Scott Giacomucci has written an excellent and very important book locating
psychodrama, sociometry and sociatry alongside social work. This book lays out the
history, philosophy, and practice of Moreno’s triadic system clearly for the reader
offering a more complete understanding of not only the methods but the mission
behind them. This is truly an important contribution to the literature that firmly
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field today.”
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and could not put it down until the very last page. It presents a panoramic view on the
broad and unlimited possibilities of psychodrama, while placing it within cultural

and systemic perspectives.”
—Nien-Hwa Lai, Ph.D., TEP, Professor, Department of Psychology and
Counseling, National Taipei University of Education

“This book is aptly dedicated to the future generations of psychodramatists and
social workers. It is the most comprehensive book to recount in meticulous details
the history, philosophy and underlying theories of both psychodrama and social
work. This scholarly work should be required reading for both faculty and students
of these disciplines, and will be the best resource for psychodrama trainees studying
for their certification exam. The book is well-written, its style is accessible, making

it a page-turner, which not a common phenomenon in academic writing.”
—Jacob Gershoni, LCSW, CGP, TEP, Co-Director of the Psychodrama Training
Institute at The Sociometric Institute, New York, NY; Editor of Psychodrama in the
21st Century (2003)
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between psychodrama, sociometry, and social work that will be of great interest to
practitioners, students, trainers, and researchers. He presents the theory and practice
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fields.”
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Dramatherapy Graduate Program, School of Creative Arts Therapies, University of
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“This book takes psychodrama beyond the therapeutic consultation room, to the
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of all professionals working in any of these areas!”
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“When Bruce Springsteen’s album, “Born to Run” was released, critics wrote that
Springsteen was the ‘future of rock and roll.” Dr. Giacomucci’s text will be required
reading for generations of group therapists to come. This book conveys to the reader—
experienced or novice, the fundamentals that are elusive to capture, but can clearly
be understood and utilized by everyone. Scott Giacomucci is this generation of group

therapists’ Bruce Springsteen.”
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practices, and complex theories of Dr. J. L. Moreno—incorporated with a similarly
complex set of ideas, theories, practices of Social Work. Through extensive research,
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—Edward Schreiber, DD, Ed.M, MSW, TEP, Director of the Zerka Moreno
Foundation; Co-Editor of the Autobiography of a Genius by Jacob Moreno, The
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courage to trainees, practitioners, and educators in the field to go forward for a better
world.”
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Babaoglu Psychodrama Institute; Istanbul, Turkey; Interim Chair of
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“This scientific book is comprehensive, easy to read, and depicts the state of the art
of social work and psychodrama. Chapters include practical content for direct use in
social work, psychodrama, and beyond. This book is an essential read and is valuable
for a variety of fields.”

—Jochen Becker-Ebel, Ph.D., Owner PIB Germany and Adj. Prof. f. Psychodrama,
Medical Faculty, Yenepoya University, India

“Dr. Giacomucci has been committed to integrating psychodrama into social work.
This well-written book is not only grounded in theory, but also very practical. The
book content is excellent, insightful, and surely a milestone in the process of the
integration of psychodrama and social work. With the rapid development of social
work in China, sociometry and psychodrama have great potential application in
competence-based social work education.”
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Chapter 1 ®)
Introduction to Social Work, Sociometry, o
and Psychodrama

Abstract This introductory chapter provides context for the content covered in the
rest of the book. Background on the evolution of the book and increased social work
attention to psychodrama is offered while also defining the basic concepts of sociom-
etry, psychodrama, and social work with groups. The importance of considering
differences between cultures, populations, and countries is highlighted, especially as
it relates to scope of practice of the social work field which varies between countries.
Specifics of chapter topics are overviewed with suggestions to the reader on how
to approach this book. Though the book explicitly focuses on social work, many
other professionals will find this publication useful including group therapists, coun-
selors, psychologists, creative arts therapists, psychodramatists, community workers,
supervisors, and professors.

Keywords Social work * Sociometry + Psychodrama - Group work - Experiential
therapy

This book aims to integrate Moreno’s methods into the social work field. Social work
and Moreno’s methods, specifically sociometry and psychodrama, remain largely
unintegrated. An attempt is made throughout this book to outline the congruent
histories, philosophies, theories, and practices of social work, sociometry, and
psychodrama. Both sociometric and psychodramatic processes will be presented
with emphasis on their usefulness in clinical social work practice with individ-
uals, groups, communities, organizations, supervision, and education. Though this
book will explicitly address social workers, it is also applicable for group thera-
pists, community leaders, drama therapists, creative arts therapists, psychologists,
counselors, coaches, supervisors, and educators.

The idea for this book emerged from my own professional journey. After
completing my master’s in social work, I threw myself into intensive psychodrama
training. Upon completion of my psychodrama certification, I returned to pursue
a doctorate in clinical social work. Tasked with assignments about social work
history, philosophy, and theory, I hunted through the academic literature for publica-
tions about the connection between sociometry, psychodrama, and social work but
found nearly nothing had been written on the topic in English. There are several
related German publications on the topic however (Bocker, 2004; Dannheiser, 2007;

© The Author(s) 2021 1
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Coaching and Education 1,
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Engelke, 1981; Miiller, 2009; Neudorfer, 2014; Niepenberg, 2017; Ramsauer, 2007;
Schwinger, 2014, 2016; Stimmer, 2004; Zwilling, 2004). It seemed I had unexpect-
edly encountered a major gap in the (English) literature base. I decided to devote my
doctoral dissertation to the topic and created an MSW course curriculum to dissem-
inate my findings on the overlap between social work with groups and Moreno’s
methods (Giacomucci, 2019b). My dissertation is the foundation of this book concept,
though the majority of the content in this book is new.

In the past few years, the social work field seems to have a newfound interest
in the creative arts therapies, non-deliberative or action-based approaches, and
psychodrama (Giacomucci, 2019b; Heinonen, Halonen, & Krahn, 2018; Sulman,
Sullivan, & Nosko, 2016). This is evidenced in multiple ways including an increased
number of psychodrama presentations at social work conferences at the state,
national, and international levels. Perhaps a more objective measure of this is the
social work with groups journal hosting special issues focused on non-deliberative
social work in 2016, social work and the arts in 2018, and psychodrama in 2020.
Moreno’s methods would fall within each one of these categories which shows
an increased receptibility and interest within the social work with groups commu-
nity. The number of English publications specific to social work, sociometry, and
psychodrama has increased each year since 2017. The International Association of
Social Work with Groups (IASWG) has created a new annual event at their sympo-
sium focused on non-deliberative social work (a category that psychodrama would
fall within). Furthermore, in 2017 there was not a single course devoted to sociometry
and psychodrama taught within a social work department in the USA (though many
existed decades ago). As of 2020, at least two psychodrama courses are being taught
in graduate social work programs in the USA (Bryn Mawr College and Yeshiva
University). This book was written to serve as a textbook for a psychodrama course
for social workers or other professionals.

The number of social workers with certification in sociometry, psychodrama, and
group psychotherapy has also increased significantly in the past decade. In 2011,
11% of certified psychodramatists were social workers (Konopik & Cheung, 2013);
however, in 2020 that has jumped to almost 30% (ABESPGP, 2020). Although
social work is one of the most represented mental health fields within the USA
psychodrama community, sociometry and psychodrama receive very little attention
within the social work field in the USA. In other countries too, it seems that many
psychodramatists hold degrees or licenses in social work; however, there has not been
much attention given to a systematic exploration of the social work and psychodrama
intersection, especially at a theoretical level. The richness of psychodrama remains
mostly unharvested by social workers today. This book delivers social workers with
a historical, theoretical, and practical understanding of how to use the theory and
experiential processes from sociometry and psychodrama in social work practice.
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1.1 USA and International Contexts

This book is primarily presented from my perspective as a US-based social worker
and psychodramatist attempting to incorporate an awareness of how the fields of both
social work and psychodrama have fundamental differences in other countries. This
book is also partially limited by my inability to read non-English languages. I have
done my best to access sources relevant to this book in other languages and include
reference to them when appropriate.

In the USA, it is common practice for social workers to provide clinical services
and psychotherapy, but this may not be the case in every part of the world. Although
this book depicts the use of sociometry and psychodrama methods for social workers
in clinical settings, it is important that each reader practices within the scope of their
licensure and understands the boundaries of their practice based on the governing
bodies and codes of ethics of their own countries.

It is my belief that the social work and psychodrama communities in the USA
have much to offer professional communities in other countries—and that we have
much more to learn from our international colleagues. This is especially true when
it comes to psychodrama. Although psychodrama initially took root and developed
in the USA, the US psychodrama community has failed to grow and profession-
alize in many ways (Giacomucci, 2019a). International psychodrama communities
in Europe, South America, Asia, and Australia have outgrown psychodramatists in
the USA in the areas including numbers of members, psychodrama research, embed-
ding psychodrama in academia, and integrating psychodrama into mainstream group
therapy, psychology, social work, and counseling fields. Internationally, there are
entire graduate degrees awarded in the study of sociometry, psychodrama, and group
psychotherapy, including in Israel, England, Spain, and Bulgaria; and at the same
time, it is difficult to find mention of sociometry or psychodrama academic institu-
tions in the USA. In some countries, Moreno’s methods are widely accepted but in
the USA they remain largely unknown.

1.1.1 Cultural Contexts

The practice of any method is embedded within a specific cultural context. Regardless
of one’s approach, it is important to consider the cultural context and contemplate
ways that the approach can be modified when working with different cultural groups
or multicultural groups. Zerka Moreno states that “warming-up to psychodrama may
proceed differently from culture to culture and appropriate changes in the applica-
tion of the method have to be made” (1965/2006, p. 108). Culture has a considerable
impact on communication (verbal and non-verbal), social norms, belief, physical
contact, value systems, politics, religion, gender roles, power, and meaning making.
Both social work and Moreno’s methods initially emerged within the framework of
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western perspective (European/USA). Although psychodrama was primarily devel-
oped in the USA, it seems that the highly individualistic and medicalized culture may
have significantly contributed to the decline of psychodrama’s popularity (among
other factors). However, at the same time, it appears that psychodrama’s popu-
larity has greatly increased in continents that have a more collective and communal
culture—especially in Asia, the Middle East, and Latin America. It also seems that
the practice of psychodrama in the USA and Western Europe is more focused
on psychotherapy while psychodrama practice in other countries encompasses
psychotherapy and non-clinical contexts including public community sessions, social
activism, and politics (Fiirst, 2006).

The psychodramatic approach honors the perspectives and experiences of each
participant while supporting individuals in their own process of meaning making.
Psychodrama is inherently focused on process, creativity, spontaneity, and largely
rooted in a postmodern framework (Oudijk, 2007)—all of which make it more easily
adaptable for different content, populations, and cultural contexts (Fiirst, 2006). At
the same time, because of its emphasis on action and group work, it may be even
more important in group therapy and psychodrama to consider cultural contexts than
with other approaches (Bustamante, 1961). Nieto (2010) presents an anti-oppression
approach to inform psychodrama which emphasizes the need for awareness and
respect of differences in social identity. Specific aspects of psychodrama practice
that may need to be modified for different cultures include the use of physical touch,
religion or spirituality, expressions of anger or conflict (especially toward parents),
disclosing family issues, and recognizing personal strengths (Fiirst, 2006; Gong,
2004; Hudgins & Toscani, 2013; Lai, 2011, 2013; Lai & Tsai, 2014; Ottomeyer,
2003).

I believe it is important for me to acknowledge my own cultural bias and limited
experience in most cultural systems around the world. This book is written based on
my own experience practicing in the USA, learning primarily from psychodramatists
in the USA, and teaching primarily in the USA with occasional presentations for
international audiences. While this book may be a source of new learning related to
the theory and practice of Morenean methods, I urge readers to critically consider the
applicability of each process in this book to the cultural context(s) in which you work.
Readers are encouraged to develop new adaptations of sociometry and psychodrama
methods to better meet the needs of diverse populations.

1.2 What Are Sociometry and Psychodrama?

Though future chapters will provide extensive descriptions of sociometry (Chap. 155)
and psychodrama (Chap. 6), I will introduce the concepts briefly here. Throughout
this book, the founder of sociometry and psychodrama will be referred to with
various names including “Moreno,” “Jacob Moreno,” Jacob L. Moreno,” “Dr. Jacob
L. Moreno,” “J.L. Moreno,” and “J.L.” (See Fig. 1.1). These names are used inter-
changeably within the psychodrama community when talking about Moreno, and I
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Fig. 1.1 Jacob Moreno ascending the psychodrama stage. Reprinted with permission from Figusch
(2014)
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have also used each of them when referencing Moreno throughout the book. Both
sociometry and psychodrama exist within the triadic system developed by Dr. Jacob
L. Moreno—sociometry, psychodrama, and group psychotherapy. Quite often, the
term “psychodrama” is used when referring to the entire triadic system. From a
Morenean perspective, each element of the triadic system is intimately connected
and emerged from Moreno’s existential philosophy (Moreno, 2019). Though he is
often neglected in the group therapy literature, J.L. Moreno actually coined the terms
“group therapy” and “group psychotherapy” in 1932 (Moreno, 1957). His approach to
group therapy emphasizes action over analysis and was based on his early mystical
experiences, his development of the Theater of Spontaneity, and the sociometric
ideas—all of which emerged in the early 1900s.

Sociometry is defined as the study of group dynamics, the evolution of groups, and
the network of relationships within groups (Moreno, 1953). Moreno’s sociometric
system offers a theory of society and interpersonal relations, a research methods
for studying the nature of groups and relationships, and experiential practices for
assessing and promoting change within and between individuals and groups (Hale,
2009; Nolte, 2014). Sociometry facilitates both written and/or action-based group
assessment using a variety of novel instruments. While psychology and psychodrama
are focused on psychodynamics, sociometry emphasizes the sociodynamic realm of
experience. Most psychodrama group sessions begin with action-based sociometry
processes to initiate a warm-up, explore group dynamics, and establish the topic of
the psychodrama enactment (Giacomucci, 2020).

Psychodrama is most often described as an experiential approach that inte-
grates aspects of psychotherapy and role playing techniques to externalize intrap-
ersonal or interpersonal issues. Psychodrama is primarily recognized as a form
of psychotherapy, but it is also used extensively outside of clinical settings.
Psychodrama sessions generally involve a protagonist, a director, role players, a stage
of some sort, and an audience. The story of a protagonist is dramatized using unique
role playing techniques including doubling, soliloquy, self-presentation, mirroring,
and role reversal. Psychodramas vary greatly in their size, length, number of scenes,
goals, topics, settings, orientation to time (past, present, and/or future), and the nature
of the roles (intrapsychic, interpersonal, spiritual, axiological, etc.).

After the completion of a psychodrama, participants de-role and return to the
group as themselves. The final group phase is focused on personal sharing related to
the psychodrama enactment. This sharing phase almost resembles more traditional
talk therapy group sessions, however during the sharing phase of a psychodrama
group, analysis or intellectualization is discouraged in favor of authentic sharing
about one’s own experience.

Moreno’s methods have largely been separated from each other, from their under-
lying philosophy, and from their founder. Moreno (see Fig. 1.2) published his first
nine books anonymously, inspired by his spiritual beliefs. As a result, it was easy for
others to take his ideas and claim them as their own. Morenean philosophy directly
challenges and contradicts psychoanalysis, the medical model, individualism, and
capitalism. It seems that these philosophical differences may have contributed to the
separation of Moreno’s philosophy from his methods by many practitioners in the
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Fig. 1.2 Jacob Moreno in 1925 in Vienna. Reprinted with permission from Figusch (2014)

USA. Furthermore, as his methods penetrated the larger culture, the triadic system fell
apart as some fields absorbed one element but not the others. For example, sociology
and social network researchers adopted ideas of sociometry without giving second
thoughts to psychodrama or group psychotherapy. Similarly, the group therapy world
largely ignores sociometry and psychodrama. And multiple fields, such as education,
coaching, organizational leadership, gestalt therapy, encounter groups, and ther-
apeutic communities have incorporated aspects of psychodrama, particularly role
playing and the empty chair technique, without also integrating sociometry or More-
nean philosophy. Moreno believed that his work had been cannibalized at the expense
of its reputation (Moreno, 2014).
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1.3 Social Work with Groups

This book will primarily focus on group work, but also contains sections on using
sociometry and psychodrama in one-to-one sessions, work with communities or
organizations, and social work education and supervision. Throughout the book,
the terms “social work with groups,” “social group work ,” and “group work” will
be used interchangeably. “Group therapy” and “group psychotherapy” will also be
used interchangeably. While group therapy is focused on clinical applications of
group work within a therapeutic context, social group work has a wider orientation
that encompasses group therapy, community group work, educational groups, skill-
building groups, task groups, social action groups, remedial groups, supervisory
groups, and training groups. Clinical applications of sociometry and psychodrama
will be primarily emphasized throughout the examples in each chapter, nevertheless
these approaches are also used in non-clinical or non-therapeutic social work settings.

Social workers are experiencing increased expectations to facilitate groups in their
careers while receiving little to no formal education, training, or supervision specific
on group work. Social work students and graduates are being placed in internships
and jobs where they are expected to facilitate group psychotherapy without special-
ized skills training necessary to work competently in group settings (Knight, 2017).
The resulting consequences limit the quality of treatment that clients receive, the
preparedness of MSWs to work in their field, and social workers’ feelings of compe-
tence and confidence in their professional roles (Clements, 2008; Kammerman, 2011;
Yalom & Leszcz, 2005). The Council on Social Work Education (CSWE) does not
require devoted courses in group work in their accreditation requirements for MSW
programs. The CSWE required competencies include “assessing,” “intervening,” and
“evaluating practice” “with individuals, families, groups, organizations, and commu-
nities,” but do not explicitly highlight the importance of education and training related
to group work on its own (CSWE, 2015, p. 8). Renowned existential therapist and
group expert Irving Yalom implores that:

It is abundantly clear that, as time passes, we will rely on group approaches ever more
heavily. I believe that any psychotherapy training program that does not acknowledge this
and does not expect students to become as fully proficient in group as in individual therapy
is failing to meet its responsibilities to the field. (2005, p. 544).

I wholeheartedly agree with Yalom and encourage CSWE to reconsider the place
of group work within social work education as its own specialty with unique knowl-
edge and skills that differentiate it from work with individuals, families, organi-
zations, and communities. My hope is that this book might help embed Moreno’s
methods in social work academia while also helping to fortify social worker prac-
titioners with knowledge, resources, and action-based group work tools. The rich
tradition of J.L. Moreno’s methods of sociometry and psychodrama, in addition to the
many trauma-specific adaptations that have evolved from them, offers social workers
the much-needed clinical skills and sociometric understanding to safely and compe-
tently facilitate psychotherapy groups (Giacomucci, 2018a, b; Giacomucci & Stone,
2019; Skolnik, 2018). Sociometry and psychodrama methods would fall within the
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larger category of “non-deliberative” methods of social work practice which seems
to be increasing in popularity in the social work with groups community (Lang, 2016;
Sulman, Sullivan, & Nosko, 2016).

This book has been written in a way that integrates both the foundational knowl-
edge of a social worker and a psychodramatist. Social work and social group work
core concepts have been emphasized including person-in-environment perspective,
the biopsychosocial-spiritual model, mutual aid, the centrality of relationships, and
social justice. Entire chapters have been devoted to outlining Moreno’s methods
within the essential social work themes of trauma (Chap. 7), neurobiology (Chap. 8),
the strengths-based approach (Chap. 9), and evidence-based practice (Chap. 10).

1.4 Social Workers and Beyond

This book will predominately focus on integrating Moreno’s methods into the
social work field. Nevertheless, the philosophies, theories, and practices of social
work, sociometry, and psychodrama are each relevant and adaptable for other fields
including psychology, counseling, group therapy, marriage and family therapy,
drama therapy, the other creative arts therapies, community organizing, and educa-
tion. Psychology, counseling, and marriage and family therapy, dominated by tradi-
tional talk therapies or cognitive behavioral therapy, can benefit from the experi-
ential approaches offered by sociometry and psychodrama. The creative arts ther-
apies, which already are based on expressive and experiential methods, will find
sociometry and psychodrama to be complimentary to their practices. At the same
time, social work’s emphasis on relationships, person-in-environment, biopsychoso-
cial-spiritual perspectives, mutual aid, social justice, and the integration of clinical,
group, and community practices can all serve to enhance the practice of non-social
work professionals.

As an expert in traumatic stress, [ have also included considerable content related
to using psychodrama for both trauma-informed ways and trauma-focused prac-
tices. Trauma is not the primary focus of this book, nevertheless, a trauma-informed
perspective is incorporated throughout each chapter. The use of a trauma-informed
clinical map and trauma-focused psychodrama models are emphasized. It has been
my experience that many veteran social workers (and other professionals) have had
adverse experiences or misconceptions about psychodrama specifically related to its
use in ways that were harmful or not very trauma-informed (Giacomucci, 2018c).
By emphasizing trauma throughout the book, my hope is to renegotiate some of
psychodrama’s reputation in the social work community.

Though this publication attempts to present the fullness of psychodramatic philos-
ophy, theory, and practice, pieces of it can be easily integrated into the repertoires
of other professionals. It is expected that a minority of readers of this book will
be implementing the psychodrama as a comprehensive system. But instead, most
readers will be interested in adapting various aspects of sociometry and psychodrama
into their work. The chapters of this book have been written in a way to speak to
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both types of readers. Furthermore, the experiential processes of sociometry and
psychodrama are applicable in a range of spaces beyond psychotherapy and clin-
ical settings. Chapter 2020 is devoted to the use of sociometry and psychodrama by
supervisors, educators, and leaders as experiential teaching processes.

1.5 Concerning Psychodramatists

This book includes the foundations of sociometry and psychodrama, as well as
advanced content for psychodramatists. Psychodrama trainees preparing for their
written exam will find this book a valuable resource as it encompasses each of the
areas on the board of examiner’s examination. In the production of the book, I have
attempted to create content that would not only be useful for social workers, but for
psychodrama students and advanced psychodrama practitioners. New contributions
to the psychodrama literature base have been offered throughout each chapter of this
book. Psychodramatists will also find the underlying philosophy, theory, and core
values of social work as complimentary to their psychodrama praxis.

Drawing from Jacob Moreno’s newly published Autobiography of a Genius
(2019), I have infused novel content on psychodrama history and sociatry throughout
this book. The early history chapters (Chaps. 2 and 3) of this publication contain
a comprehensive timeline of psychodrama, social work, and group therapy in the
contexts of the larger fields of medicine, psychology, and social history. This is
perhaps the most comprehensive timeline of psychodrama that has been created.
Furthermore, the chapter devoted to Morenean philosophy (Chap. 4) is one of the
most complete summaries of sociatry and Moreno’s mystical tradition. Little has
been written about sociatry or Moreno’s mysticism beyond the writings of Zerka and
Jacob Moreno. Unaware of the existential philosophies from which psychodrama
and sociometry emerged, many professionals, including psychodramatists, unintend-
edly utilize Morenean methods while divorcing them from the philosophy that they
originated from.

1.6 How to Read This Book

This book has been written in a way that each section and each chapter might
stand on their own. Some readers may choose to read isolated chapters or sections
within this book that speak to their specific research or practice interests. My only
caution to these readers is related to the unintended consequence of perpetuating the
further separation of Moreno’s methods from his philosophy and theory. I encourage
readers to consider Chaps. 4-6 as an essential foundation to fully understanding the
later sections devoted to the practice of sociometry and psychodrama with groups,
individuals, and communities.
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The first section of the book (Chaps. 2 and 3) is devoted to the histories of social
work and psychodrama. Historians of group work, social work, and psychodrama
will find these chapters of interest. The second section of the book (Chaps. 4—
6) orients itself upon the philosophical and theoretical intersections of sociom-
etry, psychodrama, and social work. Chapter 4 also includes significant content
related to the codes of ethic of social workers. Section 3 (Chap. 7-10) dissect major
themes in social work practice (trauma, neurobiology, strengths-based, and evidence-
based practice and explore them within the contexts of social work, group therapy,
and psychodrama. Sections 4-6 are primarily practice-oriented and include case
depictions, vignettes, and example prompts of using sociometry and psychodrama
within social work practice with individuals, groups, and communities. Section 4
(Chaps. 11-15) outlines the use of sociometry and psychodrama within group work.
A subsection devoted to Yalom’s therapeutic factors of group therapy is included
in Chap. 12—I hope this might help provide common language for psychodrama-
tists and group therapists. Chapter 14 offers advanced psychodrama directing strate-
gies that experienced psychodramatists will find of great interest. And the final
chapter of this section (Chap. 15) offers short descriptions of other experiential
approaches that are similar to psychodrama. This includes approaches that are directly
emerged from psychodrama (sociodrama, social microscopy, axiodrama, etc.), as
well as approaches similar to psychodrama with varying degrees of overlap (drama
therapy, Playback Theater, Theater of the Oppressed, Gestalt Therapy, Internal
Family Systems, etc.). Section 5 (Chap. 16—16) is devoted to one-to-one work using
sociometric and psychodramatic methods. Practitioners that primarily provide indi-
vidual psychotherapy services will find this section most helpful. The sixth section
(Chap. 18-20) includes chapters on community, organizational, and educational
applications of sociometry, sociodrama, and role training. This section is written
with community organizers, organizational leaders, supervisors, and educators in
mind. The final chapter of this book is a psychodramatic letter inspired by my vision
of a future where the social work field has fully integrated Moreno’s methods into
its professional repertoire. In this future projection, I have role reversed with a social
work leader in 2074, on the 100th anniversary of Jacob Moreno’s death, reflecting
on the concretized potentialities of Moreno’s methods absorbed within all aspects of
the social work field (see Fig. 1.3).
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History
SOCIAL WORK MORENO’S METHODS
Philosophy
Sociatry
Casework/Individual Work
Sociometry
Group Work Theory
Psychodrama
Organizational Work
Sociodrama
Community Work Education/
Supervision Theater of Spontaneity
Family Work
Group Psychotherapy
Research
Practice

Fig. 1.3 Intersecting aspects of social work and Moreno’s methods

References

American Board of Examiners in Sociometry, Psychodrama, and Group Psychotherapy
(ABESPGP). (June 1, 2020). Member Directory. Retrieved from www.PsychodramaCertificat
ion.org.

Bocker, 1. (2004). Psychodramatische Schulsozialarbeit. Zeitschrift Fiir Psychodrama Und Soziome-
trie, 3(1), 47-68.

Bustamante, J. A. (1961). Importance of cultural patterns in group psychotherapy and psychodrama.
Acta psychotherapeutica et psychosomatica, 262-276.

Clements, J. (2008). Social work students’ perceived knowledge of and preparation for group-work
practice. Social Work with Groups, 31(3-4), 329-346.

Council on Social Work Education. (2015). Educational Policy and Accreditation Standards
for Baccalaureate and Master’s Social Work Programs. The Commission on Accreditation &
Commission on Educational Policy. Retrieved from CSWE.org.

Dannheiser, S. (2007). Das Psychodrama als Methode der psycho-sozialen Therapie. Analyse
von Moglichkeiten und Grenzen im Bereich der Klinischen Sozialen Arbeit mit Suchtkranken
(Diploma Thesis). Available from https://www.diplomarbeiten24.de/document/87597.

Engelke, E. (Ed.). (1981). Psychodrama in der Praxis: Anwendung in Therapie, Beratung und
Sozialarbeit. Stuttgart: Klett-Cotta Verlag.

Figusch, Z. (2014). The JL Moreno memorial photo album. London: lulu.com.

Fiirst, J. (2006). Psychodrama... Psykodrama... psicodrama... psicodramma... Ilcunonpama...
DOV Zeitschrift fiir Psychodrama und Soziometrie, 5(2), 207-223.

Giacomucci, S. (2018a). Social Work and Sociometry: An Integration of Theory and Clinical
Practice. the Pennsylvania Social Worker, 39(1), 14-16.

Giacomucci, S. (2018b). Social work and sociometry: Integrating history, theory, and practice. The
Clinical Voice. Richboro, PA: Pennsylvania Society for Clinical Social Work.

Giacomucci, S. (2018c). The trauma survivor’s inner role atom: A clinical map for post-traumatic
growth . Journal of Psychodrama, Sociometry, and Group Psychotherapy, 66(1), 115-129.


http://www.PsychodramaCertification.org
https://www.diplomarbeiten24.de/document/87597

References 13

Giacomucci, S. (2019a). Moreno’s methods in academia (or the lack of): A call to action.
Psychodrama Network News. Fall 2019, p. 20. American Society of Group Psychotherapy and
Psychodrama.

Giacomucci, S. (2019b). Social group work in action: A sociometry, psychodrama, and experi-
ential trauma group therapy curriculum. Doctorate in Social Work (DSW) Dissertations, 124.
Retrieved from https://repository.upenn.edu/cgi/viewcontent.cgi?article=1128&context=edisse
rtations_sp2.

Giacomucci, S. (2020). Experiential sociometry in group work: mutual aid for the group-as-a-whole.
Social Work with Groups, Advanced online publication. https://doi.org/10.1080/01609513.2020.
1747726.

Giacomucci, S., & Stone, A. M. (2019). Being in two places at once: Renegotiating traumatic
experience through the surplus reality of psychodrama. Social Work with Groups, 42(3), 184—-196.
https://doi.org/10.1080/01609513.2018.1533913.

Gong, S. (2004). Yi Shu: The art of living with change: Integrating traditional Chinese medicine,
psychodrama and the creative arts. St. Louis: F. E. Robbins & Sons Press.

Hale, A. E. (2009). Moreno’s sociometry: Exploring interpersonal connection. Group, 33(4), 347—
358.

Heinonen, T., Halonen, D., & Krahn, E. (2018). Expressive arts for social work and social change.
Oxford University Press.

Hudgins, M. K., & Toscani, F. (2013). Healing World Trauma with The Therapeutic Spiral Model:
Stories from the Frontlines. London: Jessica Kingsley Publishers.

Kammerman, D. (2011). A new group workers struggles and successes in a host school. Social
Work with Groups, 34(3/4), 233-245.

Knight, . (2017). Social Work Students’ experiences with group work in the field practicum. Journal
of Teaching in Social Work, 37(2), 138-155.

Konopik, D. A., & Cheung, M. (2013). Psychodrama as a social work modality. Journal of Social
Work, 58(1), 9-20.

Lai, N. H. (2011). Expressive arts therapy for mother-child relationship (EAT-MCR): A novel model
for domestic violence survivors in Chinese culture. The Arts in Psychotherapy, 38(5), 305-311.

Lai, N. H. (2013). Psychodrama in Taiwan: Recent developments and history. The Journal of
Psychodrama, Sociometry, and Group Psychotherapy, 61(1), 51-59.

Lai, N. H., & Tsai, H. H. (2014). Practicing psychodrama in Chinese culture. The Arts in
Psychotherapy, 41(4), 386-390.

Lang, N. C. (2016). Nondeliberative forms of practice in social work: artful, actional, analogic.
Social Work with Groups, 39(2-3), 97-117.

Moreno, J.D. (2014). Impromptu man: J.L. Moreno and the origins of psychodrama, encounter
culture, and the social network. New York, NY: Bellevue Literary Press.

Moreno, J. L. (1953). Who shall survive? Foundations of sociometry, group psychotherapy and
sociodrama (2nd edn.). Beacon, NY: Beacon House.

Moreno, J. L. (1957). The first book on group psychotherapy (3rd edn.). Beacon, NY: Beacon
House.

Moreno, J.L. (2019). The autobiography of a genius (E. Schreiber, S. Kelley, & S. Giacomucci,
Eds.). United Kingdom: North West Psychodrama Association.

Moreno, Z. T. (1965/2006). Psychodramatic rules, techniques, and adjunctive methods. In T.
Horvatin & E. Schreiber (Eds.), The Quintessential Zerka (pp. 104—114). New York: Routledge.

Miiller, J. (2009). Psychodrama in social work. In F. von Ameln, R. Gerstmann, & J. Kramer (Eds.),
Psychodrama (2nd ed., pp. 519-531). Berlin: Springer.

Neudorfer, M. (2014). Soziale Arbeit und Psychodrama. Eine zielfiihrende Methode in der Sozialen
Arbeit? (Bachelor’s Thesis). Available from https://pub.th-campuswien.ac.at/obvfcwhs/content/
titleinfo/1784207.

Niepenberg, K. (2017). Gesellschaftlicher Wandel in der Sozialen Arbeit. Zeitschrift Fiir
Psychodrama Und Soziometrie, 16(1), 171-183.


https://repository.upenn.edu/cgi/viewcontent.cgi?article=1128&amp;context=edissertations_sp2
https://doi.org/10.1080/01609513.2020.1747726
https://doi.org/10.1080/01609513.2018.1533913
https://pub.fh-campuswien.ac.at/obvfcwhs/content/titleinfo/1784207

14 1 Introduction to Social Work, Sociometry, and Psychodrama

Nieto, L. (2010). Look behind you: Using anti-oppression models to inform a protagonist’s
psychodrama. In E. Leveton (Ed.), Healing collective trauma using sociodrama and drama
therapy (pp. 103—125). New York: Springer Publishing Company.

Nolte, J. (2014). The philosophy, theory, and methods of J.L. Moreno: The man who tried to become
god. New York, NY: Routledge.

Ottomeyer, K. (2003). Psychodrama in Stidafrika. Zeitschrift Fiir Psychodrama Und Soziometrie,
2(1), 189-202.

Oudijk, R. (2007). A postmodern approach to psychodrama theory. In C. Baim, J. Burmeister,
& M. Maciel (Eds.), Psychodrama: Advances in theory and practice (pp. 139-150). London:
Routledge.

Ramsauer, S. (2007). Psychodramatische Supervision in der Sozialen Arbeit: Kleine Interventionen
mit groer Wirkung. Zeitschrift Fiir Psychodrama Und Soziometrie, 6(2), 293-302.

Schwinger, T. (2014). Die Rolle des Psychodramas in der Sozialarbeit. Zeitschrift Fiir Psychodrama
Und Soziometrie, 13(1), 257-273.

Schwinger, T. (2016). Das Soziale Atom in der Sozialen Arbeit: Begriff und Untersuchungsmeth-
oden. Zeitschrift Fiir Psychodrama Und Soziometrie, 15(2), 275-289.

Skolnik, S. (2018). A Synergistic Union: Group work meets psychodrama. Social Work with Groups,
41(1-2), 60-73.

Stimmer, F. (2004). Psychodrama — Soziale Arbeit — Netzwerke. Zeitschrift Fiir Psychodrama Und
Soziometrie, 3(1), 17-217.

Sulman, J., Sullivan, N. E., & Nosko, A. (2016). Not your usual special issue about activities. Social
Work with Groups, 39(2-3), 94-96.

Yalom, I. D., & Leszcz, M. (2005). The theory and practice of group psychotherapy (5th ed.). New
York, NY: Basic Books.

Zwilling, M. (2004). Methodisches Handeln in der Sozialen Arbeit—Psychodrama als Basis-
methode. Zeitschrift Fiir Psychodrama Und Soziometrie, 3(1), 5-15.

Open Access This chapter is licensed under the terms of the Creative Commons Attribution 4.0
International License (http://creativecommons.org/licenses/by/4.0/), which permits use, sharing,
adaptation, distribution and reproduction in any medium or format, as long as you give appropriate
credit to the original author(s) and the source, provide a link to the Creative Commons license and
indicate if changes were made.

The images or other third party material in this chapter are included in the chapter’s Creative
Commons license, unless indicated otherwise in a credit line to the material. If material is not
included in the chapter’s Creative Commons license and your intended use is not permitted by
statutory regulation or exceeds the permitted use, you will need to obtain permission directly from
the copyright holder.


http://creativecommons.org/licenses/by/4.0/

Part I
History of Social Work with Groups
and Moreno’s Methods

The histories of social work with groups and Moreno’s methods appear to have
emerged independently but on parallel timelines. Both trace their early histories to
European religious traditions in the late 1800s before becoming popular in the United
States in the 1900s. Since their inception, they have both spread quickly around the
world. Social work and psychodrama originated separate from psychology but have
integrated aspects of mainstream psychology into their fields in their attempts to
professionalize.

The initial practices of social work and Moreno’s methods were primarily oriented
on work with the most underserved, oppressed, and marginalized of society. Early
approaches in each fields emphasized work with immigrants, refugees, youth,
schools, and populations involved in the criminal justice system. As they devel-
oped, they seemed to also offer services to the upper classes of society. Moreno’s
methods and social work arose with multiple areas of practice including individual
work, group work, and community work. Social justice and the promotion of a better
society became central tenents—as embodied in Moreno’s vision of Sociatry and
a therapeutic society. Core philosophies integrated the importance of human rela-
tionships, group work, family dynamics, and affirmed the dignity and worth of each
person.

This part provides a detailed history of social work with groups and psychodrama
as they relate to both practice and education in the United States. Similarities in
historical trajectories are emphasized while depicting their parallel and concurrent
chronicles. Within this evaluation of overlapping histories, Jacob Moreno will also
be framed as a social worker due to his philosophy and practice orientations.



Chapter 2 ®)
History of Social Work with Groups e
in Practice and Education

Abstract This chapter outlines a brief history of social work with groups including
its place within the larger social work field and the landscapes of group work practice
and education. Basic theory and concepts in social work with groups are presented
including mutual aid, the centrality of relationships, and an introduction to the non-
deliberative social work tradition. The presence of group work in social work practice
has significantly increased due as research studies have piled up to support its efficacy.
Nevertheless, at the same time, the presence of group work in social work education
has steadily declined in the past several decades.

Keywords Social work history + Group work + Social work education - Group
therapy * Teaching group work

The early histories of group work, social work with groups , and social work educa-
tion exist within a state of interdependence and intersection. Unfortunately, today
these three fields have lost much of their connection. The history of sociometry and
psychodrama ran a parallel process with the evolution of group work in general and
unfortunately remains mostly segregated from the larger group work world (Giaco-
mucci, 2019). Just as the history of an individual significantly impacts its present-day
functioning, so too does the history and development of a model or professional field.
For thisreason, itis important that we start this exploration of social work, sociometry,
and psychodrama at the beginning.

2.1 Brief History of the Social Work Profession

This history of social work is often traced back to the Charity Organization Society
and the Settlement House Movement at the end of the nineteenth century in Europe
and the United States. In the context of this discussion, it is relevant to note that
the many settlement homes included prominent art-based programs, theaters, and/or
drama clubs (Bailey, 2006; Hecht, 1982; Kelly & Doherty, 2016, 2017). Social prob-
lems became exacerbated and more visible in American society due to industrial-
ization, immigration, and poverty which led to a stronger need for the social work
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profession (Ehrenreich, 2014; VanBreda, 2001). The social work field, like Moreno’s

methods of sociometry and psychodrama, also traces their origins back to religious
communities. Social work as a profession with established schools of training appears
to have emerged simultaneously around the world at the turn of the century (de Jongh,
1972; Healy & Link, 2012). By the mid-1930s, schools of social work had emerged
on every inhabitable continent (Healy & Link, 2012).

The social work tradition of casework arose from the “friendly visitors” programs
of charitable organizations in the late 1800s (Ehrenreich, 2014). Because of its early
roots in religion, charity, and volunteer work, social workers experienced difficulty
in being recognized by others as their own profession. In the 1930s, the social work
field attempted to professionalize and enhance its status in the mental health field
by adopting the popular psychanalytic theory (Bendor, Davidson, & Skolnik, 1997;
Ehrenreich, 2014; Weick & Chamberlain, 1997; Weick, Rapp, Sullivan, & Kisthardt,
1989). While many social workers welcomed psychoanalytic theory as core knowl-
edge of the profession, others rejected it. With this change in social work’s orientation
came also a change in the social worker’s clientele—"by turning toward the inner
life, social work escaped its previously almost exclusive concern with the problems
of the poor” (Ehrenreich, 2014, p. 75). Because psychoanalysis is time-consuming
and thus expensive, social workers began working more with the middle and upper
classes.

Due to challenges to the legitimacy of social work as a profession, Ehrenreich
explicitly writes that “the solution was psychoanalytic theory” (2014, p. 60). This
major shift in the social work profession also created a shift toward intrapsychic
understandings of human suffering and more congruence with the medicalized
pathology models of mental illness (VanBreda, 2001). In doing so, social work as
a field shifted away person-in-environment and ecological perspectives on human
suffering. This alliance with psychoanalysis could be seen as a pivotal moment in
the future absence of Moreno’s methods in the social work field. Had social work
not succumbed to the pressures of professionalizing and adopting psychoanalytic
perspectives in an effort to increase its status, it is much more likely that the social
work field would have aligned itself with Moreno’s philosophy, sociometric theory,
and group work—all of which appear to philosophically compliment social work
more so than psychanalytic theory.

2.2 History of Group Work in Social Work

Social group work was introduced as a method of social work practice in the
first quarter of the twentieth century, emerging in the midst of a renewed dichotomy
between casework and community/policy work (Wilson, 1956). In some ways, group
work serves as a happy medium between individual work and community work .
Papell (2015) suggests that social group work provided the social work profession
with a method for operationalizing its ideology and social mission. Since its incep-
tion, group work practice has been grounded in “social reform; social responsibility,
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democratic ideals, and social action as well as social relatedness and human attach-
ment” (Lee, 1991, p. 3). Though the term social justice may be relatively new,
its underlying principles—highlighting inequality, advocacy, and empowerment for
disenfranchised and oppressed communities—are the historically core elements of
group work (Singh & Salazar, 2010, 2011).

As early as 1920, Mary Richmond , the founder of social casework , indicated her
belief in social group work as “the future of social treatment” (Richmond, 1930 as
cited in Northen & Kurland, 2001, pp. 3—4). In response to the growing popularity of
group work, Emory Bogardus outlined the “Ten Standards for Group Work” in 1936
which serves as one of the earliest set of standards for group practice. In the same year,
the National Association for the Study of Group Work was formed (later renamed the
American Association of Group Work—AAGW to promote professional standards
for social group work (Andrews, 2001). In 1948, The American Association of
Group Workers (AAGW) issued the following statement regarding the function of
the group worker:

Through his participation the group worker aims to affect the group process so that decisions
come about as a result of knowledge and a sharing and integration of ideas, experiences and
knowledge rather than as a result of domination from within or without the group. (as cited
in Wilson, 1956)

Group work first formally associated with social work practice in 1935 when
the National Conference on Social Work created a group section. Later, in 1944,
Trecker stated that “group work is a method in social work... not a profession—
social work is the profession” (p. 4). The 1955 merger of AAGW into the NASW

symbolized the experience of most group workers at the time who professionally

identified with the social work profession (Andrews, 2001). Group work existed as
one of the five primary practice sections within NASW until the 60 s when the
practice sections were disbanded in exchange for a generalist approach which was
followed a few years later by a similar policy change in the CSWE . Considering the
NASW and CSWE structural changes in the 1960s that marginalized group work
within social work education , it is important to note that it flourished at this time in
clinical practice—especially after its usefulness was recognized during World War 11
(Northen & Kurland, 2001). In 1979, the Association for the Advancement of Social
Work with Groups (AASWG ) formed and later in 1999 released the first edition
of Standards Social Group Work. More recently, in 2013, the second edition was
released (AASWG , 2013) providing a clinical framework for social group work
moving forward.

While much of the social work field has emphasized the importance of evidence-
based practice (EBP), in the group work arena, there is growing evidence against
the efficacy of manualized EBP group work (Rivera & Darke, 2012; Sweifach, 2014;
Yalom & Leszcz, 2005). Instead, attention to the group process is emphasized with
its ability to “move beyond the constraints of method and technique and respond
imaginatively and creatively to the impromptu, unrehearsed nature of the special
human relationship” (Goldstein, 1998, p. 247).
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Group work has been increasingly marginalized within the social work profession,
while at the same time, it is in high demand in social work practice and the greater
psychotherapy arena (Skolnik-Basulto, 2016). One might argue that as the social
work profession moved toward professionalization and medicalization , it focused
more on how psychopathology existed within the individual and thus treated mental
illness in an individual psychotherapy context. Conrad takes this very stance, “Med-
icalization also focuses the source of the problem in the individual rather than in
the social environment; it calls for individual medical interventions rather than more
collective or social solutions” (2007, pp. 7-8). He goes on to discuss how instead
of looking at the social sources of individual problems, medicalization focuses on
the individual manifestations of the social malady—he calls this “the individual-
ization of social problems” (2007). Group work exists within a paradox of indi-
viduality, as described by Smith and Berg (1997), “the only way for a group to
become a group is for its members to express their individuality... and that the only
way for individuals to become fully individuated is for them to accept and develop
more fully their connections to the group” (pp. 99-100). Group work challenges
popular sociopolitical discourses in the United States around medicalization, indi-
vidualism, competition, dualism, and authoritarianism, which may be contributing
to its marginalization (Drumm, 2006). This depreciation of social work with groups
is evidenced by its invisibility in most social work educational programs. This gap
in social work education only continues to fuel the marginalization of group work
as social worker practitioners and educators enter the field without specialized group
work training (Knight, 2017).

2.3 Social Group Work Defined

Social group work has been defined as a major component of social work practice with
the focus of enhancing group members’ social functioning, social connections, social
support, coping skills, personal fulfillment, providing psychoeducation, or stimu-
lating community-action (Gitterman & Shulman, 2005; Hartford, 1964; Northern &
Kurland, 2001). In the social group work practice literature, there are several essen-
tial ingredients of group work outlined, including inclusion and respect, mutual
aid, group cohesion, conflict resolution, interpersonal communication, and group
development.

Mutual aid 1is the linchpin of social work with groups (Gitterman & Shulman,
2005; Glassman & Kates, 1990; Northen & Kurland, 2001; Skolnik-Basulto, 2016;
Steinberg, 2010). Mutual aid is a group phenomenon by which the group heals itself—
each group member supporting and helping another (Giacomucci, 2020). Kurland
and Salmon, when describing the role of the social worker in group work, state that
“the worker’s role is to set in motion a process of mutual aid in the group” (2005,
p. 131). In order to access the power of mutual aid within the group, the group must
be treated as a group-as-a-whole rather than just one individual at a time (Kurland
& Salmon, 2005).
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Although the mutual aid concept was first introduced to social work by William
Schwartz in 1961, many others had written about it earlier (Dewey , 1916; Kropotkin,
1922; Mead, 1934; Moreno, 1945, 1947, 1955a, 1963, 2019). The mutual aid group
recognizes that all participants have inherent strengths, valuable information and
experiences, a common goal and common needs, the potential to help each other
and in doing so, help themselves (Cicchetti, 2009; Gitterman & Shulman, 2005;
Skolnik-Basulto, 2016; Steinberg, 2010). Shulman (2015) discusses how the essential
ingredient of mutual aid helps group members to “use the group to integrate their
inner and outer selves and to find more adaptive mechanisms to cope with oppression
, including personal and social action” (p. 548). Different evidence highlights mutual
aid’s capacity to increase self-esteem, improve problem-solving ability, and relieve
shame and isolation (Gitterman & Shulman, 2005; Knight, 2006; Steinberg, 2010).
A recent article in the Journal of Social Work with Groups highlighted the use of
expressive interventions to promote mutual aid for trauma survivors (Neuschul &
Page, 2018).

Alissi (1982) states that “the hallmark of social group work process is evidenced
in the ability to recognize the power that resides in the small group, to help members
harness this power to meet personal needs and to achieve socially constructed
purposes” (p. 15). Social group work practice operationalizes social workers’ belief
in the significance of interrelations between humans and the importance of contex-
tualizing clients within their social reality (Carey, 2016). Some theorists have even
claimed that all social work is group work based on the premise that a group is defined
as “two or more persons in a relationship of functional dependence, one upon the
other” (Deutschberger, 1950, p. 12).

Social group work can take many different forms with a variety of different
personal and/or social goals. Groups may be open-ended or time-constrained, open
to new members or closed to only existing members, task-centered and/or growth-
oriented, large or small, specific to a particular experience or aspect of identity—
group work is adaptable to suit the needs of any population, setting, issue, or
content (Alissi, 1982). Group work is commonly used throughout the entire treatment
continuum, from inpatient/residential programs to outpatient groups.

In the social work with groups practice arena, the dominant approach is a
“cognitively-focused, verbally articulated, contemplative, and reasoned problem-
solving model”; however, there are also many practitioners integrating action
methods (Lang, 2016, p. 97). Lang (1979a; b) even suggests that other group therapy

traditions were more focused on cognitive approaches while social group work
prioritized the use of action methods and activity in groups (Kelly & Doherty, 2016,
2017). Lang (2010, 2016) proposes a “nondeliberative ”” form of social group work
which encompasses non-verbal, expressive, and action methods (art, dance, music,
games , activity, drama, play , role-play , intuitive processes, etc.) tracing its history
to previous social work authors (Middleman, 1968, 1983; Middleman & Goldberg
Wood, 1990; Shulman, 1971; Vinter, 1985; Whittaker, 1985).

Non-deliberative social work practice is operationalized through experiential
problem-solving methods and characterized by the paradigm of “do, then think”
(Shapiro, 2016; Sulman, Sullivan, & Nosko, 2016). Norma Lang’s “do, then think”
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philosophy mirrors Moreno’s action theory—*“however important verbal behavior
is, the act is prior to the word and ‘includes’ it” (Moreno , 1955b, p. 17). Similar to
J.L. Moreno ’s statement, Zerka Moreno later writes that “even when interpretation
is given, action is primary. There can be no interpretation without previous action”
(1965, p. 77). In this approach, the non-deliberative group worker’s role is to “identify
activities that further the work of the group and facilitate the group process” (Kelly
& Doherty, 2016, p. 222). Based on Lang’s (2016) definition of non-deliberative
forms of social work practice, sociometry and psychodrama would fall within this
larger category of social work practice. In their accepted proposal for a new IASWG
symposium invitational on non-deliberative practice, Sullivan, Sulman, & Nosko
(2019) advocate for non-deliberative approaches with the following arguments:

1. Non-deliberative practice is uniquely allied with social group work .

2. Non-deliberative practice gives leverage and visibility to group work within the
social work profession and among the other helping professions.

3. Non-deliberative theory offers an opportunity to enhance the profile of social
group work in relationship to the other creative arts therapy and experiential
fields.

4. Non-deliberative theory offers an avenue for social work to further develop its
practice theories.

The integration of the non-deliberative social work practice theory invitational
event into the annual IASWG symposium is an indicator of the movement within
the social group work community toward experiential and creative arts therapy
approaches.

2.4 Group Work’s Increased Demand in Practice

The cost-effectiveness of group therapy , along with increasing research demon-
strating its treatment efficacy (Callahan, 2004; Kanas, 2005; McDermut, Miller,
& Brown, 2001), has both contributed to its rise in popularity. Group therapy
is recognized as an effective treatment modality for a variety of mental health
disorders, psychosocial problems, social skills training, and personal growth work
(Drumm, 2006; Furman, Rowan, & Bender, 2009; Yalom & Leszcz, 2005). Group
psychotherapy has been shown to be at least as effective as individual psychotherapy
(Wodarski & Feit, 2012; Yalom & Leszcz, 2005). As such, it has been regarded as
an essential aspect of social work practice (Carey, 2016; Corcoran, 2020; Garvin,
Gutierrez, & Galinskey, 2004; Gutman & Shennar-Golan, 2012; LaRocque, 2017).
Although the availability of group work education has steadily diminished over the
last 50 years, the utilization of group therapy in clinical practice has increased signif-
icantly—both in social work practice (Gutman & Shennar-Golan, 2012; Heinonen
& Spearman, 2010; McNicoll & Lindsay, 2002; Skolnik, 2017; Wodarski & Feit,
2012; Zastrow, 2001) and the larger psychotherapy world (Drum, Becker, & Hess,
2010; Yalom & Leszcz, 2005).
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According to NASW (as cited in Probst, 2013), clinical social workers now
make up the largest group of clinical professionals—totaling about 60% of all clin-
ical mental health professionals. Clinical social workers provide more therapeutic
services than psychiatrists, psychologists, counselors, and other therapists. Thus,
suggesting that clinical social workers may also make up the majority of clinical
group facilitators in the treatment industry, and causing many group work experts to
demand that group work be a mandatory component within social work education

(Birnbaum & Wayne, 2000; Drumm, 2006; Kurland & Salmon, 2002). Zastrow
exclaims that group work is of utmost importance as “every social service agency
uses groups, and every practicing social worker is involved in a variety of groups”
(2001, p. 2).

2.5 Placing Group Work Within the Historical Context
of Social Work Education

Professional social work education has its early roots in the first formal course of
Philanthropic Work offered in 1898 by the Charity Organization Society in New York
City, foreshadowing the 1908 establishment of the Philadelphia Training School for
Social Work (evolving into what is now the University of Pennsylvania’s School of
Social Policy and Practice) (New York Charity Organization Society, 1903; Lloyd,
2008). Group work was introduced to social work education in the early 1920s
(Wilson, 1976) and emerged just years after the formation of professional social
case work. The American Association of Group Workers was organized in 1936,
which later merged into the National Association of Social Work when NASW was
founded in 1955 (Schwartz, 2008).

Until 1969 when the Council on Social Work Education (CSWE ) changed its
Educational Policy and Accreditation Standards (EPAS), social work education
had been organized into three specialization tracts—casework , group work, and
community organization (Simon & Kilbane, 2014). This structural shift toward a
focus on social work generalist practice is often underlined as the catalyst for the
steady decline over the past 40 years of group work from social work education
(Goodman & Munoz, 2004; Steinberg & Salmon, 2007). Although the intent of the
policy was to promote a more holistic approach and find common ground between
the three aforementioned specializations, many social group workers refer to this
initiative as “genericide” (Abels & Abels, 1981; Birnbaum & Auerbach, 1994).

In 1994, Birnbaum and Auerbach wrote that “although social work practice with
groups is on the rise, social work education has neglected to prepare students for
group work practice” (p. 325). In lieu of the consistent outcry from social group
workers over the past few decades, the percent of MSW programs offering a concen-
tration in group work has steadily declined from 76% in 1963, to 22% in 1981, 7%
in 1992, (Birnbaum & Auerbach, 1994; Drumm, 2006) and only 2% in 2014—with
only four MSW programs in the United States offering concentrations in group work
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(Simon & Kilbane, 2014). This 2014 study, which is a modified replication of Birn-
baum and Auerbach’s 1994 study, provides us with alarming figures suggesting a
possible future annihilation of the once prevalent group work concentration in social
work graduate programs.

Furthermore, Simon and Kilbane’s 2014 study of MSW programs found that
nearly 1 of 5 programs admittedly did not offer a single (required or elective) course
with a primary focus on group work, while 58% offer a required course and 40%
offer an elective in group. While many social work programs are providing some
form of group work education in abbreviated segments within other courses, such as
a course titled “clinical social work practice with individuals, families, communities,
and organizations”, the teaching faculty and field placement supervisors do not have
specialization in group psychotherapy, and it is questionable how much attention
is given to group work (Carey, 2016; Goodman & Munoz, 2004; Knight, 2017;
LaRocque, 2017; Sweifach, 2014; Tully, 2015). A national survey of first year MSW
students found that over half of their field instructors provided little or no information
on group theory or practice during their first-year foundations (Sweifach & Heft-
LaPorte, 2008). In the same study, two-thirds of these MSW students indicated that
they were expected to facilitate groups in their first-year field placement (Sweifach
& Heft-Laport, 2008). A survey conducted by Goodman, Knight, and Khudododov
(2014) found that of a sample of both clinical and community concentrated MSW
students working in a variety of different field placements, more than 80% of them
were expected to facilitate groups. Similarly, Clements’ (2008) survey of BSW and
MSW students found that only 20% of them had never had a group experience in
their field placement.

Additionally, research has demonstrated that students who have taken a course
specifically devoted to group work consistently demonstrate positive attitudes toward
working with groups (Gutman & Shennar-Golan, 2012; Knight, 1999). On a positive
note, there has been a slight increase in MSW programs that require group work
experience as part of the fieldwork requirement. However, at the same time, many
authors have criticized the level of group work competency demonstrated by field-
work educators/supervisors (Birnbaum & Wayne, 2000; Kurland et al., 2004; LaPorte
& Sweifach, 2011; Simon & Webster, 2009; Skolnik, 2017; Steinberg, 1993; Tully,
2015).

While the Council for Accreditation of Counseling and Related Educational
Programs (CACREP, 2016) explicitly requires a group therapy course and a
practicum including group facilitation in accredited programs, the Council on Social
Work Education (CSWE ) does not require either in their accreditation requirements.
The listed CSWE competencies are generically lumped together to cover working
“with Individuals, Families, Groups, Organizations, and Communities” (CSWE ,
2015, p. 8). In doing so, the importance of education specific to group work has been
lost. Alternatively, CACREP specifically highlights “Group Counseling and Group
Work™ as one of the eight required curriculum commosn core areas for all students.
The skills to facilitate group psychotherapy are equally necessary for counselors and
social workers. These skills are essential for clinical social workers who provide
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direct services in groups, as well as macrosocial workers who regularly work with
groups, communities, or organizations.

2.6 Conclusion

In many ways, it seems that there is a missing generation of social group workers in
the United States due to the lull of group work education in the past few decades.
Some argue that many of today’s social work educators and supervisors simply do not
have the specialized education and training required to teach or supervise social work
students or new graduates in their practice of group work (Carey, 2016; Goodman &
Munoz, 2004; Knight, 2017; LaRocque, 2017; Sweifach, 2014; Tully, 2015). As we
will explore in future chapters, this reduced number of social group workers mirrors
the limited number of psychodramatists in the United States.
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Chapter 3 )
History of Sociometry, Psychodrama, oo
Group Psychotherapy, and Jacob L.

Moreno

Abstract This chapter presents the histories of sociometry, psychodrama, and group
psychotherapy while also outlining the history of Jacob L. Moreno, their founder.
Major events from Moreno’s life are covered as they relate to the development of
his philosophy and the practice of his triadic system, sociometry, psychodrama, and
group psychotherapy. The popularity and decline of Moreno’s methods throughout
their history are highlighted while offering insights into these historical trends in the
USA and globally. Connections are drawn between Moreno’s history and the history
of social work while also framing him as a social worker due to the nature of his
philosophy, theory, and practice. A comprehensive timeline is offered which depicts
the parallel timelines of psychodrama, social work, group therapy, psychology, and
society.

Keywords History + Sociometry + Psychodrama * Group work * Group
psychotherapy « Jacob Moreno

A historical analysis of sociometry, psychodrama, and group psychotherapy is incom-
plete without also presenting the life of Jacob L. Moreno. While there is no disagree-
ment about Moreno being the founder of sociometry and psychodrama, there is
controversy about his claim to be the founder of group psychotherapy. At the very
least, he was a pioneer of group work and group psychotherapy. His sociometric
and psychodramatic approach to group work offered one of the only alternative
approaches to psychoanalytic groups at the time of its conception. To understand the
marginalization of Moreno’s approaches in the larger group work and social work
arena, it is essential to get to know Moreno himself.

3.1 History of Group Psychotherapy

Within the group work arena, there is some ambivalence surrounding the development
of group therapy. Many attribute the first group therapy session to Dr. Joseph Pratt
who, in 1905, brought together 15 of his tuberculosis patients in Boston for an
educational meeting and gradually noticed the therapeutic effects of these groups
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for his patients (Hadden, 2015). Pratt’s approach certainly is group work, but can
we call it group therapy? Moreno argues that an educational lecture and discussion
cannot by itself be classified as group psychotherapy, because first the group (group =
patient) must be diagnostically assessed (1947a). Others suggest that J.L. Moreno is
the father of the group psychotherapy movement which encompassed multiple group
methods attributed to other individual pioneers—including Pratt’s didactic approach
and Trigant Burrow’s group analysis (Meiers, 1946; Moreno, 1966; Renouvier, 1958;
Thomas, 1943). It appears that the emergence of group work field was introduced by
a group of pioneers.

According to Jacob Moreno (see Fig. 3.1), there have been three psychiatric revo-
lutions. The first was led by Philippe Pinel at the turn of the eighteenth century
in France with the rejection of punishment in favor of treatment for the mentally
ill. Sigmund Freud led the second psychiatric revolution by shifting the conceptu-
alization of mental illness symptomology from neurological roots to a psycholog-
ical basis. Jacob L. Moreno, in a 1955 address to the American Society of Group
Psychotherapy and Psychodrama (ASGPP), laid claim to group psychotherapy as the
third psychiatric revolution with himself as its pioneer (Moreno, 1961, 2006; Nolte,
2014).

The terms “group therapy” and “group psychotherapy” were first formally intro-
duced by Dr. Jacob L. Moreno in 1932 at the annual conference of the American
Psychiatric Association in Philadelphia (Moreno, 1945; Moreno & Whitin, 1932).
Until 1935, Moreno was the only author to use the terms “group psychotherapy” or
“group therapy” (Renouvier, 1958).

Fig. 3.1 Jacob Moreno in
the early 1960s. Reprinted
with permission from
Figusch (2014)
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3.1.1 Group Psychotherapy Defined

Moreno’s group therapy ideas began in 1913 with his experience organizing a group
of sex workers in Vienna—*“we began to see then that one individual could become
a therapeutic agent of the other and the potentialities of a group psychotherapy on
the reality level crystallized in our mind” (1955a, p. 22). Moreno argued that group
therapy must include more than an educational lecture, a discussion, a group member
sharing their story to the group, or even watching a psychodrama, though group
therapy may include one or more of these (1947b). While Moreno also advocated for
the use of group work outside of the psychotherapy realm, this question is restricted to
that of group psychotherapy. In his Open Letter to Group Psychotherapists, Moreno
states that “in individual psychotherapy the patient is a single individual. In group
psychotherapy the patient is a group of individuals” (1947a, p. 16).

John Nolte, in The Philosophy, Theory, and Methods of J.L. Moreno, offers us a
striking clarification regarding group psychotherapy:

Moreno’s idea of group psychotherapy meant treating the group; other group therapists
remained focused on the individual, and their methods could often be better described as
treating individuals in a group setting. Individual psychotherapy, Moreno pointed out, is
based on the psychodynamics of the individual. The treatment of a group is based on socio-
dynamics that involve the interrelationships and interactions of the members of the group, not
just the collection of individuals and their personal dynamics. According to Moreno, treat-
ment of groups became possible only after the development of sociometry, which allows the
group therapist to identify and characterize the constellation of relationships existing within
a group. (2014, p. 122)

Group psychotherapy developed within the context of Moreno’s triadic system of
sociometry, psychodrama, and group psychotherapy (Moreno, 1946). It is important
to note here that many group work experts in the social work profession have also
criticized social work practitioners and educators as lacking a basic understanding
and competency to engage the group-as-a-whole, instead they do casework or indi-
vidual therapy in a group setting (Bitel, 2014; Corcoran, 2020; Giacomucci, 2020;
Gitterman, 2005; Knight, 2017; Kurland & Salmon, 2005; Shulman, 2015).

According to Carl Whitaker, Jacob L. Moreno “was probably more clearly respon-
sible for the move from individual therapy to the understanding of interpersonal
components of psychological living than any other single psychiatrist in the field”
(Fox, 1987, p. ix; as cited in Gershoni, 2009). Moreno organized both the first Amer-
ican and International societies of group therapists and served as the first presidents
of these societies—now known as the American Society of Group Psychotherapy
and Psychodrama (founded in 1942) and the International Association of Group
Psychotherapy (founded in 1973).
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3.1.2 Moreno’s Controversial Personality

Moreno viewed each human as having within them a mirror of the Godhead. He aimed
to realize and actualize his own expression of godlikeness, and at the same time, he
was not always a saint. In some ways, his actions contributed to the isolation of
sociometry and psychodrama and their lack of presence in the social work field. The
clinical social work field adopted much of its foundation from psychology, psycho-
analysis, and psychodynamic schools in an attempt to professionalize as early as the
1920s (Ehrenreich, 1985). Moreno’s philosophical system contradicts with psycho-
analytic theory and Moreno himself was an outspoken critic of it. He believed that
insight was a product of action—what he called action insight. And he believed that
creativity and spontaneity were a necessity for change. He harshly criticized Freud’s
talking cure. In an encounter with Freudthat possibly took place at the University of
Vienna, Moreno declared:

Dr. Freud, I start where you leave off. You meet people in the artificial setting of your office.
I meet them on the street and in their homes, in their natural surroundings. You analyzed
their dreams; I try to give them courage to dream again. (Moreno, Moreno, & Moreno, 1964,
pp- 16—-17)

Taken from their context, one might have guessed that these words were uttered
by a social worker in that they reflect early social work’s philosophy and practice.

Moreno’s differentiation from Freud and his followers is one of the reasons that
sociometry and psychodrama have been marginalized in the larger psychotherapy
field (Gershoni, 2009; Moreno, 2014). In 1934, Moreno writes of the conflict between
his approaches and psychoanalysis stating “there is no controversy” between the two
approaches, “I am the controversy” (Moreno, 1934, p. cviii). Gershoni (2009) indi-
cates two primary reasons for psychodrama’s isolation in the larger group therapy
field: “One was that Moreno’s ideas and methods were wildly divergent from estab-
lished methods in the fields of psychiatry and psychotherapy, particularly psycho-
analysis. The second was that his personality was as controversial as his ideas”
(p- 298). J.L. Moreno established the ASGPP in 1942, and within a year of its
founding, Samuel Slavson started the American Group Psychotherapy Association
(AGPA). AGPA maintained a psychoanalytic focus and much higher professional
standards even requiring doctoral degrees for membership (Moreno, 2019). The
ASGPP welcomed anyone as a member and was more focused on psychodrama and
the other creative arts therapies (until they formed their own associations in the 60s
and 70s). Moreno and Slavson developed a rivalry which seems to be continued to
this day by the ASGPP and AGPA which remain mostly segregated with their own
memberships, journals, theoretical traditions, and histories (Blatner, 2005; Gershoni,
2009). Gershoni (2009) writes that there is only about a ten person overlap in member-
ship and that each organizations’ journal includes almost no reference to each other’s
publications.

While the AGPA and ASGPP continue to remain loyal to their histories, the
International Association of Group Psychotherapy and Group Processes (IAGP)
operates as an inclusive group work organization with an entire section devoted to
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psychodrama and another to group analysis. It seems that the American group orga-
nizations became divisive and differentiated themselves from each other while the
TAGP and group workers around the world have done a much better job at integrating
psychodrama into mainstream group work and psychotherapy as a whole.
Moreno’s personality also impacted the integration of his ideas into academia in
the USA. Though he initially emerged as one of the most notable social scientists
in the 1930s, his personality got in his way and in the way of the acceptance of his
approaches. One of his critics writes, “his commitment to mysticism, his bombastic
personal style and his megalomania drove most of his early supporters away. These
features of Moreno’s persona (see Fig. 3.2) were too much for regular members of
the academic community to bear” (Moreno, 2014, p. 144). Moreno published most
of his work through his own publishing house (Beacon House), which may have also
contributed to the absence of his work beyond the psychodrama community. Perhaps

Fig. 3.2 Jacob Moreno in action. Reprinted with permission from Figusch (2014)
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the greatest lost opportunity for integrating his methods into academia came in 1947
when Moreno was nominated by leading professors from multiple universities to
head Harvard University’s new sociology department laboratory. He writes of his
gratitude for the unnamed sociometrist who spoke on his behalf arguing that he
would not be a good fit for the role—*I owe him everlasting gratitude for talking
in my behalf as an auxiliary egoin absentia—remarked that I would hardly accept
the job, that I would not fit into academic life, with its formalities and limitations”
(Moreno, 2019, p. 87).

3.2 History of Sociometry, Psychodrama, and Jacob L.
Moreno

While group work was gaining momentum in the USA, J.L. Moreno’s ideas of
sociometry, psychodrama, and group psychotherapy were beginning to emerge in
Vienna. In the early 1900s, as a university student, he and his friends founded the
Religion of the Encounter and opened the House of the Encounter, which seems to
mirror the settlement house. It is interesting to note that Jane Adam’s settlement house
even included drama clubs which were the most popular groups within Hull House
(Bailey, 2006). The House of the Encounter provided free support, help completing
official applications, job assistance, food, housing, and legal support for refugees and
immigrants flooding into Europe (Marineau, 2014; Nolte, 2014). In the evenings at
the House of the Encounter, everyone gathered for a community ritual discussing the
events, concerns, and problems of the day. Moreno described these mutual aid meet-
ings as the first encounter groups and a “theater of everyday life” in his autobiography
(2019, p. 211).

Moreno describes himself as a mystic prior to his education in psychiatry. He
studied theology and philosophy and was deeply influenced by his spiritual experi-
ences and beliefs. He wrote of the evolution of an understanding of God, moving from
adistant /-He God in the Old Testament, to a more personal I-Thou God with Jesus in
the New Testament. His religion, and one of his early anonymous publications titled
Words of the Father (1921), pronounces a new philosophy of an /-1 God. Moreno was
declaring that everyone has the capacity of accessing and awakening the Godhead
within them. To support his claim, he highlighted creativity as a quality inherent to
deities across culture and history and argued that human beings also have the capacity
to create. The Religion of the Encounter is the basis for Moreno’s conceptualization
of human nature through an existential and spiritual framework that recognizes the
dignity and worth of each individual. Moreno’s sociometry, psychodrama, and group
psychotherapy developed from the philosophy that we are “cosmic beings” in addi-
tion to our biological, economical, sociological, and psychological nature (Moreno,
2012). Through this conceptualization of human nature, he avoided pathologizing
approaches and worked to empower individuals and groups to heal themselves.
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Later, in his work at Mittendorf refugee camp, he had proposed that a formal
assessment and diagnoses would uncover the social configuration of the refugee
camp as the root of its troubles and formally suggested that the camp be restruc-
tured “by means of sociometric analysis” (Marineau 2014, p. 55). Moreno’s work in
Mittendorf, between 1915 and 1918, is identified as a foundational event in the estab-
lishment of sociometric theory. Coincidentally, at about the same time, Mary Rich-
mond published her famous book “Social Diagnosis™ (1917) as social work practice
continued to evolve, emphasizing the social environment of the individual (Giaco-
mucci, 2018a). Moreno originally conceptualized group therapy as the treatment of
oppressed, marginalized, or excluded populations (Gershoni, 2013; Nolte, 2014)—he
worked with a variety of populations including immigrants, sex workers, prisoners,
and the severely mentally ill. Stimmer (2004) claims that because of the context
and nature of Moreno’s work, sociometry, psychodrama, and group psychotherapy
really began as social work—"“Die psychodramatische Idee jedenfalls begann als
Soziale Arbeit; ihre Wurzel, ihre Basis ist die Soziale Arbeit” (“In any case, the
psychodramatic idea began as a social work; its root, its basis is social work”; p. 19).

Moreno’s experiments with drama and theater began in the parks of Vienna playing
with the children, telling them stories, and experimenting with role-playing. In the
refugee camp, he developed Theater Reciproque where refugees found relief from
their harsh reality by engaging in the surplus reality of drama. Of this time, Moreno
writes, “when Theater Reciproque becomes a part of the life of the community it
takes on the force of a religious ritual, a ritual of healing.” (2019, p. 212) As a mystic
studying medicine at the University of Vienna, Moreno seems to conceptualize the
healing process from a religious perspective.

Jacob L. Moreno writes that the first psychodrama/sociodrama took place in
Vienna on April Fool’s Day of 1921, at a decisive time in Austria just after World
War I and the dismantling of the Austria-Hungary Empire. Dressed as the king’s
jester, he called for members of the prestigious audience to come on stage and take
the role of “King of the New World Order” and discuss their plans to stabilize
the country. Shortly after this historical moment, Moreno organized the Theater of
Spontaneity (Stegreiftheater) which enacted spontaneous scenes incorporating the
audience, often using events from the local newspaper or suggested topics from the
audience. Moreno intended to use the theater as a medium for social change, but in
the process, observed that participation had been therapeutic for both the audience
and role players (Nolte, 2014; Marineau, 2014; Moreno, 2019). He developed his
vision of sociatry—or psychiatry for society (1947) which articulated his commit-
ment to healing at the societal level: “A truly therapeutic procedure cannot have less
an objective than the whole of mankind. But no adequate therapy can be prescribed
as long as mankind is not a unity in some fashion and as long as its organization
remains unknown.” (1934, p. 3).

In 1925, Moreno immigrated to New York City. This decision was impacted by a
number of factors including a vivid dream of living in New York that he had expe-
rienced, involvement in conflicts with other Vienna theater leaders, a new invention
of a recording device he was working on, and hopes for a new audience that would
be more accepting of his ideas. Prior to his migration to the USA, Moreno published
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his first nine books anonymously, inspired by his spiritual principles which suggest
that ideas could not be owned by anyone:

A name is a form of capital and links the inventions and works of an author to proprietary,
priority and other legal rights. Anonymity, on the other hand, begins and ends with the
assumption that a work created by an individual or a group is not the property of anyone in
particular, it belongs to universality. (Moreno, 1955, p. 29).

However, as a result, many of his early ideas were taken by others. In his move
from Austria to the USA, he shifted from primarily religious writing to primarily
scientific publications and began to publish using his name.

Upon arrival to New York, Moreno began tirelessly working to promote his ideas
offering demonstration at hospitals, churches, prisons, and schools, though he expe-
rienced many difficulties as an immigrant. At her suggestion, he married Beatrice
Beecher in 1926, largely to be granted US citizenship and a license to practice
medicine in New York State. In 1929, he opened Impromptu Theater at Carnegie
Hall, a re-creation and adaptation of the Vienna Theater of Spontaneity. In 1932
at the APA conference in Philadelphia, he presented his sociometric research from
Sing Sing Prison coining the terms “group therapy” and “group psychotherapy.” It is
interesting to note that psychoanalyst Franz Alexander, who coined the term correc-
tive emotional experience, was present at this 1932 APA meeting with Moreno and
commented on the potential effectiveness of Moreno’s group method to reduce crime
(Moreno & Whitin, 1932). Through his work in the early 1930s, Moreno gained the
support of Dr. William Alanson White, superintendent of St. Elizabeths Hospital
in Washington, DC and former APA president. While supporting Moreno in New
York, White was also working with Harry S. Sullivan in DC (Marineau, 2014) who
later developed an interpersonal theory of psychiatry (1953) which shows some
resemblance to Moreno’s interpersonal theory of sociometry.

For an entire year in the early 1930s, Moreno lived at the New York State Training
School of Girls at Hudson, New York, and worked as the Director of Research. Here,
he conducted extensive sociometric assessments, tests, interventions, and research
which led to the 1934 publication of one of his most famous books, Who Shall
Survive?: A New Approach to the Problem of Human Interrelations. Moreno and his
colleagues in Hudson were some of the first social scientists to address racism and
racial tensions within communities (Moreno, 2014). By this time, he was lecturing
regularly in multiple universities including Columbia University, the New School
for Social Research, and New York University. Beginning in 1935, Moreno started
predicting boxing match winners through the application of sociometric analysis; for
the next 19 years, he never made a wrong prediction and was often in the newspapers
because of it. After his short marriage to Beatrice, he married Florence Bridge in
1938. Jacob and Florence had one child, Regina Moreno, and worked together to
further the field of psychodrama until their divorce some years later. Florence’s
contribution to psychodrama theory was primarily on the topic of child development
(Moreno & Moreno, 1944).

It was not until 1936 in Beacon, New York, that Moreno began to systemati-
cally develop and use psychodrama as a form of psychotherapy at which point, he
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Fig. 3.3 Beacon Hill Sanitarium, later renamed Moreno Sanitarium in 1951. Reprinted with
permission from Figusch (2014)

developed a reputation for successfully treating psychosis, interpersonal problems,
and marital conflicts. In 1936, Moreno opened Beacon Hill Sanitarium in New York
State which was later renamed Moreno Sanitarium (see Fig. 3.3). It was here that
his group therapy and psychodramatic approaches found a firm foundation and was
used routinely with his clients suffering from severe mental illness. This treatment
program was in many ways similar to the milieu therapy and therapeutic communities
that would emerge later (Moreno, 2014).

Moreno Sanitarium developed a reputation for treating “untreatable” psychiatric
cases (Moreno, 2019). In his work with patients with psychosis and schizophrenia,
rather than try to convince them that their delusions and fantasies were not real, he
encouraged them to act it out on the psychodrama stage. In 1937, the Red Cross
Director became interested in psychodrama, and a few years later, a psychodrama
stage was built at St. Elizabeths Hospital in Washington, DC, the largest federal
mental health institute in the USA. Even President Franklin D. Roosevelt expressed
interest in Moreno’s ideas in the mid-1930s hoping that they could help the USA
through its time crisis (Moreno, 1955).

In 1941, Zerka Toeman traveled from England to Beacon, New York, in hopes
of finding effective treatment for her mentally ill sister at Moreno’s Sanitarium.
Zerka quickly began working for Jacob Moreno, editing and translating his work and
later contributing her own additions to sociometry and psychodrama. Later in 1949,
they married. In 1941, J.L. Moreno opened the Sociometric Institute and Theater of
Psychodrama (later known as the Psychodramatic Institute) in downtown New York
City where he began to train other practitioners in his new model—from the late 1940s
until the early 70s, six nights a week, a public psychodrama was conducted at J.L.



40 3 History of Sociometry, Psychodrama, Group Psychotherapy ...

Moreno’s Manhattan theater (Moreno, 2014). Within a few years, dozens of psychi-
atric hospitals around the USA were using psychodrama in their treatment programs
including multiple Veterans Administration hospitals—some of which event built
dedicated psychodrama stages on their campuses.

In the USA, Moreno’s popularity increased in the 1940s and he was even consid-
ered for a department chair role at Harvard University (Moreno, 1955). American
Sociologists adopted Moreno’s ideas with a passion while American psychiatry
remained less interested. The American Sociological Society even created a section
on sociometry in 1941 and in 1955 began publishing Moreno’sSociometry journal
which had been in print since 1937 (Moreno, 2019). The Cold War and World War
II sparked a greater reliance upon group therapy due to the influx of soldiers back
into society. All three branches of the US military employed Moreno’s sociometry
concepts along with Lewin’s group dynamic analyses to enhance the functioning
of military leadership (Moreno, 2014). The US Navy became particularly inter-
ested—sociometric studies in the Navy discovered that poor group cohesion and low
sociometric choices were correlated with various poor outcomes such as sick days,
low morale, accidents, and disciplinary actions (Moreno, 2014). The British sent
leaders of the military to study sociometry with the Morenos’ to better understand
the varying death rates in various military platoons. They attempted to use used
sociometry to organize groups of soldiers within the army during the war—*"the
whole process of induction and basic training in the British Army was restructured
along the lines laid down by sociometric theory” (Moreno, 2019, p. 320). By the
1950s, Jacob Moreno and his wife Zerka Moreno had begun traveling six months of
the year to provide psychodrama demonstrations around the world. The increasing
popularity of psychodrama at the time is evidenced by a 1950 publication which
estimated that about one-third of all mental institutions were using psychodrama as
a therapy approach (Borgatta, 1950).

In the 1960s—70s, psychodrama techniques became popularized through the
encounter movement, T-Groups, sensitivity training, the Human Potential Move-
ment, and humanistic psychology. J.L. Moreno’s work influenced most of the leaders
of these movements who had studied with him previously, including Kurt Lewin,
Abraham Maslow, Fritz Perls, Viktor Frankl, and Carl Rogers (Maslow, 1971;
Moreno, 2014, 2019; Treadwell, 2016). Within these popular movements, very little
credit was given to Moreno’s influence. Moreno was friendly with Kurt Lewin,
who was a pioneer of group dynamics, T-Groups, action research, and founded the
National Training Laboratories (NTL) which had a significant impact on the field of
group dynamics and group research. Unfortunately, Lewin died suddenly in 1947 and
his followers and Moreno did not get along which further marginalized psychodrama
from the emerging T-Group movement and group dynamics research (Moreno, 2014).

The popular magazine Life published a 1968 article on the Human Potential
Movement (Howard, 1968) which provoked Abraham Maslow, father of humanistic
psychology and former APA president, to send the following letter to the editors:

Jane Howard’s article on Esalen and other new developments in education and psychology

was excellent. I would however like to add one “credit where credit is due” footnote. Many
of the techniques set forth in the article were originally invented by Dr. Jacob Moreno, who is
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still functioning vigorously and probably still inventing new techniques and ideas. (Maslow,
1968, p. 15)

Other authorities in the field have made similar comments as it relates to
Moreno’s influence on the encounter movement, the Human Potential Movement,
T-Groups, gestalt therapy, and other experiential techniques. Eric Berne, the founder
of transactional analysis, comments on this dynamic which he calls the Moreno
problem:

Perls, founder of the gestalt movement, shared with other ‘active’ psychotherapists the
Moreno problem: the fact that nearly all known ‘active’ techniques were first tried out
by Moreno in psychodrama, so that it makes it difficult to come up with an original idea in
this regard. (Berne, 1970, p. 164)

Similarly, William Schultz, a pioneer in the encounter group movement, notes
that “virtually all of the methods that I had proudly compiled or invented [Moreno]
had more or less anticipated, in some cases forty years earlier” (as cited in Blatner,
1996, p. 181). And in his book on the history of the encounter movement, Kurt Back
(1972) notes that “Moreno can claim, perhaps rightly, that he is the originator of both
group therapy and encounter groups” (p. 149).

J.L. Moreno believed that the encounter movement “cannibalized” his work and
impacted the reputation of psychodrama (Moreno, 2014, 2019). It was during this
time that many developed concerns for the psychological safety of psychodrama
techniques and encounter groups which had become more focused on confrontation
(Blatner, 2000; Cooper, 1974, 1975; Giacomucci, 2018b; Posthuma & Posthuma,
1973; Yalom & Lieverman, 1971). In a large study on various types of encounter
groups, researchers found 7.8-9.1% of participants reported harm related to their
participant in the encounter groups (Lieberman, Yalom, & Miles, 1973).As the
encounter groups (as well as T-Groups and sensitivity training groups) became more
sensationalized in the late 1960s and early 1970s, academic respectability and theo-
retical connections dissipated leading to a loss in credibility (Spence, 2007). As the
evidence-based practice movement began to take root and grow in the 1970s—90s, the
encounter movement and psychodrama techniques continued to lose their popularity.

In 1974, Jacob L. Moreno died. He abstained from food and drink after a long
battle with illness. Moreno’s youthful dream had come true—his methods had been
adopted into the larger culture while his influence remained mostly anonymous.
When his friend and colleague Lewis Yablonsky visited him just before his death,
Moreno whispered in his ear, “I’ve lived a full life. I’ve done my job. It’s time for me
to go on to something else” (1976, p. 284). Although his life on earth ended here,
in true psychodramatic fashion, the final chapter of his autobiography describes his
future projected journey beyond death—into the afterlife including encounters with
God, angels, Freud, and the great philosophers (Moreno, 2019).
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3.3 Moreno as a Social Worker and Sociatrist

Jacob Moreno’s career reflects that of a social worker. His clinical work was with soci-
eties most oppressed and underserved communities including immigrants, refugees,
prostituted women, inmates, children, and the severely mentally ill. He explicitly
worked to empower these communities and develop systems and tools to help individ-
uals help each other. Early in his career, while his colleagues were practicing psycho-
analysis, he was exploring the impact of relationships, society, and the environment
on individuals—he even suggested that mental illness was a result of larger social
forces (1950). Similar to the social work profession which emerged from charity and
settlement house movements with religious influence, Moreno’s work began with the
House of the Encounter. Moreno’s community work to promote exemplifies social
work’s commitment to social justice, self-determination, and empowerment (Niepen-
berg, 2017). Moreno even worked several years as Director of Social Research for
the New York State Department of Social Welfare. The whole of his work could
be seen as a career composed of an integrated blend of case work, group work,
and community work—micro, mezzo, and macrosocial work. His work included
the entire range of social work practice including with individuals, couples, fami-
lies, groups, organizations, communities, and even leaving an impact on the larger
society. One aspect of social work that makes it unique is its multidisciplinary nature;
it integrates psychology, medicine, sociology, criminology, philosophy, education,
policy, politics, and activism. Similar to social work, Moreno’s work included each
of these fields and his methods continue to be used within each of these respective
fields.

Interestingly, in 1947, Moreno predicted that a doctoral degree in sociatry will be
given in the future, utilizing a synthesis of knowledge from the fields of psychiatry,
medicine, psychology, education, and sociology. He writes that “The art and skill
of the sociatrist will depend upon a synthesis of knowledge towards which all social
and psychiatric sciences will have made their contribution” (Moreno, 1947, p. 10).
In the same year, Catholic University began offering the first Doctorate in Clinical
Social Work (DSW) degree, though the PhD in Social Work had been around since
1920. By the late 1990s, the DSW degree disappeared until the University of Penn-
sylvania reintroduced it in 2007 (Hartocollis, Cnaan, & Ledwith, 2014). If Moreno
was alive today, he might argue that the DSW is the fulfillment of his prediction—the
social worker is fundamentally a sociatrist, one that treats conditions arising from
interrelations of individuals, families, groups, and society.

3.4 Sociometry and Psychodrama Since Moreno’s Death
in 1974

Following J.L. Moreno’s death, Zerka continued to spread psychodrama through
her leadership, writing, and training—she is affectionately remembered by many
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as “the mother of psychodrama” (see Fig. 3.4). A year after J.L. Moreno’s death,
the American Board of Examiners (ABE) in sociometry, psychodrama, and group
psychotherapy emerged to provide standards for certification and promote a wave of
professionalism in the psychodrama field. While J.L..’s writing was hard to understand
and philosophically complex, Zerka translated his methods in a way that made it
easier to understand and teach. A collection of Zerka’s most popular publications
was organized and republished under the title The Quintessential Zerka in 2006,
making them more available to students and trainees. In her memoir, 7o Dream
Again (2012), she mentions around two dozen countries that she repeatedly traveled
to teach psychodrama.

In the decades after Moreno’s death, the membership of the American Society of
Group Psychotherapy and Psychodrama was consistently declining. Other creative
arts therapists, who were previously ASGPP members, began to organize and found
their own societies including the dance therapists (in 1966), art therapists (in 1969),
music therapists (in 1971), drama therapists (in 1979), and the poetry therapists (in
1981). Numerous other humanistic psychologies (including gestalt therapy and trans-
actional analysis) emerged. Concurrently, the counselors (in 1973), psychologists (in
1991), and social workers (in 1979) began to establish their own formal group work
divisions or associations. Previously, the ASGPP and AGPA (in addition to AAGW

Fig. 3.4 Jacob and Zerka Moreno in Amsterdam in 1971. Reprinted with permission from Figusch
(2014)



44 3 History of Sociometry, Psychodrama, Group Psychotherapy ...

until its 1955 merger with NASW) were the only group therapy organizations in
the USA—with ASGPP being the only creative arts therapy organization. As such,
it attracted a much broader membership of group workers, psychodramatists, and
creative arts therapists until they differentiated with their own organizations.

At the same time, many mental health hospitals that had adopted psychodrama
were closing due to deinstitutionalization policies. The development of new psychi-
atric medications led to the further medicalization of mental health treatment and
a significant decline in inpatient treatment programs beginning in the late 1950s.
While psychiatric hospitals closed and medicalization promoted medication-based
treatments for mental illness, it also created conditions for alcoholism and addic-
tion to be recognized as a disease and an increased number of addiction treatment
programs became available. Many of these programs integrated psychodrama into
their programs tracing their psychodrama lineages to the therapeutic communities, or
trainers such as Virginia Satir, Sharon Wegscheider-Cruse, Tian Dayton, and others.

In the first few decades after Moreno’s death, it seems that psychodrama’s
popularity significantly declined overall in the USA while increasing around the
world. One of the larger influences related to psychodrama’s decline in the USA
included the lack of quality research on psychodrama as the psychotherapy field
moved toward medicalization and evidence-based practices. Psychodrama’s theory
of change, spontaneity-creativity theory, makes it nearly impossible to manualize the
psychodramatic approach, and thus, it was not eligible for review as an evidence-
based practice by the American Psychological Association. As the psychodrama
field progressed, it seems to have fallen short in its attempts to professionalize.
In the USA, most psychodramatists are in private practice rather than university
settings which limits their access to research support and research grants (Orkibi
& Feniger-Schaal, 2019). Until the mid-1990s, very little had been done to address
psychodrama’s potential for re-traumatizing clients. As trauma theory and trauma
research progressed (Herman, 1997; van der Kolk, 1996), multiple trauma-focused
and trauma-informed psychodrama approached emerged (Dayton, 1994; Giacomucci
& Marquit, 2020; Hudgins & Toscani, 2013; Kane, 1992; Kellermann, 2000) but the
damage to psychodrama’s reputation had already been done. A new wave of cogni-
tive behavioral psychotherapies seemed to monopolize the psychotherapy field with
a plethora of empirical research to support their approaches which seamlessly fit
within the US medical system.

Although the mental health field in the USA has not embraced psychodrama in the
past few decades, it is especially popular in Australia, New Zealand, Europe, Turkey,
Israel, Asia, and South America (Nolte, 2014). Many countries have established
psychodrama psychotherapy as a scientifically validated evidence-based practice
(Orkibi &Feniger-Schaal, 2019). Though it is hard to find psychodrama in US univer-
sities, various other countries have entire graduate degree programs in sociometry
and psychodrama (Giacomucci, 2019). While psychodrama’s popularity declined in
the USA, it continued to increase on the international stage. The influence of culture
may have been at play in these larger fluctuations as well. The countries that do have
robust psychodrama communities also have cultures that place significant value on
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community, relationships, and expression. Individualism and the medical model in
the USA appear at odds with many of Moreno’s theories.

In the past few years, it seems that both group psychotherapy and psychodrama
are increasing in popularity again. The most recent meta-analysis on psychodrama
psychotherapy indicates an increase in psychodrama research from 2008 to 2017 with
over a quarter of studies in that decade taking place in 2017 (Orkibi & Feniger-Schaal,
2019). Between 2011 and 2013, the North-West Psychodrama Association in England
republished 9 of J. L. Moreno’s most popular books which had become difficult to find
since they were no longer being printed. In 2018, the American Psychological Associ-
ation formally recognized group psychology and group psychotherapy as a specialty
which creates the possibility of new educational programs in group psychotherapy.
In 2018, the Journal of Social Work with Groups published two articles empha-
sizing the usefulness of J. L. Moreno’s triadic model—psychodrama, sociometry,
and group psychotherapy—for social workers who facilitate groups. The first article
explores the “synergistic relationship between group work and psychodrama” while
discussing “the convergence of these two approaches as well as ways they can
enhance one another and service delivery when used together” (Skolnik, 2018, p. 1).
The second article continues the dialogue started by Skolnik and emphasizes the
power of psychodrama to renegotiate traumatic experiences (Giacomucci & Stone,
2019). The authors of the two aforementioned articles also teach the only current
psychodrama courses within social work graduate programs in the USA at Yeshiva
University (Sari Skolnik) and Bryn Mawr College (Scott Giacomucci) which both
emerged in the 2019 Spring semester.

Moreno died in 1974 before he could finish organizing his complete autobiog-
raphy. In 2019, the completed Autobiography of a Genius was published—just a
year after the 100th anniversary of Moreno’sDaimon journal publication in Vienna.
Social worker’s interest in the creative arts therapies continues to increase (Heinonen,
Halonen, & Krahn, 2018). In 2020, the Social Work with Groups journal published a
special edition titled The Creative Practitioner: An Introduction to Psychodrama,
Sociometry, and Group Psychotherapy. This appears to be the first social work
journal to publish a special edition on psychodrama and is a significant event in
the integration of sociometry and psychodrama into the social work field. If this
momentum continues, we could see a more dramatic re-emergence of sociometry
and psychodrama within the social work field. At this particular point in time, there
appears to be newfound interest and growing attention to Moreno’s methods in the
social work field and the other mental health professions. Perhaps we are at the
beginning increased integration and collaboration between psychodramatists and
social workers. This book is an attempt to concretize that integration.
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3.5 Conclusion

In our work with clients, we engage in a thorough history taking process in order
to fully understand the here-and-now presentation of a client. Without this, inter-
vention or future planning is limited. The same is true when considering the future
of an organization or a field—in the case of this chapter, the future of the field of
psychodrama. An understanding of Moreno’s methods is incomplete without consid-
ering the historical contexts during which his methods were developed and how the
larger socio-cultural forces influenced his work, particularly in the USA where he was
living and working. The history of psychodrama emerged in parallel with the history
of social work. Both histories intertwine with the fields of group work, psychology,
and medicine (see Fig. 3.5).
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Part 11

An Integrated Theory and Philosophy
of Social Work, Sociometry,

and Psychodrama

While social work has integrated group work into its field, sociometry and
psychodrama have been mostly excluded from the social work profession. Until
2017, there were very few English publications on social work, sociometry, and
psychodrama, though several earlier articles have been published on the topic in
German language (including Miiller, 1986, 2009; Ramsauer, 2007; Stimmer, 2004;
Zwilling, 2004). There have been countless books, article, and courses within social
work’s history that focus on social work with groups. The social work philosophy
has been infused into group work from the start (Giacomucci, 2019). This section
intends to promote the same philosophical infusion of sociometry and psychodrama
within social work philosophy and theory. In the following chapters, the theory and
philosophical systems of sociometry and psychodrama will be presented separately,
each with highlighted connections to social work.

The philosophy and theories of any given field are inevitably interlinked and
overlap. The social work field and the triadic system of Jacob Moreno are no different.
This section aims to uncover the unity between the Morenean philosophical system
and social work philosophy—as well as the theoretical connections between social
work, sociometry, and psychodrama. While theories shape how we practice and
intentionally interact with clients, philosophy is the foundational conceptualization
that guides our work. Philosophy provides a framework for defining problems while
theories offer strategies for action and movement towards solutions to the problems
(Himes & Schulenberg, 2013). Philosophy and theory directly inform all aspects of
social work, sociometry, and psychodrama practice.
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Chapter 4 ®
Social Work Philosophy Encounters oo
Morenean Philosophy

Abstract Core Morenean philosophy is covered in this chapter as it relates to social
work philosophy. The existential and spiritual philosophies from which sociometry
and psychodrama emerged are comprehensively depicted including his theory of
human nature, the encounter, the Godhead, the autonomous healing center within,
spontaneity—creativity theory, the here-and-now, action theory, role theory, and
psychodrama’s developmental theory. Attention is given to the biopsychosocial -
spiritual nature of both social work and psychodrama’s conceptualizations. The inter-
section of Morenean philosophy is presented with each of the six core social work
values—the centrality of human relationships, the dignity and worth of each person,
social justice , service, competence, and integrity.

Keywords Social work philosophy - Psychodrama -+ Sociatry + Morenean
philosophy - Social work core values

I have had the good fortune to develop three ideas. The first idea, a study of the
godhead ,” has remained cryptic and misapprehended. The second, a study of man
called psychodrama, has aroused some hope that man can train his spontaneity
to overcome many of his shortcomings. My third idea, the study of society called
sociometry, has given the greatest promise that a measure can be developed for a
deeper understanding of society and a key to the treatment of its ills. Many of my
friends consider these three ideas one apart from the other. In my own mind, however,
all the three ideas are of one piece. One has developed out of the other. The first idea
initiates a cannon of the universe, the second a cannon of the individual, the third a
cannon of human society. (Moreno, 1943, p. 299)

4.1 Philosophical Underpinnings of Moreno’s Work

While some modern psychotherapists are aware of the contributions of technique
from J. L. Moreno (see Fig. 4.1), most are unaware that psychodrama is a
comprehensive system of theory, philosophy, and technique.
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Fig. 4.1 Jacob Moreno in the early 1960s. Reprinted with permission from Figusch (2014)

My philosophy has been misunderstood. It has been disregarded in many religious and
scientific circles. This has not hindered me from continuing to develop techniques whereby
my vision of what the world could be might be established in fact. It is curious that these
techniques—sociometry, psychodrama, group therapy - created to implement an underlying
philosophy of life have been almost universally accepted while the underlying philosophy
has been relegated to the dark corners of library shelves or entirely pushed aside. (Moreno ,
2019, p. 175)

Some suggest psychodrama is one of the most complex psychotherapy systems
(von Ameln & Becker-Ebel, 2020). Psychodrama is built upon multiple theories
including action theory , role theory , and spontaneity—creativity theory . While
psychodrama does come equipped with its own theoretical basis, because it is highly
process-driven involving numerous clinical techniques, it can be adapted to contain
the theoretical content of any other theoretical system.

Psychodramatists have integrated psychodrama with many other modalities or
theoretical systems including: cognitive behavioral therapy (Hammond, 2007; Tread-
well, Dartnell, Travaglini, Staats, & Devinney, 2016; Treadwell, 2020), Freudian
psychoanalysis (Brown, 2007; Cortes, 2016), Jungian psychology (Gasseau &
Scategni, 2007), object relations theory (Holmes, 2015), positive psychology (Toma-
sulo, 2011), 12-step and addiction frameworks (Dayton, 2005; Giacomucci, 2017,
2020a; Giacomucci, Gera, Briggs, & Bass, 2018; Miller, 2007), trauma therapy
(Dayton, 2005, 2015; Giacomucci & Marquit, 2020; Hudgins, 2017; Hudgins &
Toscani, 2013; Kellermann & Hudgins, 2000), attachment theory (Baim, 2007),
drama therapy (Casson, 2007; Landy, 2017), family systems therapy (Anderson &
Carnabucci, 2011; Chimera, 2007; Gershoni, 2003), EMDR therapy (Bradshaw-
Tauvon, 2007), music therapy (Moreno, 1999), and art therapy (Peterson, 2003). In
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the same way, foundational social work theories can be integrated with psychodrama
practice. Bitel (2000) writes, “Social group work is an arena for boundless creativity
. In viewing the group work setting as a stage for the creation of countless stories,
dramas, struggles, and resolutions, the social group worker becomes an artist in her
own medium” (p. 79).

This section outlines the core of Morenean philosophy which is essential under-
standing prior to engaging with his methods of sociometry and psychodrama. Moreno
had mixed feelings about his methods being adapted into the mainstream culture ,
while his philosophy was neglected. Zerka Moreno writes in 1969:

Substitute theories are false and misleading as they abrogate or abort the complete execution
of the methods. Moreno’s position was therefore “take my ideas, my concepts, but do not
separate them from their parent, the philosophy; do not split my children in half, like a
Solomonic judgment, love them in toto, support and respect the entire structure upon which
they rest.” (p. 5)

4.2 Human Nature, Cosmic Man, and the Godhead

Moreno’s philosophy is essentially an existentialist understanding of human nature
and human’s place within the cosmos. Moreno was strongly influenced by Einstein’s
inclusion of God consciousness into his mathematical and scientific understandings
of the world. Morenean philosophy argues that humans are not only biological,
psychological, and social creatures, but also cosmic creatures. Moreno’s conceptu-
alizations of forces that influence humans go beyond psychodynamics and sociody-
namics to include cosmodynamics (von Ameln & Becker-Ebel, 2020). He declared
“every man is a genius “—there are only geniuses (Moreno, 2019, p. 12). Moreno’s
newly published Autobiography of a Genius title may sound egotistic and grandiose;
however, his intent is to elevate everyone to experiencing themselves and everyone
around them as a geniuses.

In declaring the essential nature of the genius , Jacob Levy Moreno declares that you are
a genius — that all humans are genius. He calls upon all human beings to recognize their
creative genius and co-create a better world. This call to action comes at a pivotal time in the
history of our world: will we survive? (Schreiber, Kelley, & Giacomucci, 2019, pp. 9-10)

Moreno’s attempts to empower human’s sense of self did not start with the
exclamation that everyone is a genius . He began with the even bolder statement the
Godhead is within each person.

His early work prior to immigrating to the United States was essentially spiritually
and existentially oriented. He was deeply influenced by world religions, saints, Jesus,
the Buddha, his family’s Jewish heritage, and his mother’s spirituality. His idea of a
healer was closely related to Jesus, a traveling mystic who goes to meet the people
where they are, rather than a doctor psychoanalyzing a patient on a couch. In Who
Shall Survive? he writes:

1 did not think that a great healer and therapist would look and act the way Wagner or Freud
did. 1 visualized the healer as a spontaneous-creative protagonist in the midst of the group.
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My concept of the physician as a healer, and that of theirs were very far apart. To my mind,
persons like Jesus, Buddha, Socrates, and Ghandi were doctors and healers; for Freud they
were probably patients. (1953, p. xxvii)

In studying the evolution of the concept of God, he provided a new evolution of
understanding the Godhead . He highlights that the Old Testament concept of God
was a distant and invisible deity (“He-God”), and that the New Testament God was
human, loving and present (“Thou-God”). He declared the only natural evolution of
the God idea to be an understanding of humans as God (“I-God”) (Moreno, 1921,
2019). His early work culminated with a 1921 publication titled The Words of the
Father , which outlined his spiritual views. Moreno attempted to put these views
into action by treating everyone as if they were God and possessed the same divinity
and capacity for creativity . While some may be deterred by his spiritual views,
essentially, he elevated the dignity and worth of each human being to the forefront
of his philosophical system and approach to societal problems.

In addition to seeing every human as God, Moreno also wrote of a Godhead , the
ultimate creator. He writes that his fascination with God began in his childhood—
leading to what he described as his first psychodrama at age 4 when he and his
friends began to enact a heavenly scene with Moreno in the role of God. Later as
a young adult, Moreno could be found encouraging other children in the parks of
Vienna to role-play as God through impromptu play and drama. Moreno repeatedly
suggests to his readers that his sociometric and psychodramatic systems cannot be
fully understood without first understanding his spiritual views. “I had envisioned
the Godhead as the Protagonist of the Universe and made the first sociogram , the
sociogram of the Godhead.” (Moreno, 2019, p. 174).

I tried the sociometric system first on the cosmos. God was a super sociometrist. The genesis
of sociometry was the metric universe of God’s creation, the science of “theometry”. What I
know of sociometry I learned first from my speculations and experiments on a religious and
axiological plane. (Moreno, 2019, p. 28)

In these quotes from his autobiography, we can see the influence of his spirituality
on the development of his thinking about sociometry and society. He goes on to say
that in addition to sociometry, “the genesis of psychodrama was closely related to
the genesis of the Godhead ” (Moreno, 2019, p. 25). The impact of his philosophy
of human nature and the universe is inseparable from the methods of sociometry
and psychodrama. Zerka Moreno, in her memoir To Dream Again, echoes J. L.’s
philosophical view when stating, “our instruments are basically spiritual and exis-
tential, pointing to and supporting the value of the human spirit” (2012, p. 515). She
goes on to indicate that “we are more than biological, economical, sociological, or
psychological creatures, that we are first of all cosmic beings” (2012, p. 40). And,
“instead of looking at mankind as a fallen being, everyone is a potential genius and
like the Supreme Being, co-responsible for all of mankind” (Moreno, 2012, p. 295).

The conceptualization of all people as Gods or geniuses requires a stance that
all people are co-responsible and capable of contributing to the enhancement of
the world. Moreno thought of humans as auxiliary egos for God and his work in
the cosmos—*there is so much misery and suffering in the world, even God seems
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unable to heal it all alone, so we must share responsibility.” (Moreno, 1989, p. 6)
Moreno, in the final section of his autobiography describes the cosmic man as:

A man who is warmed up to himself - to act in accordance with his own moods or designs,
unwilling to act by any other law beside his inner voice. He is an individual who is close to
all beings, not really apart from them but with them and within them, involved with all men,
animals and plants. He believes himself to be a part of the universe and not a member of a
family or clan. Everyone is a brother or partner to him, - he does not make any distinction
between rich or poor, black or white, man or woman. Everyone is his friend and he wants to
help everybody. (2019, p. 339)

Many parallels can be drawn between this description of the cosmic man and a
description of a social worker who inherently is motivated to speak difficult truths,
to treat all as equals, to prevent injustice and discrimination based on difference, and
to help as many people as possible.

4.3 The Encounter Symbol and Autonomous Healing
Center

Moreno described the presence of a first universe “which contains all beings and in
which all events are sacred” (Moreno, 2019, p. 27) as opposed to the second universe
of form, space, and time. It is at the encounter of these two universes that the human
being exists (see Fig. 4.2). His philosophy suggests that there is “primordial nature
which is immortal and returns afresh with every generation,” (Moreno, 2019, p. 27)
that the spirit or soul of an infant emerges from the first universe into the second
universe through the birth experience. He describes the first few years of an infant’s
life as existing within the matrix of identity where no sense of self is realized
and the infant is one with all (Moreno, 1953). Through the course of socialization
and psychosocial development, humans become more integrated within the second
universe while experiencing glimpses of the first universe or cosmic reality. Moreno
envisioned the surplus reality of psychodrama as an avenue for accessing and living
within the first universe and that upon death one returns to this first universe (Moreno,
2012).

Fig. 4.2 The encounter
model

First Universe

Second Universe
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In Morenean philosophy , this component of human nature is called the
autonomous healing center . The Morenos described the activation of one’s
autonomous healing center as a process that happens quietly within the body, deep
within the self, and that it is initiated through action not mere words (Moreno, 2012).
Zerka later states explicitly that the intention of all forms of therapy should be to help
the client tap into their autonomous healing center and find their own path (2012).

Just as each individual is seen as containing an autonomous healing center ,
the Godhead within, Moreno also believed every group, community, and even
society itself to have an autonomous healing center within and the capacity to heal
itself if accessed. All of Moreno’s group methods and instruments are mutual aid
processes focused on cultivating the power of group members healing and helping
each other—or in other words, the group accessing its autonomous healing center
which exists within the interpersonal sociometry and collective consciousness of the
group (Giacomucci, 2019).

How would our work look if we treated each human as God with the capacity
to heal themselves and each group as already possessing everything it needs to
self-heal?

The role demand and expectation that this belief puts on others empower them
to access their spontaneity and creativity to heal themselves and resolve their
own problems. This is essentially the role of the social worker and the role of the
psychodramatist.

4.4 Spontaneity—Creativity Theory

J. L. Moreno ’s spontaneity —creativity theory is the theory of change within More-
nean philosophy and psychodrama as a therapeutic approach. Prior to his medical
training, Moreno studied theology and philosophy with the intent of developing a
religion (see the Religion of Encounter in Nolte, 2014) and was described by many
as a mystic. In defining his concept of the Godhead , he described its most defining
quality as the function as creator—its creativity. Thus, he believed that the ability to
create something new—art, music, an idea, a new response, a child—was inherently
godlike (Moreno, 1921, 2019). At the same time, Moreno suggested that as a culture
we overemphasized the products of creation without giving attention to the process
of the creative act itself. He believed both spontaneity and creativity to be foremost
spiritual qualities and emphasized the ‘godlikeness’ of all humans (Moreno, 2019).
He writes that “spontaneity is the constant companion of creativity. It is the existential
factor ‘intervening’ for creative processes to be released” (1956, p. 103). For Moreno,
the twin principles of spontaneity—creativity are the ultimate force underpinning all
human progress and all human activity (Nolte, 2014). He defined spontaneity as the
ability to “respond with some degree of adequacy to a new situation or with some
degree of novelty to an old situation” (Moreno, 1964, p xii).

He also identified “forms of pathological spontaneity that distort perceptions,
dissociate the enactment of roles, and interfere with their integration on the various



4.4 Spontaneity—Creativity Theory 61

levels of living” (Moreno, 1964, p. xii); one might think of pathological spontaneity

as a novel response without adequacy (Dayton, 2005). He believed that emotional
or psychological problems were either related to a lack of healthy spontaneity or
some type of pathological spontaneity. Furthermore, he observed that anxiety and
spontaneity are inversely proportional in that as one increases, the other decreases—
“Anxiety sets in because there is spontaneity missing, not because ‘there is anxiety’,
and spontaneity dwindles because anxiety rises” (1953, p. 337). This observation
was later confirmed through quantitative research on panic disorder and spontaneity
(Tarashoeva, Marinova-Djambazova, & Kojuharov, 2017).

Interestingly, Daniel Siegel ’s definition of health and wellness seems to reflect
Moreno’s spontaneity theory decades later. Siegel suggests that all mental illness
and social dysfunction are a result of too much chaos or too much rigidity—and that
a state of health exists at the balance between these two extremes (Siegel, 2010). In
Morenean philosophy , chaos is a function of pathological spontaneity , and rigidity
is a function of the lack of spontaneity. Moreno argues that spontaneity is essentially
an indicator of health and the ability to respond with competence.

J. L. Moreno described the warming up process as essential for the generation
of spontaneity —“spontaneity is generated in action whenever an organism is found
in the process of warming-up” (1956, p. 110). While spontaneity is associated with
the readiness of the creative act, creativity is associated with the act itself. The
created product, after the moment it is produced, is no longer spontaneous; this
is referred to as a cultural conserve . J. L. Moreno developed a visual chart, the
Canon of Creativity (1953) to visualize the creative process and depict his theory of
spontaneity—creativity (see Fig. 4.3). It is through this process that all intrapsychic,
interpersonal, and social change takes place.

4.5 The Moment, the Situation, and the Here-and-Now

Moreno emphasized the here-and-now and the sacredness of the moment. Action,
spontaneity , and creativity are only accessible in the here-and-now. The present
moment has a different type of quality and is the bridge between the past and the
future. Moreno’s philosophy considers the past as “memory-in-the-moment of past
experiences” and the future as “here and now anticipation-in-the-moment of what
might be eventually experienced” (Nolte, 2020, p. 131). The present is a transi-
tion between past and future. When spontaneity and creativity are accessed in the
present, new dynamic meaning is created which transforms the present into amoment
(Moreno & Moreno, 1969). In psychodrama, the protagonist puts a scene into action
in the here-and-now as if it was currently happening. The protagonist’s subjective
truth is honored and enacted on the psychodrama stage. Zerka Moreno notes that
the concretization of an old event in the here-and-now of psychodrama allows one
to find a new truth from an old event (1994).

Moreno’s existential philosophy positions each moment and each situation as
an opportunity for change through spontaneity and creative action. In this way,
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Fig. 4.3 Canon of creativity, depicting the warming up process and the relationship between
spontaneity, creativity, and the cultural conserve

each human is an initiator, a creator, and an active agent in the world rather than a
victim of predeterminism. Psychodrama provides one with the opportunity to revisit
moments of the past and enact another possibility; or to fast forward time in the
here-and-now to experience a moment yet to come. Psychodrama allows one to
become unchained from their reality and experience the freedom of creating a new
drama through surplus reality (Moreno, 1946).

At first sight it looks as if the psychodramatic function and the reality function would exclude
one another. This is in fact only an outward appearance, the stage is not a stage in a theatrical
sense, it is a social platform, the actors are not actors but actual people and they do not “act”
but present their own selves. (Moreno, 1943, p. 333)

Human beings are fundamentally meaning makers—psychodrama is used to
explore, deconstruct, and construct meaning through the creative process in action
(Oudijk, 2007). Moreno operated from a postmodern framework as evidenced by
psychodrama’s emphasis on the perspective of the protagonist (Blatner, 2000). In
enacting a psychodrama scene, the protagonist portrays the scene, the roles, and the
action from their perspective—Moreno even held to this principle when working
with psychotic and schizophrenic patients providing them with a space to literally
act out their fantasies and realities. He emphasized the importance of meeting the
client where they were at and in the here-and-now .
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4.6 Action Theory

J.L. Moreno believed that we were all improvising actors in the play of life that
each human was an auxiliary ego for one another (Moreno, 2013). He integrated
aspects of theater to create psychodrama, believing that “what was learned in action,
must be unlearned in action” (Dayton, 2005, p. xxvii). The very term psychodrama
means “Psyche in action” (Carnabucci, 2014). He believed in the power of action to
create change and challenged Freud ’s “talking cure”. In encountering Freud at the
University of Vienna, J. L. Moreno exclaimed:

Dr. Freud, I start where you leave off. You meet people in the artificial setting of your office.
I meet them on the street and in their homes, in their natural surroundings. You analyzed
their dreams; I try to give them courage to dream again. (J. L. Moreno, Z. T. Moreno, & J.
D. Moreno, 1964, pp. 16-17).

Psychodrama is one of the first body-oriented forms of psychotherapy, moving
beyond just words and narrative (Carnabucci & Ciotola, 2013).J. L. Moreno ’s action
theory rests on the idea that talking alone severely limits the client—therapists’ ability
to explore an issue or produce change. “However important verbal behavior is, the
act is prior to the word and ‘includes’ it” (Moreno, 1955, p. 17). Zerka Moreno
later states that “even when interpretation is given, action is primary. There can be
no interpretation without previous action” (1965, p. 77).

Neuroscience research has demonstrated that we are “beings of action and the
stories of our lives are literally written on our neural systems” (Dayton, 2005, p. 55).
It has been declared by the neuroscientists thast experience changes the brain and
has the corrective potential to reverse the impact of previous adverse experiences
(Cozolino, 2014; Siegel, 2012). The surplus reality of psychodrama offers possibili-
ties for corrective emotional experiences that would have been otherwise impossible
(Giacomucci, 2018c; Giacomucci & Stone, 2019).

Action theory is complimentary with experiential learning theories which have
become embedded within social work education . Experiential education proposes an
embodied learning experience where the teaching content is interfaced with in action
rather than simply talked about. Moreno was inspired by John Dewey , the father of
experiential education , and even proposed his own Spontaneity Theory of Learning
(1949) which emphasized spontaneity training in education rather than memorizing
facts or information. Moreno’s action-based education ideas reflect those of Freire
(2013), as well as Kolb & Kolb who describe the approach as “an integrative approach
to learning that balances feeling, thinking, acting and reflecting” (Kolb & Kolb, 2005,
p- 200). Social work education describes its signature pedagogy as the field placement

experience which is essentially an experiential learning structure emphasizing role
training (Giacomucci, 2019).
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4.7 Role Theory

Moreno’s theory of personality is based on role theory (Telias, 2018). The term role
does not originate from sociology , psychology , or psychiatry , but instead comes
from the theater . In ancient Greek and Roman drama productions, an actor’s character
or lines would often be written on “rolls” and memorized. J. L. Moreno claims that
role theory transcended the limitations of psychoanalysis and behaviorism with a
systematic exploration of social phenomenon, thus serving as a major bridge between
psychiatry and the social sciences (1961). The concept of the role integrates cognitive,
affective, and behavioral states for simple categorization (Buchanan, 1984) while
demystifying psychiatric labels and connecting them with the client’s experience of
self (Hudgins, 2002).

J.L. Moreno viewed each human being as a role-player (Fox, 1987). He states that
the self, or the personality, is composed of all the roles that one plays in their life—
“roles do not emerge from the self, but the self emerges from roles” (1953, p. 76).
He outlines three categories of roles—somatic, psychodramatic, and social roles .
Somatic roles develop first, in the preverbal stages of life, and represent physical
or bodily aspects of the self—including eater, breather, sleeper, crawler, etc. Later,
psychodramatic and social roles develop—but all three types of roles are intimately
connected. Psychodramatic roles , or roles played out in the psyche, represent the
internal dimensions of the self—the thinker, feeler, fantasizer, dreamer, etc. And,
finally social roles , which are embedded within a cultural context, are the roles
that we hold in relationship to others and society, such as father, sister, teacher, and
student. (Moreno, 1934). Moreno writes that the collection of all of one’s somatic or
physiological roles equals their somatic or physiological self. Similarly, the cluster of
all of one’s psychodramatic roles and social roles represent their psychodramatic self
and social self. These three clusters of roles allow an individual to fully experience
their body, psyche, and society (Moreno, 1972).

Operational and contact links must gradually develop between the social, the psycholog-
ical, the physiological role clusters in order that we can identify and experience after their
unification, that which we call the “me” or the “I”... Body, psyche, and society are then the
intermediary parts of the entire self. (Moreno, 1972, p. III-1V)

In this way, Moreno’s role theory is inherently a biopsychosocial-spiritual
conceptualization of self which fits nicely within the social work philosophy framing
an individual within a larger social context.

Furthermore, he outlines three stages of role-development , beginning with role-
taking or role training . In this phase, an individual is learning a new role and the
process of stepping into the role including working through any ambivalence about
the role and connecting with role models. Once a culturally conserved role is learned,
it is role-played. During the role-playing stage of development, an individual starts
to naturally bring parts of themselves to the role. The final stage of development is
that of role creation , which describes the process of transforming the once learned
role into a new, unique role (Dayton, 2005). This process of role creation or role
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transformation often bring one back to the role-taking stage as they learn to hold the
newly created role.

Role theory proposes that an individual with a wide role repertoire, or the ability
to adequately transition to diverse roles based on the situational context (spontaneity )
will demonstrate healthy personality and social functioning (Fox, 1987). Role theory

provides a non-pathologizing alternative to traditional theories of personality and
psychopathology. For example, J. L. Moreno conceptualized regression as a type of
role-playing :

In a paranoiac behavior, the repertory of roles is reduced to distorted acting in a single role.

The deviate is unable to carry out a role in situ. He either overplays or underplays the part;

inadequate perception is combined with distorted enactment. Histrionic neurosis of actors is

due to the intervention of role fragments “alien” to the role personality of the actor. (1961,
p- 521)

This passage points to his understanding of roles as being in ascendance or descen-
dance based on how much, or how little, one has developed the role and how acces-
sible the role is to the ego. “The ego must have roles in which to operate” (Hale,
1981, p. 8).

As role-players, we do not exist in social isolation—instead, each of our roles
develops and exists in relationship with others. Roles are linked to counter-roles
demonstrating the phenomenon of role reciprocity . “There are no parents without
children, no teachers without students, no therapists without clients, no slaves without
masters, etc. In other words, we are all inter-actors with one another” (Moreno,
2013, p. 38). Role reciprocity emphasizes the person-in-environment perspective by
conceptualizing roles, or aspects of self, as inherently in relation to others. In a future
Sect. (5.4), the cultural atom will be presented as a diagram of role relationships
between an individual and their social circle.

4.8 Developmental Theory

Moreno’s philosophy includes its own unique developmental theory and stages
of development which reflect and guide the interventions used in a psychodrama
enactment. The developmental theory is intricately linked to Morenean philosophy
of human nature and the cosmic man—this link is explicit in article 27 of the
Quintessential Zerka titled The Eight Stages of Cosmic Being in Terms of Capacity
and Need to Double and Role Reverse (2006). As noted previously, Moreno suggested
that an infant is given birth into this world from the first universe and exists in a state
of undifferentiated identity. In the first few weeks after birth, infants live within the
matrix of identity during which they experience themselves as one with not only
their mothers, but all objects and their surroundings (1952). Through appropriate
doubling , mirroring , and role reversal , the child develops a sense of self and a sense
of others.
Doubling is the first stage of J. L. Moreno ’s psychodramatic development theory
. Zerka Moreno (2006) indicates that doubling is essential to healthy attachment in
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that the caregivers put words to what is unspoken and unlabeled for the non-verbal
infant (as cited in Hudgins & Toscani, 2013). In this developmental stage, doubling
creates a holding environment for the infant (or client) to feel seen and understood
from the inside out (Dayton, 2005). This stage of development is characterized by the
significance of attachment between infant and caregiver(s) and sets the framework for
the infant’s ability to self-regulate in the future (Cozolino, 2014). Dayton outlines
the importance of attachment from J. L. Moreno ’s developmental theory in the
following passage:

If the parent is an attuned ‘double’ for the child’s experience, the child feels a sense of place
and belonging. If, on the other hand, she leaves the infant to a world without doubling , the
child may feel that he is incomprehensible to others and a sort of fissure may occur within
the self due to feeling misunderstood or out of sync with his external representations of self
since, from a child’s point of view, parents and some siblings are part of his own self. (2005,
p. 161)

In this first developmental stage, doubling is essential for the healthy formation
of identity. If the mother’s attempts to double and meet the needs of the infant are
inaccurate, the infant will surely let her know through non-verbal communication. In
a similar way, the protagonist will correct inaccurate doubling statements from other
group members—thus strengthening their ego identity. The double intervention, or
role, in a psychodrama helps with the exploration of the inner reality of the protagonist
and serves as a bridge between the director and protagonist (Hudgins & Toscani,
2013; Moreno, 2006).

Developmentally speaking, the mirror stage is when the child begins to recognize
himself as a separate individual (Moreno, 1952). This stage, which starts around
nine months of age, includes the infant’s capacity for “joint attention” and “sec-
ondary intersubjectivity” (Dayton, 2005). The infant is now able to shift attention
between person and object by aligning their visual attention with their caregiver’s,
thus beginning to develop awareness of a shared, but separate experience (Hobson,
1989; Trevarthen, 1998). This is, as Dayton states: “the dawning of an awareness of
self as differentiated from the world outside the self” (2005, p. 163).

Moreno’s developmental theory outlines role reversal as the third phase. One
does not have the ability to reverse roles until they have first established a basic
sense of self. An infant in a previous stage of development, before about the age
of two or three, will not have this capacity, though most adults do (Moreno, et al.,
1955). J. L., Zerka , and Jonathan Moreno published an article about the use of
role reversal to aid in raising a child and emphasizing its therapeutic potential. Role
reversal resembles the process of separation and individualization outlined by Mahler,
Pine, and Bergman (1975). This stage of development represents a true sense of
separateness and the ability to empathize with others. It is a state of intersubjectivity,
being in relationship with dual awareness of one’s self and the other within a dynamic
relationship (Dayton, 2005). “In role reversal the sense of self is intact enough so that
we can temporarily leave it, stand in the shoes of another, and return safely home”
(Dayton, 2005, p. 439). Through psychologically role reversing with others, the child
develops a greater responsibility for their actions, for their self, and enhances their
capacity for empathy with others in the social world.
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As the child progresses into adulthood, the parent continues to double and role
reverse with them to achieve separation and independence. The adult child then
becomes an auxiliary for the aging parent who is declining in health and preparing
to reenter the cosmos (Moreno, 2006). Now, the caregiver roles have reversed, and
the adult child is doubling and role reversing the parent as they live out their final
years in the second universe and fully transition back into the first universe.

4.9 Biopsychosocial-Spiritual Existence

Most credit the development of the biopsychosocial approach to George Engel in
the late 1970s. Nevertheless, Moreno had written of the biopsychosocial contexts of
individual experience, relationships, and society decades prior in Who Shall Survive?
(1953). In discussing his sociometric system and the distribution of choice, prefer-
ence, and connection within groups, he writes: “these attractions and repulsions must
be related to an index of biological, social, and psychological facts” (1953, p. 611).
While traditional conceptualizations of human nature place the psyche within the
body, Moreno argues that the psyche exists outside of the body.

The biological picture of an individual places the psyche within the body (as an epi
phenomenon). In the sociometric picture of the individual (person), the psyche appears
as outside the body, the body is surrounded by the psyche and the psyche is surrounded by
and interwoven into the social and cultural atoms. (Moreno, 1943, p. 319)

He argues that the traditional perspective is that feelings emerge within the indi-
vidual organism and are projected toward others in the social environment. His
conceptualization of human beings challenges this idea and instead suggests that the
psyche largely emerges and is influenced by social relationships and social forces.
Figure 4.4 depicts the interconnectedness of body, psyche, social, and cultural in
Moreno’s philosophy. The direction of influence travels from the larger culture and
social forces to the interpersonal relations which impact the development of the
psyche and the body. The same image depicts the direction of influence for cultural
change beginning within the body moving to the psyche and relational to impact the
larger social and cultural structure. This framework (see Fig. 4.4), outlining the rela-
tionships between the body, psyche, social, and cultural, makes clear the necessity
of involving the body in the therapeutic process.

Modern neuroscience offers us further insight into the potential of understanding
the body as engulfed within the psyche. The work of Bessel van der Kolk (2014),
Levine (2010), Perry (2006), and Cozolino (2014) point to the significant impact of
psychological and relational trauma upon the body and the nervous system. We now
know that psychological trauma and relational adversity, especially in childhood,
creates lasting imprints in non-verbal and primal parts of the body and brain. The
trauma healing process in most contemporary trauma therapies involves the body
within the intervention as an essential vehicle for creating psychological and rela-
tional change. The field of interpersonal neurobiology highlights the interdependence
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Fig. 4.4 Sociometric concept depicting the body within the psyche, social atom, and cultural atom

of brain, psyche, and social relationships especially as it relates to the developing
brain. Moreno’s role theory even explicitly articulates the presence of a physiological
self, psychodramatic self, and social self (1972). Previously accepted psychotherapy
approaches focused solely on healing the psyche and isolating the mind from the
body, the social, and the cultural—most would accept this way of working as faulty
today. It is fitting to credit the social work profession for promoting an understanding
of the psyche—social—cultural influence as it relates to the core values of social justice
and the centrality of relationships.

There is more unknown than known when it comes to the brain—mind relation-
ship and thus the body—psyche relationship. New neuroscience findings give us an
enhanced, but still incomplete, understanding of the entire picture. In future decades,
our knowledge of the position of the body and the psyche will become more evident
and clearer. Most recently, Wang and Liu (2020) published an article in a Chinese
social work journal emphasizing the complimentary nature between social work
with Moreno’s emphasis on (1) the goodness of each person, (2) the importance of
relationships , and (3) the structure of society.
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4.10 Social Work Values Relationship to Moreno’s Work

Social work philosophy and Morenean philosophy have many shared values and
elements. The field of social work upholds six distinct core values—importance
of relationships , dignity and worth of each human being, social justice , service,
competence, and integrity (see Fig. 4.5). These six social work values are echoed
throughout the body of Moreno’s work, his philosophy, and his 1957 Code of Ethics
of Group Psychotherapists.

4.11 The Importance and Centrality of Relationships

This is a shared core value that makes both social work and Moreno’s work unique.
This core value was key for social work’s differentiation process in relation to the field
of psychology . While the psychologists were more focused on the individual and
the internal drives, feelings, and thoughts of the individual, social work positioned
itself emphasizing the relationships of the individual within their social environ-
ment. Similarly, Morenean philosophy developed with emphasis on the sociody-
namics of interpersonal relationships, in opposition to psychoanalysis which was
oriented on the individual’s psychodynamics. Truedley (1944) goes as far as writing
that psychodrama “often does succeed in treating the relationship rather than the
individual” (p. 171).
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While the traditional psychologist conducts Rorschach tests and diagnostic assess-
ments, the social worker assists the client in drawing genograms and ecomaps, and
the psychodramatist facilitates the production of social atoms , sociograms , and role
diagrams. The differences in assessment tools utilized between from the start of treat-
ment demonstrate the philosophical variations between fields. The social worker and
psychodramatist are assessing the person in their environment because of the fields’
philosophical emphasis and value of relationships. The fact that the development of
the social atom assessment (Moreno, 1934) preceded the emergence of the genogram
and ecomap in the 1970s-80s (Hartman, 1978; McGoldrick, Gerson, & Petry, 2008)
has caused some to argue that Moreno’s work had a larger influence than he is given
credit for. Schwinger (2016) highlights the social atom as a useful tool for the field of
social work. While the psychologist and analyst exclusively met with clients in their
offices, social workers and psychodramatists emphasized the importance of meeting
clients within their communities and neighborhoods.

The therapeutic relationship occupies a central component in social work philos-
ophy , while psychology and psychoanalysis place less emphasis on use of self and
the here-and-now relationship in the office. Psychoanalysis and psychology seem to
emphasize the therapeutic relationship as it relates to transference and projection
much less than the here-and-now relational experience. Psychodrama and sociometry
are inherently here-and-now approaches in that even when the past is being explored,
it is often done so through enactments where everyone acts as if it were happening
in the here-and-now. The social worker and the psychodramatist seem much more
likely to utilize self-disclosure and use of self than a traditional psychoanalyst or
psychologist. Moreno advocates for the importance of the therapeutic relationship
in the following quote, “I believe that the doctor’s warmth and caring, the touch of
his hand, his compassion for his patients are the most decisive elements in a doctor’s
success or failure in treating people” (2019, p. 238).

The importance of relationships is also considered from a macro and mezzoap-
proach in social work and Morenean philosophy in that both also concern themselves
with a larger picture of social groupings, social networks , and society (Giacomucci,
2018a, b). Social work often uses the language of micro, mezzo, and macro to describe
its attentions to clinical work (micro), group work (mezzo), and community work

(macro). Similarly, Moreno’s triadic and sociatric system attends to each level in
that psychodrama enacts an individual’s experience (micro), group psychotherapy is
group work (mezzo), and sociometry and sociatry offer approaches to community
work and society (macro). The attention given to each of these three domains is unique
to social work and Moreno’s methods. The psychology and counseling fields have
integrated more focus on relationships in contemporary times; however, they remain
almost entirely micro/mezzoapproaches in that they are only concerned with the
impact of society and social forces upon their clients. Other macrophilosophies exist
in sociology , anthropology, and philosophy; however, they remain overly focused
on society at the macrolevel without intervention at the micro or mezzospheres. Both
social work and Morenean philosophies integrate micro, mezzo, and macroperspec-
tives as they take into consideration the impact of society on the individual clients
they treat while also concerning themselves with intervening and creating change on
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a larger societal level. Blatner (2000) writes that Moreno saw individual and social
psychology as inseparable and that healing had to be oriented not only at “those in the
‘sick role’ but equally to the cultural matrix which often revealed its own patholog-
ical features” (p. 77). Few other fields are driven by philosophies as encompassing
and integrative as social work and Morenean philosophy.

In addition to the macro and microconnections, social work and Morenean
philosophies place much more emphasis on the mezzoaspect of group work than other
fields. As noted previously (see Sect. 2.2), mainstream group work essentially aligned
itself with the social work profession (Andrews, 2001; Trecker, 1944). Although
social work’s emphasis on group work has declined tremendously, some graduate
social work degree programs offer concentrations in group work, unlike master’s
degrees of psychology , counseling , or marriage and family therapy . Moreno’s
philosophy embedded within his triadic system of sociometry, psychodrama, and
group psychotherapy which explicitly aligns itself with group work.

Moreno’s philosophy of group work perceives each group member to possess
therapeutic power and agency—the ability to contribute to the healing of other group
members. Social workers refer to this as mutual aid (Northen & Kurland, 2001; Stein-
berg, 2010). Moreno’s Code of Ethics for Group Psychotherapists (1957) suggests
that because not only the physician has therapeutic agency, but that it resides with
each group member—that the Hippocratic Oath extends to each group participant.
He writes specifically in terms of each participant upholding the ethical principles
of confidentiality, do no harm , and contributing to the welfare of the group. This
principle within his code of ethics formalizes and concretizes commitments to the
centrality of mutual aid relationships, dismantling the power dynamic within the
therapist—patient relationship, and honoring the dignity and worth of each human
being.

4.11.1 Dignity and Worth of Each Human Being

Unique to both social work with groups and psychodrama is the emphasis on mutual
aid (Giacomucci, 2019, 2020b). For both social group workers and psychodrama-
tists, the goal of the facilitator is to help participants to support, heal, and educate
each other. Other fields implicitly emphasize the therapeutic power of the profes-
sional, while social workers and psychodramatists explicitly emphasize the thera-
peutic potential within each group member. The mutual aid approach cannot operate
without placing considerable value in each individual’s strengths, dignity, and worth.

Both fields began with a focus entirely on working with the most oppressed,
stigmatized, and vulnerable populations; in doing so, they demonstrated their value
of acknowledging and enhancing the recognized worth and dignity of each person
regardless of their race, ethnicity, culture, country of origin, religion, gender, sexu-
ality, social status, physical ability, finances, and other histories. Social workers
advocate for society’s outcasts and underserved, believing in their inherent worth.
Moreno went as far as elevating the dignity and worth of each person to that of
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a potential genius with the Godhead within (2019). Psychodrama’s emphasis on
helping a client access their autonomous healing center is based on the belief that
each individual has the power and capacity to solve their own problems and heal
themselves. Moreno’s (1957) code of ethics states that group psychotherapists are
expected “to render service to groups of patients with full respect for the dignity of
every patient” (p. 143).

Empowerment is an unspoken value that social workers and psychodramatists
demonstrate through their work based on their faith in the worth of others. Both
fields, though forced to work within the medicalized mental health industry, attempt
to avoid and even challenge pathologizing norms and practices. The valued dignity
and worth of each person is strongly related to social work’s commitment to social
justice .

4.11.2 Social Justice

Some argue that this is the value that significantly differentiates social workers from
other mental health practitioners, including psychologists, counselors, and marriage
and family therapists. Social workers attempt to avoid falling into the trap of only
helping their clients adjust to social injustice and instead work to change unjust
policies and systems that are causing many of the interpersonal and psychological
problems that clients present with. The NASW Code of Ethics states that “Social
workers are cognizant of their dual responsibility to clients and to the broader society”
(2017, p. 6). Jacob Moreno , originally trained as a psychiatrist, developed a socially
just vision of Sociatry —or “healing for society” (Moreno, 2019). He wrote that “a
truly therapeutic procedure must have no less objective than the whole of mankind”
(Moreno, 1953, p. 1)—suggesting that seeing clients in an individual or group setting
was not enough. Moreno envisioned a therapeutic society and worked to create tools
that had the potential for societal change including using the theater , radio, film, and
music.

J. L. Moreno ’s own experiences as a Jewish man, a refugee in Europe, and
an immigrant to the United States likely impacted his sense of social justice .
He writes in his autobiography about how the discrimination he experienced as a
Jew influenced him to create his own professional society. Moreno, along with his
colleagues, developed Ethnodrama as an approach to resolving ethnic problems.
Moreno’s methods are inherently aligned with social constructionism and post-
modern theory in that they consider the client and the group to be the experts of
their experience. Rather than attempt to convince others of an objective reality or
truth, the psychodramatist puts into action the subjective truth of the protagonist or
the collective truth of the group. Heinonen, Halonen, and Krahn (2018) note that,
“As social workers (or representatives of any other professional discipline), expres-
sive artforms such as psychodrama can also support us in deconstructing our own
cultural location and its historical legacies, which may be unconsciously influencing
our relationships with others” (p. 14). Through the integration of anti-oppressive
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frameworks and psychodrama, Nieto (2010) proposes a new approach to practice in
an anti-oppressive and culturally-informed way.

Moreno’s methods have been absorbed into community work , community orga-
nizing , social activism, and cultural diversity work (see Chaps. 18 and 19). Many
community organizers and activists use sociometry processes such as the spectro-
gram, step-in sociometry , and locograms, as well as role-playing techniques or
simulations to empower the communities that they work with or promote social
change. Some of this integration may have been influenced by Boal’s Theater of the
Oppressed (1985) or Playback Theater (Salas, 1993) both of which emphasize a
social justice approach and share considerable philosophical and practical overlap
with z’s work (Landy, 2008) (see Sects. 15.5.2 and 15.5.3). Interestingly, it seems
that psychodramatists in the United States are, as a whole, more focused on thera-
peutic applications while psychodramatists of other countries are also oriented on
social justice and community applications.

Social group workers are expected to use a social justice framework to contextu-
alize their group work experience and create a fair and just group experience for each
participant. Similarly, Moreno writes in his code of ethics for group psychotherapists
that “therapeutic groups should be so organized that they represent a model of demo-
cratic behavior. Regardless of the economic, racial, and religious differences of the
patients they should be given “equality of status” inside the therapeutic group” (1957,
p. 143). Without this objective, our groups will simply reenact the systems of oppres-
sion, discrimination, privilege, and social injustice that exist within the larger society
because of the sociodynamic effect. From a Morenean perspective, group workers
are expected to prioritize the active reversal of the sociodynamic effect within the
groups they facilitate. Both social workers and psychodramatists emphasize their role
as being of service to individuals, groups, communities, and society (Niepenberg,
2017).

4.11.3 Service

The NASW Code of Ethics describes the core value of service stating “social
workers’ primary goal is to help people in need and to address social problems”
(2017, p. 5). Many social workers provide psychotherapy and operate as thera-
pists—a word that has ancient Greek etymological roots meaning “service” (Wronka,
2016). Being in service to individuals and to society is an explicit mission of all
social workers. Social workers provide services in a variety of contexts including
psychotherapy services, child and family services, government services, military
services, prison services, medical services, case management services, organiza-
tional services, educational services, research services, social services, and policy
services. The social worker is one who is in service to individuals, groups, families,
organizations, communities, and society. Similarly, Moreno writes that.
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“the world at large needed a doctor more urgently than the sickest individual... I began
to think in earnest that I had a special mission, that there was an important service to be
rendered to the world, and that there was no reason why I shouldn’t undertake that mission.
(2019, p. 233)

Moreno challenges psychodramatists to be of service not only to their clients
or groups, but also to the society as a whole—to be world therapists. Of all the
professions, the field of social work is most closely related to the praxis of serving
the world and operating as world therapists.

4.11.4 Competence

This core value dictates that social workers practice within their area of competence
and training. The NASW Code of Ethics states “social workers practice within their
areas of competence and develop and enhance their professional expertise” (2017,
p- 7). In order to practice competently, one must be aware of their strengths and
limitations, as well as personal issues that may impact professional competence.

Licensure and certification are designed to be stamps of competence for prac-
titioners who have completed extensive training, supervision, and practice require-
ments. In the United States, the process of becoming a licensed clinical social worker
takes several years between degree programs and post-graduate practice under super-
vision. Similarly, the American Board of Examiners in sociometry, psychodrama,
and group psychotherapy offers certification after rigorous training, supervision,
and practice. The entry level psychodrama certification requires a graduate degree,
780 training hours, a year of supervised practice, a written exam, and an on-site
examination. These requirements generally take many years to fulfill which helps to
ensure the competency of the practitioner.

Most social workers are expected to facilitate groups in their careers with little
or no education in group work through their degree programs. The lack of group
work training for social workers makes social workers’ level of competence in facili-
tating groups questionable. Pursuing training in sociometry, psychodrama, and group
psychotherapy fills the gaps in group work competencies for social workers. In the
past decade, it seems that the Council on Social Work Education has given more
attention to the core value of competency by adopting a new “competency-based
framework” for Education Policy and Accreditation Standards (EPAS) (CSWE ,
2015). The new EPAS standards outline the nine social work competencies (see
Fig. 4.6).

Competencies 6-9 focus on social workers’ relationships to “individuals, fami-
lies, groups, organizations, and communities” through engagement (competency 6),
assessment (competency 7), intervention (competency 8), and evaluation (compe-
tency 9). Unfortunately, there is little to no differentiation offered by the CSWE
when it comes to each of these competencies and the differences between engaging
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Demonstrate Ethical Engage Diversity and Advance Human
and Professional Difference in Practice Rights and Social,
Behavior Economic, and
Environmental
Justice

Engage In Engage in Policy Engage with
Practice-informed Practice Individuals,

Research and Families, Groups,
Research-informed Organizations, and
Practice Communities

Assess Individuals, Intervene with Evaluate Practice
Families, Groups, Individuals, with Individuals,
Organizations, and Families, Groups, Families, Groups,
Communities Organizations, and Organizations, and
Communities Communities

Fig. 4.6 Coucil on social work education’s (CSWE) nine competencies outlined in the educational
policy and accreditation standards (EPAS)

(assessing, intervening, or evaluating) with individuals, families, groups, organiza-
tions, and communities. The knowledge, skills, and approaches to engaging indi-
viduals are quite different than those needed to engage groups or communities. It
seems that the lack of differentiation between approaches to individual work and
work with groups is perpetuated by the new CSWE EPAS. If we are to increase
the group work competence level of social workers, we must differentiate individual
work (psychodynamics) from group work (sociodynamics ). The practices of group-
as-a-whole engagement, assessment, intervention, and evaluation simply require
different knowledge, understanding, and competencies than working with individ-
uals. Moreno’s (1957) code of ethics explicitly states that the designation group
psychotherapist should not be used by anyone unless they have obtained specialized
formal training in group therapy .
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The ability to uphold social work’s value of competence requires one to demon-
strate humility and an awareness of their scope of practice and the areas outside their
scope of practice. Attempting to work outside the scope of one’s knowledge and
skill set is a violation of this value and potentially harmful for clients. The value of
competence is also closely related to social work’s final core value of integrity.

4.11.5 Integrity

Social workers are expected to uphold the core value of integrity in all that they
do including working in a trustworthy manner. Interestingly, in Aristotle ’s philo-
sophical system, integrity is presented as the glue that holds together all the other
virtues or values (Banks, 2012). NASW Code of Ethics state that “social workers are
continually aware of the profession’s mission, values, ethical principles, and ethical
standards and practice in a manner consistent with them” (2017, p. 6). Maintaining
professional integrity requires a social worker to uphold the values and mission of
the field.

Banks (2004) writes that “‘Integrity’ is literally about ‘wholeness’” and has
multiple layers including moral integrity, professional integrity, personal integrity,
and intellectual integrity (p. 22). Banks touch upon the idea of integrity for the social
worker as being related to integrating a personal identity and professional identity
with congruent values. For many, social work is a vocation or a calling which allows
for unity between personal and professional life. In a similar way, Moreno hoped
his methods would be experienced as a way of life rather than just a therapy prac-
tice (Moreno, 2012). The experiential learning process one undertakes to become
certified as a psychodramatist requires extensive experience and participation in
psychodramas. In order to become a psychodramatist, one is expected to engage in
their own personal work through the experiential training process. For both the social
worker and the psychodramatist, the personal and the professional are married.

>

4.11.6 Conclusion

Morenean philosophy and social work philosophy exist with considerable overlap.
The emergence of both fields took place around the same historical time and in
similar sociocultural contexts. Both philosophical systems are rooted in and influ-
enced by postmodernism, social constructionism, and existentialism. The under-
lying philosophical framework of social work and Moreno’s methods provide a
basis for understanding individuals, groups, and society. Moreno’s philosophy
of human nature , mental illness, relationships, groups, and society have much
in common with core social work philosophy . In both systems, the individual is
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conceptualized within their environment while considering biological, psycholog-
ical, social, and cultural influences. Both systems are truly interdisciplinary or trans-
disciplinary in that their philosophies encompass psychology , sociology , anthro-
pology, theology, and medicine. While Morenean and social work philosophies offer
a framing of the nature of human problems, their theories offer strategies for action
and intervention—which will be outlined in the following chapters.
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Chapter 5 ®)
Sociometry and Social Work Theory st

Abstract The congruence of sociometry theory and social work theories is covered
in detail in this chapter. The social atom, cultural atom, and sociogram are
described with visual depictions. Moreno’s theories of interpersonal connection,
social networks, and society are depicted while introducing sociometry terms such
as the sociodynamic effect, tele, and the organic unity of mankind. Sociometry’s
connection to social work’s person-in-environment theories is emphasized while
also considering the shared concern for how social forces impact individuals and
groups.

Keywords Social work + Sociometry - Social atom - Social network *
Person-in-environment

The term sociometry is derived from two parts—*“socius” and “metrum.” As its
etymology suggests, sociometry is concerned with the assessment of groups, social
circles, and social networks. Moreno suggested that other social fields were too
focused on measurement or too focused on social phenomenon without balancing and
integrating a focus on both. He promoted sociometry as a field of its own that explores
the sociodynamics within groups and society. Sociometry is a system composed of
three parts: a theory of the structure of society and interpersonal relations, a research
method for studying that structure and relationships, and the clinical practice for
reorganizing groups for optimal functionality (Hale, 2009; Nolte, 2014). This section
will orient itself on the theoretical aspects of sociometry as they relate to social work.

Moreno reflects on the foundational role of sociometry for group psychotherapy
in the 25th anniversary edition of his First Book on Group Psychotherapy:

Group psychotherapy, sociometry and psychodrama are like three sons born from one
another. They grew together and nourished each other. Group psychotherapy may never
have succeeded had sociometry not followed immediately and spread the news about the
group and the dynamics of group structure... All three developments are the products of a
single germinal idea. (Moreno, 1957, p. xxiv).

This passage underscores the relationship between sociometry and group
psychotherapy from Moreno’s perspective. Founder of the Sociometric Institute
and trainee of Moreno, Bob Siroka notes how Moreno used to remark that “I use
psychodrama to get people in the door so that I can teach them sociometry” (personal

© The Author(s) 2021 33
S. Giacomucci, Social Work, Sociometry, and Psychodrama, Psychodrama in Counselling,
Coaching and Education 1,

https://doi.org/10.1007/978-981-33-6342-7_5


http://crossmark.crossref.org/dialog/?doi=10.1007/978-981-33-6342-7_5&domain=pdf
https://doi.org/10.1007/978-981-33-6342-7_5

84 5 Sociometry and Social Work Theory

communication, May 9th, 2020). While his most known contribution comes from
psychodrama and role playing techniques, he frequently reminds us of the essential
nature of sociometry for both group work and psychodrama practice.

“A true therapeutic procedure cannot have less an objective than the whole of
mankind,” this is the motto of the American Board of Examiners in Sociometry,
Psychodrama, and Group Psychotherapy and the first sentence of Moreno’s 1934
Who Shall Survive? (p. 3). They are arguably Moreno’s most famous words but are
almost always detached from the sentence that follows—*“But no adequate therapy
can be prescribed as long as mankind is not a unity in some fashion and as long as
its organization remains unknown” (1934, p. 3). A psychiatrist by training, Moreno
argued that assessment always needed to precede intervention—even with group
therapy and society. His sociometric system is the means by which he believed we
could uncover the organization and dynamics of groups and society so that they could
be improved and enhanced. The quote from Who Shall Survive? was inspired by the
story of a traveling doctor who travels to meet a patient but comes across many others
with the same malady suggesting ‘“no man can be treated singly but all men together”
(Moreno, 1953, p.426).

5.1 Sociometric Theory and Research

Sociometry is defined by Moreno as “the inquiry into the evolution and organiza-
tion of groups and the position of individuals within them” (Moreno, 1953, p. 23).
Moreno suggested that sociometry bridges the gap between psychology and soci-
ology, offering a functional theory for exploring interpersonal relations (1949). He
referred to sociometry as a science by, for, and of the people (Moreno, 2014); it
is both the quantitative and qualitative exploration of the interrelations of humans.
Moreno states that the study of sociometry resolves the quantitative versus qualitative
dichotomy as “the qualitative aspect of social structure is not destroyed or forgotten,
it is integrated into the quantitative operations, it acts from within. The two aspects of
structure are treated in combination and as a unit” (p. 23). He writes that the primary
task of sociometry has been “the reorientation of the experimental method so that it
can be applied effectively to social phenomena” (Moreno, 1948, p. 121).

Sociometric research was first adopted by the sociologists and social scientists
who Moreno criticized as being too detached from the lives of the communities they
were studying.

...the most important influence which sociometry exercised upon the social sciences is the
urgency and the violence with which it pushed the scholars from the writing desk into actual
situations, urging them to move into real communities and to deal there with real people;
urging them to move in personally and directly, with a warm and courageous heart, imple-
mented with a few hypotheses and instruments, instead of using go-betweens as translators
and informants; urging them to begin with their science now and here (action research), not
writing for the milennium of the library shelves. (Moreno, 1949, p. 244).
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Sociometric research is action based and participatory (Moreno, 1942). It insists
that research in the social sciences cannot take place within a sterile laboratory or
clinic; instead, it must be conducted in real-life situations (1931). In group therapy,
Moreno elevated each group member to that of a patient—therapist; in the classroom,
students were considered student-teachers; and in research, participants are subject-
researchers. Likewise, the leader is considered a part of the group, not a person on
the outside. In 1943, he writes, “sociometry has taught us to be pessimistic, critical
of all enterprises which try to solve problems of human relations without the most
intensive participation of the people involved, and the most intensive knowledge of
their psycho-social living conditions” (p. 344).

The social work profession’s orientation to social science and research seems
highly compatible with sociometry in that it merges the qualitative with the quan-
titative and considers participants as the experts. In this way, the dehumanization
of research participants is avoided, and the communities studied are involved in the
design, implementation, and distribution of the research. The social work researcher
recognizes their role responsibility of conducting research to empower communi-
ties and assess the needs of different social groups—rather than simply for academic
prestige or self-promotion. Social work research, like sociometry research, integrates
both psychology and sociology into a more complete exploration of the individual
within their social environment and of groups within society. “Social work, like
sociometry, has its major focus upon those interpersonal and social processes that
determine human behavior and make for human adjustment” (Deutschberger, 1950,
p. 8).

J.L. Moreno’s book, Who Shall Survive? (originally published in 1934), provides
anin-depth description of his sociometric theory with a large collection of sociometric
research, mostly conducted at the New York Training School for Girls, a reformatory
school in Hudson where Moreno was invited to serve as the Director of Research.
Through the course of his sociometric studies of various communities and groups,
he uncovered and labeled multiple social phenomena including the social atom, the
cultural atom, social networks, tele, and the sociodynamic effect.

5.2 Moreno’s Interpersonal Theory and the Encounter

A meeting of two: eye to eye, face to face And when you are near I will tear your eyes out
and place them instead of mine and you will tear my eyes out and place them instead of
yours then I will look at you with your eyes and you will look at me with mine. (Moreno,
1914).

This quote from Moreno’s 1914 poem, An Invitation to an Encounter, conveys
the basis of his interpersonal theory, his psychodramatic theory, and his existential
philosophy. He writes that the concept of “encounter” (Begegnung) does not translate
well from German into English. That, in English, it loses its depth and becomes
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sterile, a vague interpersonal relationship. His intended meaning is of a much more
meaningful encounter.

It means that two or more persons meet, but not only to face one another, but to live and
experience each other, as actors each in his own right, not like a “professional” meeting (a
case-worker or a physician or a participant observer and their subjects), but a meeting of two
people. In a meeting the two persons are there in space, with all their strengths and all their
weaknesses, two human actors seething with spontaneity...” (Moreno, 1943, p. 310).

Moreno describes this poem as the simplest definition of interpersonal relations
(1955). He writes that only through authentic meeting of others do natural groupings
and actual societies emerge (1946). Through a genuine encounter, both individuals
are changed and impacted by the other. Nolte describes an encounter as “two active
individuals who live and experienced each other” (2014, p. 19). Each participant in
the encounter comes to a deeper realization of self through total reciprocity with
the other while intuitively reversing roles in full spontaneity and autonomy in the
here-and-now (Moreno, 1960). He goes on to write that “encounter is also the real
basis of the therapeutic process” (1960, p. 16). It is through this lens that Moreno’s
sociometric and psychodramatic theories developed.

Moreno’s interpersonal theory and Martin Buber’s I and Thou concept (Buber,
1923), published 9 years later, have much in common. Interestingly, Moreno and
Martin Buber worked together on the editorial team of a literary journal called
Daimon in Vienna and clearly had a significant influence on each other’s thinking
(Moreno, 2019). Moreno’s work influenced many others, and because he published
his work anonymously for nine years, his name has become distant from many of
his creations. Regardless, few would argue against the statement that “Moreno was
a pioneer in the exploration of human connection” (Hale, 2009, p. 356).

5.3 The Social Atom

As the individual projects his emotions into the groups around him, and as the members of
these groups in turn project their emotions toward him, a pattern of attractions and repulsions,
as projected from both sides, can be discerned on the threshold between individual-and group.
This pattern is called his asocial atom. (Moreno, 1941, p. 24).

Moreno described human society as having similar properties to the atomic struc-
ture defining matter. He saw that a person is defined by their social relationships
and conceptualized this network of close interpersonal relations as one’s social atom
(Ridge, 2010). The social atom is similar to and influenced the creation of social
work’s genogram and the ecomap (Dayton, 2005). It can be used to map an indi-
vidual’s perception and experience of the nature of their familial relationships, their
social relationships, their relationships to collectives or organizations, their rela-
tionships to objects or behaviors (especially in addictions treatment), their desired
relationships, and/or the nature of their relationships at different points in time (Hale,
1981). The social atom not only depicts one’s relationships, but also the nature of the
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relationships—attractions, repulsions, indifferences, and the reciprocities of (Hale,
1981). Moreno (1939, p. 3) indicates that an individual’s social atom begins as a
dyad between self and mother and grows to include “persons who come into [the]
child’s orbit.” He hypothesizes that:

a) An individual is tied to his social atom as closely as to his body; b) as he moves from an
old to a new community it changes its membership but its constellation tends to be constant.
Notwithstanding that it is a novel social structure into which he has entered, the social
atom has a tendency to repeat its former constellation; its concrete, individual member have
changed but the pattern persists. (J.L. Moreno, 1953, p. 703).

As such, the social atom often provides an object relations map for working
with clients which can be used to help both the client and clinician understand
transference (Dayton, 2005). J.L. Moreno understood the social atom as the smallest
of social structures—one that is actively changing as individuals attempt to maintain
sociostasis, or social balance characterized by an ease of socio-affective experience
(1947). Moreno’s social atom theory argues that there are few things more important
to humans than their position within groups and how others feel about them; thus, the
patterns of attractions and repulsions within one’s social atom may be responsible
for the intrapsychic tensions and problems that human’s experience (1941).

Social work’s person-in-environment theory reflects the position of the social
atom—which visually depicts the individual within their interpersonal environment.
Moreno articulates social work’s person-in-environment philosophy in the following
quote, “every individual man functions in a system which is confined by two bound-
aries: the emotional expansiveness of his own personality and the socio-emotional
pressure exerted upon him by the population.” (1953, p. 316). The centrality of human
relationships is given significance through the social atom and sociometric theory
(Giacomucci, 2018a; b). Moreno’s 1950 article, The Sociometric Approach to Social
Case Work, urges social workers to utilize the social atom, the cultural atom, and the
sociogram to develop a clearer social understanding of the individual client.

The social atom is “the sum of interpersonal structures resulting from choices
and rejections centered about a given individual” (Moreno, 1987, p. 239). Moreno
conceptualized society and the social network as an innumerable series of interlinked
social atoms (Moreno, 1937a, b; Nolte, 2014). The social atom is primarily created
through a written exercise. It can be used as an assessment tool throughout treatment
to measure changes in a client’s relational life. It is commonly used as a warm-up
for psychodrama and can even be put into action with group members holding the
roles of other individuals on one’s social atom (Dayton, 2005).

A social atom is created by drawing one’s self in the center of a page, surrounded
by one’s closest relationships. Circles are used to represent females, triangles for
males, and squares for non-human entities or objects. In the course of teaching the
social atom to social work students, this writer’s student (Jordan Briem) suggested
the use of a star for transgender or non-binary genders rather than using a square,
circle, or triangle. Or, to permit participants to use whichever shapes that they want to
use to represent each person on their social atom. A dotted outline of a shape indicates
that the person is deceased. Shapes are drawn in proximity to the self on the social
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Fig. 5.1 Social atom example with key

atom to represent closeness or distance in the relationship. Finally, lines are drawn
between the self and the person or object to represent the nature of the relationship.
A solid line represents a secure, connected relationship, dotted line indicates a lost
relationship, and a squiggly line depicts a conflicted relationship (see Fig. 5.1 with
key).

5.4 Cultural Atom

The cultural atom exists within each social atom. While the social atom depicts the
most significant interpersonal relationships within an individual’s life, the cultural
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atom depicts the many roles and role relationships within each of these relationships
(Moreno, 1943).

The pattern of role relations around an individual as their focus is called his cultural atom.
Every individual, just as he has a set of friends and a set of enemies, -a social atom- also has
a range of roles facing a range of counter-roles. (Moreno, 1943, p. 331).

The role dynamics and role relationships within the cultural atom can take multiple
forms including formal or informal, symmetrical or complementary, reciprocal, trian-
gulated, and/or conflicting (Daniels, 2016). Each individual’s personality develops
and exists within a matrix of role relationships that give expression to the various
aspects of the self.

While the social atom received considerable attention in Moreno’s work, the
cultural atom has been given very little attention and only a handful of articles exist
about it beyond Moreno’s original writing. The cultural atom is depicted through
first drawing one’s social atom and then drawing lines to reflect the role relationships
between each individual (see Fig. 5.2). Between the protagonist and each individual
in their social atom, there are role relationships that exist and give deeper meaning
to the interpersonal relationship while also explaining the patterns of attractions and
repulsions between individuals (Moreno, 1941). Moreno considered the social atom
to be the smallest functional unit of society and the cultural atom to be the smallest
functioning unit of culture (Nolte, 2014). Societal and cultural values are transmitted
through the social atom, cultural atom, and role relationships within them. Roles are
socially constructed and held, existing in a state of reciprocal interaction between
the culture, society, and the individual (Nolte, 2014).

5.5 The Sociogram

While the social atom depicts the attractions and repulsions of individuals within
one person’s life, the sociogram depicts the interpersonal dynamics within a specific
group. The sociogram was one of the first instruments of sociometry to be devel-
oped through his work in Mittendorf refugee camp around 1915. He later created
sociograms depicting the interpersonal relationships within various groups including
prison blocks in Sing Sing Prison, students in classrooms, actors on the stage,
military divisions, and organizations. Some argued that with the invention of the
sociogram, the first scientific basis for group psychotherapy was born (Renou-
vier, 1958). Individual psychotherapy techniques are not adequately translatable
into group psychotherapy—a group structure which is more than the sum of the
individuals participating in it” (Moreno, 1948, p. 123).

The sociogram made it possible to scientifically assess the sociodynamics within
a group in order to appropriately prescribe interventions for better functioning. The
functioning of a group, just like an organism or organization is strongly influenced
by its structure. “The core of a social structure is the pattern of relationships of all the
individuals within the structure” (Moreno, 1941, p. 19). A sociogram is constructed
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through the data collected by a sociometric test. A sociometric test measures two-
way relations based upon a specific criteria. A simple example of a sociometric test
is depicted through the teaching of a psychodrama elective at Bryn Mawr College’s
Graduate School of Social Work and Social Research. As the instructor, I asked each
student to email me the names, in order of preference, of the three classmates that
they would most prefer to co-facilitate a class warm-up with later in the semester.
Upon receiving the data of this sociometric test, I input it into an online computer
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Fig. 5.3 Sociogram from a graduate social work classroom

system that draws the sociogram for me based on the distribution of choices, the
attractions and repulsions, within the classroom based on this criteria (see Fig. 5.3).

The resulting sociogram visually shows the choices and preferences of each
student. In analyzing the sociogram, we can see that student 11 is the star of the
group based on these criteria as they were chosen by five of their peers, more than
anyone else. Students 2, 10, and 8 were each chosen four times. Two students (1
and 12) were chosen by three of their peers; four students (3, 4, 5, 7, and 9) were
chosen by two classmates; and student 6 was chosen once. Previously, sociograms
were drawn by hand, but modern technology has given way to multiple computer
programs that can quickly create a sociogram image.

Sociograms can be created for small groups or large groups and give us signifi-
cant information about the invisible dynamics within the group and between group
members. Moreno suggested that the number of mutual choices within a group
sociogram is an indicator of its health (Hale, 2009). The organizations of the group,
communities, organizations, and agencies could be restructured based on sociometric
analysis to determine the best fit for individual members—this was Moreno’s original
recommendation based on his Mittendorf experience. Through the use of sociograms
for sociometric research, it became clear that the social wealth within groups is
unequally distributed—there are social stars and social isolates within each group
which reflects the structure of society-as-a-whole.
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5.5.1 Sociodynamic Effect

The unequal distribution of preferences within a group is a result of the sociodynamic
effect which “underlies the development of leadership and isolation” in groups and
society (Moreno, 1943, p. 305). Moreno suggested that the sociodynamic effect was
the underlying dynamic responsible for every social problem known to humans. The
sociodynamic effect “is universally present, appearing like a halo effect, inherent in
every social structure” (1941, p. 126).

It was through his systematic study at the Hudson girls reform school that he
became more fully aware of this underlying social force. He conducted a sociometric
test during which the 505 residents were asked to write down their top five choices
of other girls that they would like to live with. It was expected that the distribution
of choices would create a normal probability curve where most participants would
receive an average amount of choices, few participants would receive above the
average, and few participants would receive below the average number of choices.
Instead what was found, and replicated in nearly every sociometric test since, was that
a handful of girls received many of the choices, the largest number were unchosen
or severely under-chosen, and the rest received an average number of choices. The
sociodynamic effect is clearly depicted in the sociogram graphic above where a few
of the graduate students received an overwhelming majority of choices by the group
while others were less chosen.

Social workers are tasked with promoting and developing a more inclusive society
where the vulnerable and oppressed are not isolated or unchosen. The creation of a
socially just society must take into account the sociodynamic effect and its perva-
sive impact upon society and groups within society. Many have suggested that the
sociometrist and group worker’s role responsibilities include reversing the sociody-
namic effect (Giacomucci, 2017; Giacomucci et al., 2018; Korshak & Shapiro, 2013;
Moreno, 1934; Schreiber, 2018). While a case worker orients around reversing the
sociodynamic effect’s impact on their client, a social group worker is concerned
with reversing the sociodynamic effect in their group, and a macrosocial worker is
primarily focused on reversing the sociodynamic effect within society.

This underlying social dynamic which impacts the distribution of social choices
leaves many unchosen while others are sociometric stars, is called the sociody-
namic effect (Hale, 1981; Moreno, 1934). At the same time, he noticed significantly
more mutual choices within his groups than expected. “The trend towards mutu-
ality of attraction and repulsion many times surpasses chance possibility. The factor
responsible for this effect is called ‘tele’” (Moreno, 1941, p. 24).

5.5.2 Tele

“We could observe that some individuals have for each other a certain sensitivity as
if they were chained together by a common soul. When they warm-up to a state, they
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‘click’” (J.L. Moreno, 1924, p. 57). This quote from J.L.. Moreno’s Das Stegreifthe-
ater (Theater of Spontaneity) describes the concept of tele nearly a decade before
later naming the term through his sociometric research. The term tele is derived
from the Greek word meaning “far” or “at a distance” (Moreno, 1934). J.L. Moreno
states that “every wholesome human relationship depends on the presence of tele”;
he defines tele as “insight into,” “appreciation of,” and “feeling for” the “actual make
up” of the other person. (1959, p. 37). It is “the socio-gravitational factor, which
operates between individuals, drawing them to form more positive or negative pair-
relations...than on chance” (J.L. Moreno, 1947, p. 84). Tele may be conceptualized
as two-way empathy (J.L. Moreno, 1953). The progress of therapy and the devel-
opment of any group depend on tele as a foundation to its advancement (Moreno,
2000). “Tele conveys the message that people are participants in an interpersonal
phenomena whereby they contact and communicate and resonate with one another
at a distance and that they send emotional messages projected across space” (Keller-
mann, 1992, as cited in Dayton, 2005, p. 53). Dayton (2005) suggests that the tele
phenomenon operates through what neuroscientists describe as “affectively charged,
facially mediated right brain-to-brain communications, at levels beneath awareness”
(Lazarus and McCleary, 1951). Similarly, Yaniv (2014) presents a neuropsychology
conceptualization of tele as being related to the orbitofrontal cortex’s function of
tracking emotional valence.

Tele is not transference or countertransference (J.L. Moreno attempted to
dismantle the “patient—therapist” power dynamic by referring to countertransference
as transference). Transference is a one-way process—a distortion of tele, but tele is
a two-way accurate knowing of one another. Both transference and tele are often
present in relationships, and the goal over time is to replace transference with tele
(J.L. Moreno, 1959). “By definition, transference tends to produce dissociation of
interpersonal relations. In contrast, tele strengthens association and promotes conti-
nuity, security, stability, reciprocity, and cohesiveness of groups” (Moreno, 1983, p.
164). J.L. Moreno distinguishes tele from transference in the following passage:

Transference, like tele, has a cognitive as well as a conative aspect. It takes tele to choose the
right therapist and group partner; it takes transference to misjudge the therapist to choose
group partners who produce unstable relationships in a given activity. (1959, p. 12).

He argued that transference is a fantasy (surplus reality) based on the past expe-
rience, while tele is based on feelings into the actuality of another. Transference is
based on one’s inner psychodynamic experience; tele describes the sociodynamics
between two individuals (1959).

The presence of tele within psychodrama groups is often highlighted when a
protagonist chooses another group member (often not knowing their history) to play
a specific role—only later to find out that the role directly coincided with that group
member’s personal work (Nolte, 2014). Tele is at the basis of an individual’s ability to
fully role reverse with another person (von Ameln & Becker-Ebel, 2020). Tele exists
within all groups, and all sociometric, psychodramatic, and group psychotherapy
sessions. It is most evident in group sociometry through the development of reciprocal
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choices or when one’s perception toward another matches that person’s experience
of self (Hale, 1981).

5.6 Social Networks and Society

Moreno’s sociograms and sociometric theory serve as the basis for modern social
network theories (Moreno, 2014). He suggests that “the discovery that human society
has an actual, dynamic, central structure underlying’ and determining all its periph-
eral and formal groupings may one day be considered as the cornerstone of all
social science” (Moreno, 1941, p. 15). Within human society, there are “channelized
formations, so-called ‘psychosocial networks ’ which bind individuals and groups
together” (1948, p. 125). These social networks are described by Moreno as “the
river-bed through which psychological currents flow,” and the process by which
people educate and impact each other (1943, p. 306). Knowledge and awareness of
the structure and organization of human interrelations is an essential foundation for
the planning and construction of human society (Moreno, 1941). Society is made
up of numerous social networks; social networks are composed of various social
atoms; and within social atoms exist a multitude of interpersonal relationships and
even more role relationships. “Sociometry, because of the unity of the human group,
studies the human group as a totality. It studies every part with a view to the totality
and the totality with a view to every part” (Moreno, 1943, p. 317).

In his work at Hudson Valley’s girls reform school (1934), Moreno used
sociograms to map out the social networks within the community of several hundred
girls. He tested his theories and assessments in various ways included spreading
information through the community and assessing which sociograms and social
networks the information had spread through (Nolte, 2014). His theories of psychoso-
cial networks emerged in the 1930s—40s, decades before social networks became
popularized through online social network sites such as Facebook.

Moreno believed in the therapeutic potential of one group member helping another
and of one group helping another (1963). Through this framework of mutual aid,
he glimpsed the potential of a therapeutic society and healing of all of society.
He called this vision Sociatry. With an adequate understanding of sociodynamics,
social networks, and the social atom, Moreno believed that the assessment and thus
enhancement of society were now possible. He places Sociatry, sociodynamics, and
sociometry under the umbrella of socionomy—which encompasses the science of
social laws, sociodynamics, social measurement, and healing society (Hare & Hare,
1996). Like the social worker, Moreno challenged us to create change within the
larger social systems which are the source of many interpersonal and emotional
problems that we help our individual clients and groups grapple with. He writes “the
old adage ‘Physician heal thyself” was replaced with a new one ‘Community heal
thyself”” (1956, p. 24).
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5.7 Organic Unity of Humankind

“Mankind is a social and organic unity.”—JL Moreno.

The Organic Unity of Humankind refers to the shared humanness and that binds
humanity together as a single group or a single entity. Moreno sometimes called
this our primordial nature. Moreno extended his group-as-a-whole approach to the
whole of the human species. He writes that the unity of the human group organizes
and distributes itself based on a multiple social phenomenon and definite social
laws (1953). These social forces are characterized by the systems of attractions and
repulsions that exist within all social groupings related to biologic, psychological,
and social factors. Considering mankind as a unity, Moreno writes that there are
tendencies between parts of mankind which draw it together into unity at times and
pull it apart at other times. These integrative and disintegrative forces are detectable
within the system of attractions and repulsions within social networks, groups, social
atoms, and relationships—*‘the human group has a science-configuration of its own”
(Moreno, 1943, p. 303). He suggests that there exists a common core to all groups
or societies that transcends culture or language (Giacomucci, 2018c).

Moreno ends his book Who Shall Survive? by proposing over a hundred
hypotheses for future sociometric research which are structured in his 1943 Sociom-
etry and the Cultural Order, as eight hypotheses about the organic unity of mankind:
(1) Sociogenetic Law, (2) Reality Testing of Social Configurations, (3) Reality
Testing of Cultural Configurations, (4) The Sociodynamic Effect, (5) The Social
Atom, the Smallest Functioning Unit of the Human Group, (6) Psychological
Currents and Networks, (7) The Law of Social Gravity, and (8) The Psychosocial
Organization and Function of Groups.

(1) The Sociogenetic Law describes the idea that the human social structure has
evolved from a mostly undifferentiated form at its birth to a more complex and
differentiated system of social configurations which correspond to the growth of
individuals within society (Moreno, 1943). This law suggests that the complexity of
society’s evolution and the formation of sub-groups within society will continue to
become more differentiated and complicated as society evolves. The sociodynamics
within a sub-group of adults will be much more complex than the dynamics within
a sub-group of adolescents or children. Just as each individual’s socio-emotional
expansiveness increase with age, so too does society’s (Moreno, 1934). Moreno
argued that just as each physical organ evolves and takes on more complex structure
and function, so too does society as an organic unity (Moreno, 1953).

(2) The Reality Testing of Social Configurations hypothesis states that the social
groups formed by humans will always be much more complex and differ from social
structures formed by chance, predicted by computer, or imagined. Moreno labeled
the socio-gravitational force that underlies this social reality as “tele.” (3) Similarly,
the Reality Testing of Cultural Configurations hypothesis states that the role is the
vehicle for cultural exchanges, and that within each relationship within each group,
there is a range of role relationships creating a complex web of role relationships
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within groups which will also be more sophisticated than what would be predicted by
chance. (4) The fourth hypothesis is that of The Sociodynamic Effect, which describes
the preference system within human groups and society. This underlying social force
is the cause of the unequal concentration of social choices which results in social
leaders, stars, and isolates. Moreno even states that if we are to change our economic
structure, we must take into account the sociodynamic effect because it “effect is
underlying unequal distribution of wealth and power” (1943, p. 305).

(5) This hypothesis indicates that the Social Atom is the Smallest Functional
Unit of the Human Group and that society “consists of an intricate web of social
atoms” (Moreno, 1943, p. 305). (6) The idea of Psychological Currents and Networks
describes the presences of invisible sociometric connections within larger groups of
people within which information flows and impacts each member of the group. (7)
The Law of Social Gravity declares that there is an intimate relationship between
physical proximity/distance and psychological proximity/distance. In the absence of
more sophisticated social organs such as technology or even language, social groups
are highly characterized by physical proximity (Moreno, 1953). (8) The Psychosocial
Organization and Function of Groups hypothesis indicates that group dynamics and
structures directly impact the behavior of the group and can be measured through
sociometric means. Group structure has a determining influence on group functioning
and leadership (Moreno, 1943; 1953). Moreno argued that these eight hypotheses
were measurable and testable through scientific research and that they would provide
proof of an organic unity of mankind.

5.8 Social Work and Sociometry

“There is a striking agreement between the operational framework of theory in
social work and the hypotheses basic to sociometry” (Deutschberger, 1950, p. 8).
Deutschberger suggests that in both: The focus is on relationships and their impact
on individual characteristics, the worker emphasizes the therapeutic relationship,
problems are contextualized through a social lens, the process is client-centered and
self-determination is emphasized, and the work with an individual also involves
working with the larger social systems that they are a part of (1950). Green (1950)
also argued that sociometry was a “highly valuable tool for the social worker in the
intergroup situation,” working at the intersection of different groups.

Sociometry and democracy are intimately connected. Years ago, J.L. Moreno
stated that “sociometry can well be considered the cornerstone of a still underdevel-
oped science of democracy” (Moreno 1953, p. 113). While more recently his son
Jonathan echoed his father’s words indicating that sociometry is a science by, for, and
of the people (Moreno, 2014). A democratic procedure is, in essence, a sociometric
exercise. In order to establish a truly democratic society, all voices must be heard
and considered—especially oppressed, underserved, and vulnerable populations. J.L.
Moreno’s methods give us the potential to explore the sociodynamics within society
and its sub-groups, reverse the unequal distribution of social wealth, and provide
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a deeper understanding (and encounter) of difference through the application of
Moreno’s methods.

In 1950, J.L. Moreno wrote an article titled The Sociometric Approach to Social
Case Work in which he attempts to integrate sociometric theory into social work
practice:

Man does not live alone and does not get sick by himself. His problems develop in groups....
the mental and physical equilibrium of an individual depends to a considerable degree upon
the dynamic interplay of these various individual and social forces. (p. 173).

These words echo social work’s person-in-environment theory. He goes on to
suggest that “It is obvious that without the knowledge and ability to mobilize the
sociometric matrix on behalf of an individual, adequate social case work is not
possible or at least greatly handicapped” (p. 173). Moreno’s 1934 text Who Shall
Survive?, outlines much of the micro- versus macrosocial work dichotomy that
would play out in the years to follow, “The premise of scientific medicine has been
since its origin that the locus of physical ailment is within an individual organism.
Therefore, treatment is applied to the locus of the ailment as designated by diag-
nosis.” (p. 60) He goes on to discuss that ailments which arise from within the
context of interpersonal relations require interventions on a structural level and/or
a group treatment approach (1934). There are countless reflections of social work’s
person-in-environment perspective in Moreno’s writings including the following
statement in the foreword to the launch of the 1937 journal Sociometry: A Journal
of Inter-Personal Relations:

It becomes evident indeed that the biology of man is, in a thousand ways, a reflection of his
surroundings, that human evolution is going on apace, that variation, selection, differential
fecundity and differential death rate are biological realities affected by the social situation....
Civilized man is an organism forced to make a very exceptional and special type of adaptation,
and no physiologist, no psychologist, can study man as an organism except in the light of
his ecology, and his broader social antecedents. (Moreno, 1937a, b, p. 5).

This is perhaps the strongest connection between the field of sociometry and the
social work profession.

5.9 Conclusion

One of the J.L. Moreno’s colleagues, Helen Jennings, wrote that the task of sociom-
etry is “transforming society to fit man, rather than transforming man to fit society”
(1941, p. 512). As indicated by Becker & Marecek (2008), “rather than locating
the sources of well-being solely within the individual, the discipline of social work
studies individuals in the context of the social environment” (p. 597). This is precisely
what sociometry achieves—a contextualization of the individual, and the experience
of “mental illness” or “mental health,” within the social context. Here, we find a
sturdy bridge between clinical social work practice and community praxis of social
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work. Moreno’s work could be seen as an attempt to bridge the gaps between micro-,
mezzo-, and macrosocial work (Giacomucci, 2019; Giacomucci & Stone, 2019).
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Chapter 6 ®)
Psychodrama and Social Work Theory e

Abstract This chapter includes an overview of foundational psychodrama theo-
ries—action theory, catharsis, and surplus reality. The three phases of a psychodrama
group (warm-up, enactment, and sharing) and the five elements of a psychodrama
(stage, protagonist, director, auxiliary egos, and audience/group) are described.
Morenean philosophy and sociometric theory are revisited as they relate to
psychodrama. The similar elements of psychodrama theory and social work are
underlined including the importance of mutual aid, spontaneity, creativity, empow-
erment, self-determination, interpersonal skills, relationships, group stages, and
roles.

Keywords Social work - Psychodrama theory - Catharsis + Morenean philosophy -
Developmental theory

Many definitions of psychodrama have been proposed since its inception. Moreno
offers a simple, though ambiguous, definition of psychodrama—*science which
explores the ‘truth’ by dramatic methods” (1972, p. a). Moreno also has defined
psychodrama as a theology (1921), a dramatic art form (1924), a socio-political
system (1953), a method of psychotherapy (1946), and a philosophy of life (1955)
(see Fig. 6.1). It seems that the experiential nature of psychodrama makes it difficult
to describe adequately with words. Kellermann (1992) offers us a comprehensive
definition of psychodrama:

Psychodrama is a form of psychotherapy in which clients are encouraged to continue and
complete their actions through dramatization, role-playing, and dramatic self-presentation.
Both verbal and nonverbal communications are utilized. A number of scenes are enacted,
depicted, for example, memories of specific happenings in the past, unfinished situations,
inner dramas, fantasies, dreams, preparations for future risk-taking situations, or unrehearsed
expressions of mental states in the here and now. These scenes either approximate real-life
situations or are eternalizations of inner mental processes. If required, other roles may be
taken by group members or by inanimate objects. Many techniques are employed, such the
role reversal, the double, the mirror, concretization, maximizing and soliloquy. Usually the
phases of warm up, action, working through, closure and sharing can be identified. (p. 20).

Psychodrama is a comprehensive approach that integrates elements of psychology,
sociology, religion, and the theater. In the USA, psychodrama seems to be primarily
classified as a psychotherapy—internationally, psychodrama seems to be employed
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Fig. 6.1 Jacob Moreno seated on the psychodrama stage. Reprinted with permission from Figusch,
2014

more often in a variety of settings beyond psychotherapy including in communities,
religion, politics, business, education, training, theater, and research (Nolte, 2020).
Though the objectives of psychodrama enactments may vary from setting to setting,
most psychodrama sessions consistently include three phases, five elements, and at
least a few core psychodrama techniques.

6.1 Healing in Action

The etymology of the word psychodrama carries the meaning of “psyche in action”
(Moreno, 1946). J.L.. Moreno believed that because we are wounded in relationship
and in action, healing must also take place in relationship and in action. Moreno
suggested that we have various conscious and unconscious drives and urges that
move us into action and movement. And that “the hidden dynamics of behavior
are better brought to view in action than in words because acting is closer to the
deeper levels of that which is unconscious than is language” (Nolte, 2020, pp. 132—
133). Prior to verbal language, gesturing is our first mode of communication and
serves as “the mind-body connection upon which all subsequent language is built”
(Dayton, 2005, p. xvii). Psychodrama’s reliance on action helps participants access
non-verbal (or preverbal) emotional content in a holistic way. This becomes espe-
cially important when working with trauma because of how the body is impacted by
adverse experiences and holds implicit memory (Levine, 2010; van der Kolk, 2014).
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Psychodrama was the first body-oriented therapy and is operated as a comprehensive
biopsychosocial-spiritual approach (Giacomucci, 2019a).

In psychodrama, we are working with roles, which have a physical, psycholog-
ical, social, and sometimes a spiritual component to them. Moreno argued that the
concept of the role provides a bridge between psychology and the social sciences
while offering a simplified understanding of the complexities of clustered emotion,
cognition, and behavior for clients (Buchanan, 1984; Moreno, 1961). Psychodrama
is meant to reflect real life and mirrors the actual behavior of participants in life
situations (Nolte, 2020). Psychodrama allows a protagonist to act out situations or
events that would have been impossible otherwise. In psychodrama, everything is
based on the principle of “as-if.” The imagination is used to act as if the imaginary
aspects of the drama are real and happening in the here-and-now. Moreno writes that
“as-if” is the foundation of accessing spontaneity in the moment:

it is the quality which gives newness and vivacity to feelings, acting, and verbal utterances
which are nothing but repetitions of what an individual has experienced a thousand times
before...This form of spontaneity has apparently a great practical importance in energizing
and unifying the self. It makes dissociated automaton like acts be felt and look like true
self-expression and acts like a ‘cosmetic’ for the psyche (Moreno, 1972, pp. 89-90, as cited
in Kellermann, 1992).

In psychodrama, spontaneity is understood as the curative factor of the therapeutic
process. Moreno defined it as the capacity to “respond with some degree of adequacy
to a new situation or with some degree of novelty to an old situation” (Moreno, 1964,
p xii). Spontaneity allows one to respond in a new way to old behaviors, thoughts,
emotions, obsessions, repetitions, re-enactments, and relational experiences. A spon-
taneous action is characterized by competence, adequacy, and novelty based on the
situation at hand—whether it is a social situation or an intrapsychic experience. A
psychodramatic scene, infused with spontaneity of its role players acting “as-if”,
offers unlimited potentials for new experience. This has multiple clinical impli-
cations including providing role training for future situations, offering moments
developmental repair or corrective emotional experiences, providing the body with
the chance to complete survival responses to traumatic events that were interrupted
leaving one frozen, and simply establishing an avenue to satisfy various act hungers.

Acthunger is a term that describes one’s drive to get into action in order to achieve
some sort of completion (Dayton, 2005). Act hungers may originate from unrealized
roles, dreams, hopes, or goals, from unexpressed thoughts or emotions, from unre-
solved business, or from unjust circumstances which create oppressive conditions.
Psychodrama allows one to embody experiences that have been otherwise absent
from their life and experience an act-completion, or the satisfaction of resolving the
act hunger (Kellermann, 1992). Moreno argued against psychoanalysis’s restriction
of the client to laying on a couch for interpretation, instead he encouraged them to act
out their inner conflicts and joys. While Freud considered “acting out” as a resistance
to psychotherapy, Moreno practiced in a way that acting out was the therapy (Nolte,
2014). He believed that acting out through a psychodrama reduced the impulse for
acting out inappropriately in real life (Nolte, 2020). A social worker, Treudley, writes
of the advantages of psychodrama to case work interviewing:
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Psychodrama offers many advantages in fulfilling the functions that case work sets for itself.
It makes possible a much clearer understanding of personality patterning than an interview
can possibly do...The acting brings back memories that no verbalization would recall. The
client is much more in control of an interview than of a play and unconsciously reveals much
in acting than he would block from expression in talking.” (Treudley, 1944, p. 170).

Moreno believed that through role-playing and action, a participant accesses
previously unconscious or suppressed emotions, thoughts, and memories. Acting
out issues through psychodrama allows for a deeper, holistic expression, the fulfill-
ment of act hungers, experiences of act completions, and the integration of new action
insights.

Action insight is defined as experiential learning, or “the integration of emotional,
cognitive, imaginary, behavioral, and interpersonal learning experiences” (Keller-
mann, 1992, p. 86). Action insights are different from intellectual insights or self-
awareness in that they are more fully embodied and integrated throughout the
self because they are achieved through multidimensional action rather than simply
talking or reflecting. Action insights are a function of spontaneity and are most
often preceded by an emotional catharsis. Interestingly, some psychologists have
highlighted the connections between action and emotion (Nolte, 2020). Even the
etymology of the word “emotion” derives the meaning “to stir up” or “to move out.”
Our emotions prime us for social action through varying experiences of emotion
in the body (DeRivera and Dahl, 1977; Pally, 2000). Psychodrama is often associ-
ated with emotions because of its power to create intense emotional experiences or
catharses for participants. The interconnectedness between mind, body, and relation-
ship is highlighted by the following quote by Pally (2000), “emotion connects not
only the mind and body of one individual but minds and bodies between individu-
als” (p. 74, emphasis in original). In psychodrama, the group-as-a-whole emotional
experience is palpable as the emotionally charged action of the drama connects the
minds and bodies of group members in shared catharsis.

6.2 Catharsis

Breuer and Freud were the first to introduce the concept of catharsis to psychiatry
in Studies on Hysteria (1895/1957), though the idea was previously used in the
medical and theatrical fields. Freud described catharsis as an instinctive and invol-
untary release of affect associated with a past event (1893). Similarly, catharsis is
defined by an influential psychodramatist as an experience of release that takes place
when an inner mobilization finds its outlet through action (Kellermann, 1984, p. 1).
Psychodrama theory highlights catharsis as a function related to both explicit narra-
tive memory, but also implicit somatic memory. Due to psychodrama’s action-based
approach, catharsis is quite common because the entire self, physical and mental, is
put into action (Nolte, 2014). J. L. Moreno offered significant contributions to the
understanding of catharsis in psychotherapy and society (Moreno, 1971).
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J.L. Moreno’s conceptualization of catharsis was influenced by Aristotle who
believed that audience members enjoyed watching Greek tragedies because of the
experienced Katharsis of fear and pity (1951). Adding to Aristotle’s discussion,
Moreno noted that “the cathartic effect relies on novelty and surprise” (Nolte, 2014,
p- 220). This cathartic effect is most potent on the first viewing, and it gradually
diminishes with each viewing—thus catharsis is related to spontaneity (Moreno,
1940). In the traditional theater, actors role-play the same roles with the same scripts
lacking spontaneity; the play is a cultural conserve. Psychodrama, on the other hand,
is alive with spontaneity. There is no script, everything happens for the first time,
and no psychodrama is repeated identically. While Aristotle was focused on spec-
tator catharsis, Moreno was also curious about catharsis of the actors. Psychodrama
involves both. He writes “The greater a spectator’s social and psychodramatic roles
correspond to the symbolic roles portrayed on the stage, the greater is the catharsis
produced by the drama” (1940, p. 226).

Moreno also noted the difference between audience catharsis and action catharsis,
positing that the former could never be entirely adequate by itself (1946). “The
greater catharsis achieved through action is undeniable. The patient is able to express
kinesthetically many feelings for which he has no words” (Moreno & Enneis, 1950,
p- 13). Moreno also considered the relational context of catharsis. In psychodrama and
group psychotherapy, catharsis is not taking place in a vacuum; there are other humans
in the room. In Psychodrama Volume 1, he writes that the catharsis of one group
member is dependent upon the catharsis of other group members—*“the catharsis
has to be interpersonal” (1972, p. 180).

The psychodramatic theory of catharsis includes two primary types of catharsis—
catharsis of abreaction and catharsis of integration. Historically, psychodrama
seems to have gained a reputation for its ability to produce catharsis of abreaction
— but the goal of psychodrama is actually a catharsis of integration (Hollander, 1969;
Hug, 2013; Nolte, 2014). While the catharsis of abreaction could be conceptualized
as overcoming or loosening resistance through release, expression, or discharge, the
catharsis of integration helps to re-order or transform intrapsychic structure after
the release (Kellermann, 1984). Abreaction provides a sense of completion and a
release of tension related to the issue; integrative catharsis provides a renewed sense
of harmony and equilibrium through a meaningful shift in perception (Nolte, 2014).
Kellermann articulately outlines J.L.. Moreno’s (1924, 1940, 1946, 1953) contribution
and enlargement of the original meaning of the term catharsis:

To include not only release and relief of emotions, but also integration and ordering; not only
intense reliving of the past, but also intense living in the here-and-now; not only a passive,
verbal reflection, but also an active, nonverbal enactment; not only a private ritual, but also
a communal, shared rite of healing; not only an intrapsychic tension reduction, but also an
interpersonal conflict resolution; not only a medical purification, but also a religious and
aesthetic experience. (1984, pp. 10-11).

While psychodrama may have developed a reputation for being overly focused on
catharsis of abreaction, which can be re-traumatizing for trauma survivors, over the
past two decades, there has been a deeper sensitivity in considering psychodrama’s
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clinical use with trauma survivors (Dayton, 2015; Giacomucci & Marquit, 2020;
Giacomucci & Stone, 2019; Hudgins & Toscani, 2013).

6.3 Surplus Reality and Concretization

A psychodrama enactment almost always takes place through surplus reality. Jacob
Moreno defines surplus reality as a mode of subjective experience that is beyond
reality and is enhanced through the imagination (1965, pp. 212-213). Surplus reality
describes the element of psychodrama during which the subjective reality of the
client is put into action using role-playing techniques. “It allows the protagonist
to experience physically what has been experienced psychologically” (Watersong,
2011, p. 21). Surplus reality can also be used to describe the inner imaginal space of
an individual or the subjective experience of different mental health symptoms that
are a distortion of reality—flashbacks, delusions, hallucinations, etc. (Giacomucci,
2018c).

Psychodrama provides a bridge between the intrapsychic reality of the client and
the outer objective reality through the technique of concretization (Watersong, 2011).
This technique makes the client’s inner world tangible by using other group members
or objects to represent or symbolize them. The technique of concretization utilizes the
vehicle of projection through symbolic representation. A client may choose a group
member to play the role of their mother, or a scarf to represent their courage. In
these examples, the client is projecting an internalized object relation or intrapsychic
quality into another human or object. In an interview, Blatner (2010, as cited in
Konopik & Cheung, 2013) emphasized the significance of concretization, stating “it
gets past tendencies to distance oneself through narration.” The psychodrama stage is
seen “as-if” it is a creative and spontaneity space where anything could take place—
especially the impossible (Kellermann, 1992). Watersong (2011) states: “Surplus
reality in psychodrama addresses our deep hunger to explore creative potential by
experiencing and expressing all that we are and expanding into the abundance of life”
(p. 26). The use of surplus reality encourages an element of play. Winnicott (1971)
writes of the importance of play in that the individual expresses their spontaneity and
creativity, engages their whole self, and discovers the new aspects of personality.

Moreno (1939) highlighted the existence of unseen dimensions of life that are
not fully explored, processed, expressed, or experienced and that surplus reality of
psychodrama was needed to work through these aspects of life. Through the surplus
reality of a psychodrama, an experience in the future or a scene from the past could
be put into action. A historical moment could be brought into the classroom for
students to engage with. In trauma therapy, psychodramatists often create surplus
reality moments of developmental repair during which the client is provided with an
embodied experience of having their previously unmet needs fulfilled today on the
psychodrama stage (Giacomucci & Stone, 2019). Psychodrama techniques permit
one to have dialogues with the dead, offering an efficient method for renegotiating
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unresolved grief and losses (Darrow & Childs, 2020; Giacomucci, 2020a). A protag-
onist has the capacity in psychodrama’s surplus reality to dialogue with ancestors or
even an unborn child!

Psychodrama is a way to change the world in the HERE AND NOW using the fundamental
rules of imagination without falling into the abyss of illusion, hallucination or delusion.
The human brain is the vehicle of imagination. Psychodrama, in training the imagination,
overcomes the differences which hinder communication between the sexes, between the
races, the generations, the sick and the healthy, between people and animals, between people
and objects, between the living and the dead. The simple methods of psychodrama give us
courage, return to us our lost unity with the universe, and re-establish the continuity of life.
(Moreno, 1972, p. 131)

Concretization and surplus reality provide the psychodramatist with tools for
enactment and assisting the protagonist toward achieving their goal. Zerka Moreno
(2000) observed that the most healing catharses emerge from psychodrama scenes
that could not, did not, or are unlikely to play out in reality.

6.4 Three Phases of a Psychodrama

A standard psychodrama group includes three essential stages—warm-up, enact-
ment, and sharing (see Fig. 6.2). In many ways, these three stages mirror J.L.
Moreno’s triadic system of sociometry, psychodrama, and group psychotherapy.
Furthermore, these three group phases also reflect the beginning, middle, and ending
phases depicted in social work with groups theory (Shulman, 2015).

6.4.1 The Warm-Up

The warm-up stage often includes an action-based sociometric exploration of the
group which serves to both warm-up participants to physical action and internally to
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Fig. 6.2 Three phases of a psychodrama session (Shulman, 2015)
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warm up to a psychodrama. The warm-up phase of a group may include introductions,
group norms, discussion, check-ins, and/or sociometry explorations. In the warm-up
stage, a protagonist is selected—often by sociometric process of the group. Moreno
strongly emphasizes the importance of warming-up in his writing—*"“the chief point
of the technique was to get the patient started, to get him warmed up so that he might
throw his psyche into operation and unfold the psychodrama” (1972, p. 182). The
warm-up is an essential phase of the group; further phases are incomplete without
adequate warm-up. Many role-plays attempted by social workers in therapeutic,
educational, or community settings fail due to a lack of attention to warm-up.

6.4.2 The Enactment

The enactment phase involves bringing the protagonist’s intrapsychic or interper-
sonal life onto the stage through role-playing and other psychodramatic techniques.
Dayton (2005) describes it as externalizing and concretizing the protagonist’s inner
world of object relations. She states that “the psychodramatic stage becomes a path
into another world, where it allows a protagonist to time-travel out of the narrow
dimensions of her everyday life” (2005, p. 24). This is the phase during which
the group moves onto the stage and into surplus reality. The enactment may be a
psychodrama, sociodrama, or other action-based process.

6.4.3 Sharing

After the enactment, group members de-role and the sharing phase begins. During this
phase, group members share about their own experience of playing arole or observing
the psychodrama with the intent of identifying with and connecting to the protagonist.
This serves as an integration period for group members as they apply the theme and
experience to their own lives, but also for the protagonist who is re-integrating himself
intrapsychically and interpersonally after the enactment. Sharing in psychodrama
generally does not include feedback or giving advice; instead, it emphasizes the
sharing of personal insight and identification based on the psychodrama enactment.
Participants may also provide broader perspectives from the experience in their role
(role feedback) (von Ameln & Becker-Ebel, 2020). The psychodrama director often
will also participate in the sharing process of a psychodrama with clients while taking
into consideration professional boundaries.
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6.5 The Five Elements of a Psychodrama

There are five ingredients to any psychodrama; they are the stage, a director, a
protagonist, at least one auxiliary ego, and the audience (see Fig. 6.3).

6.5.1 Stage

The stage provides a place for the action to be held and contained within space.
Moreno (1953, p. 81) states that “the stage space is an extension of life beyond
the reality test of life itself. Reality and fantasy are not in conflict, but both are
functions within a wider sphere—the psychodramatic world of objects, persons, and
events.” On the psychodrama stage, anything is possible. Moreno describes it as a
multidimensional living space in contrast to the restraints of reality (Nolte, 2020).
Moreno designed his own unique stage in the 1920s for the Theater of Spontaneity
in Vienna, which he later built in New York at his sanitarium in Beacon. His stage
design was circular with three levels and a balcony which was recreated multiple
times at psychodrama institutes or hospitals around the world (see Fig. 6.4).

The Stage The Protagonist The Director

O®©

Auxiliary Ego(s) The Audience

Fig. 6.3 The five elements of a psychodrama enactment
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Fig. 6.4 Psychodrama stage with its three levels and balcony. Reprinted with permission from
Figusch (2014)

6.5.2 Protagonist

The second ingredient is a protagonist who is a member of the group chosen to
provide the content of the psychodrama based on his or her goals. The protagonist
emerges from the group and becomes the center of attention for the psychodrama
enactment. The protagonist may be selected by the group, self-selected, scheduled,
or chosen by the therapist/director. Dayton (2005) says that offering a protagonist
the stage is offering them an opportunity to meet themselves on an inward journey.
Simultaneously, the protagonist is embarking on a “hero’s journey” for themself, the
group, and the larger community (Mosher, 2009). The scene of the psychodrama is
primarily based on the experience, perception, and action of the protagonist. They are
externalizing their inner reality through the psychodrama process. The protagonist,
together with the director, co-creates the psychodramatic enactment on the stage with
the support of the group. Moreno notes that the goal is “not to turn the patients into
actors, but rather to stir them up to be on the stage what they are, more deeply and
explicitly than they appear to be in life reality” (Moreno, 1946, p. 251).



6.5 the Five Elements of a Psychodrama 111

6.5.3 Director

The director is the person facilitating the session and guiding the protagonist toward
the completion of their goal in the psychodrama. The director uses a variety of tech-
niques which will be discussed further in the next section. In classical psychodrama,
the protagonist leads the way as the director helps to concretize and produce the
psychodramatic scene. The director’s responsibilities also include keeping the enact-
ment physically and emotionally safe. The psychodrama director is an integration of
four roles—therapist, sociometrist/group leader, analyst, and producer (Kellermann,
1992). Though psychodrama directing may seem like a straight-forward and simple
task, a skilled psychodrama director is incorporating a wealth of philosophy, theory,
and interventions within the directing process. The director is faced with countless
choices within each moment of the enactment and carefully discerns which inter-
vention might best facilitate movement toward the overall goals of the protagonist,
the psychodrama, and the group-as-a-whole. It is not suggested that any professional
attempt to direct a full psychodrama until they have completed at least 100 h of
psychodrama training—though the process of becoming certified as a practitioner in
psychodrama includes a total of 780 training hours.

6.5.4 Auxiliary Egos

The fourth element is that of one or more auxiliary egos. These auxiliary roles
are most often held by other group members but could also be staff members or
students. Moreno writes that the auxiliary ego has three functions: (a) as an actor, (b)
as a therapeutic agent, and (c) as an active social investigator, rather than a passive
audience member (1972). Utilizing auxiliaries is a tool of the director, but once
enrolled, they are an extension of the protagonist (Moreno, 1947). Most often the
protagonist selects the auxiliaries who will hold the roles necessary for the enactment
to take place. At times, the director may make clinical role assignments based on
his knowledge of group members’ needs. The auxiliary plays a role based on role
training from the protagonist and in service of the needs of the psychodrama scene.
At the same time, the auxiliaries may experience a dormant role within their own
self-system awaken as they bring themselves to the role (Dayton, 2005; Hudgins &
Toscani, 2013).

Aucxiliary egos initially play their role in the scene through the role training of
the protagonist and director. Often, they are initially role reversed into the protag-
onist role so they can observe the protagonist demonstrate their role for them. A
skillful director will have auxiliaries bring their own emotional content into their
roles, so they are playing roles not just for the protagonist, but also for themselves.
In most psychodramas, it seems that the protagonist chooses group members for
auxiliary roles based on their telic connection which results in the role player having
a meaningful connection to the role they are playing. Tele may also active when a
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group member spontaneously doubles for the protagonist in the scene. The role of
the double can be taken by the director, an audience member, an auxiliary ego, or
sometimes multiple auxiliary egos.

6.5.5 The Audience or the Group

The audience (the group) is the final element in psychodrama and provides the
protagonist with an important function by bearing witness to their story. The action
of a psychodrama has a catching force that stirs up powerful emotions in audience
members, just as observing an emotional movie scene. “The audience sees itself, that
is, one of its collective syndromes portrayed on the stage” (Moreno, 1946, p. 251).
Group members in the audience have the opportunity to identify with the protago-
nist’s story while watching it from a distance. Most frequently, audience members
experience both catharsis of abreaction and integration through their observer role
in the drama, which Hug (2007) attributes to the mechanisms of mirror neurons
(Sect. 8.4.4 for a more complete description of mirror neurons).

Moreno writes that the audience (or group) has two functions: (a) observing the
psychodrama and protagonist on stage, and (b) serving as the patient or a learner
(1972). In Moreno’s group psychotherapy system, the group is the patient (1947).
When the group is the patient, the work becomes “with the group, by the group, and
for the group” (von Ameln & Becker-Ebel, 2020, p. 7). The protagonist, auxiliary
egos, and the topic of the psychodrama emerge from the group and return to the
group through de-roling. In the sharing process of the psychodrama, group members
share about how they relate to the protagonist’s psychodrama and the roles or themes
within it. A skillful psychodrama director facilitates the selection of a psychodrama
topic and protagonist that represents the group-as-a-whole. This ensures that audience
members are also benefiting from the psychodrama enactment. When a psychodrama
is enacted that does not represent the group-as-a-whole, the group session becomes
an individual session in a group setting—which Moreno and others have cautioned
against (Moreno, 1947; Nolte, 2020).

6.6 Morenean Philosophy and Sociometric Theory Within
Psychodrama

Although many have segregated psychodrama from Moreno’s philosophy and his
sociometric system, they are part of the same whole. So, although this chapter is
devoted to psychodrama theory, it is incomplete without also outlining the intersec-
tion and integration of Morenean philosophy and sociometry within psychodrama.
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6.6.1 Sociometry

Moreno’s approach to group psychotherapy begins with assessing the sociodynamics
within the group. He used to say that “psychodrama without sociometry is blind.”
Sociometry is often used as a warm-up to the psychodrama enactment. In some cases,
an individual group member’s social atom or role atom may be enacted through
psychodrama. The sociometric assessment and exploration of the group allows the
psychodramatist to help the group uncover a central concern and open tensions
systems within the group with a topic that most represents the group-as-a-whole.
The topic and protagonist of a psychodrama are often chosen through sociometric
selection by the other group members. This ensures that the topic is relatable to the
rest of the group and that the psychodrama does not become individual therapy in a
group setting. Innumerable sociograms could be created from infinite criteria within
one group. While the social atom and cultural atom depict the individual’s social life,
the sociogram depicts the sociodynamics within the group. Just as a pattern of role
relations exists within each social atom, so too does a pattern of role relations exist
within each sociogram and within each psychodrama group. An exploration of the
complexities of these social and role relationships is further explored in Chap. 14.

Tele is the glue that keeps the group together and cohesive allowing for helpful
relationships. Acting as a socio-gravitational force within the group, tele enhances
the warm-up process and brings participants together upon a core issue. Tele often
expresses itself through the protagonist’s choice for role players. Through the inti-
mate experience of psychodrama, transference and projection dissolve and are often
replaced by stronger telic connections between group members. “The telic relation-
ships between protagonist, therapist, auxiliary egos, and the significant dramatis
personae of the world which they portray are crucial for the therapeutic progress.”
(Moreno, 1972, p. XI).

The sharing portion of a psychodrama group functions to re-integrate the protag-
onist back from the surplus reality of the psychodrama stage into the sociometry of
the group itself. In the sharing, group members often give voice to previously undis-
covered sociometric connections between themselves and the protagonist. At this
time, the protagonist takes a less active role while others have a chance to share. This
provides the protagonist with a chance to internally integrate and digest their expe-
rience while being held by the group. This is when the newfound tele is labeled and
relationships between group members further strengthened. In these ways, sociom-
etry is consistently present throughout each of the three phases of a psychodrama
group—warm-up, enactment, and sharing.

6.6.2 Role Theory, Role Relations, and Role-Playing

Psychodrama uses drama to express the psyche or the self. The vehicle from which
the self is expressed both in life and in psychodrama is through roles. Every
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psychodrama uses roles and role-playing techniques. The psychodramatic enactment
may include intrapsychic roles, interpersonal roles, social roles, psychodramatic or
fantasy roles, spiritual roles, or a mix of various types of roles. The protagonist
chooses other group members to play the roles needed for the scene. The rela-
tionships between the protagonist and the roles on the stage are enacted and often
transformed through the psychodrama process. In addition to the role dynamics
between the psychodrama roles, each role player also has role relationships to the
protagonist, the other group members, the director, the actual role that they are
playing, and the roles within their social atom which are symbolically represented
through the protagonist’s psychodrama. There are layers upon layers of role dynamics
actively engaged, some more explicitly than others, within a psychodrama expe-
rience. A skillful psychodrama director can bring to consciousness these multiple
layers of role relations for each participant and weave them through the psychodrama
process—effectively making each participant a protagonist.

While traditional role-plays are often scripted or hypothetical, psychodrama role-
plays are spontaneous real-life simulations (von Falko & Becker-Ebel, 2020). Many
psychodramas are entirely focused on helping a protagonist adopt a new role, let go
of an old role, role train for future situations, feel more competent or spontaneous
in their current roles and role relationships (role-playing), or transform an old role
into something new (role creation). Many psychodramas even have different scenes
that can be connected to the three different phases of role development. At the end of
each psychodrama enactment, participants are asked to de-role as they return to the
role of themselves for sharing. The essentiality of roles to psychodrama is clearly
depicted in that four of the five core elements of a psychodrama are roles (director,
protagonist, auxiliary egos, and audience members).

6.6.3 Theories of Change

Psychodrama’s theories of change include action theory and spontaneity-creativity
theory which are core to every psychodrama enactment. Every psychodrama is spon-
taneously put into action without a script. Moreno’s Canon of Creativity provides
the psychodrama director with a map for change at the intrapsychic, interpersonal,
and social levels. The group begins in the warming-up phase—circling the outside
of the canon. A spark of spontaneity emerges from the group process and is met with
creativity, giving birth to a new cultural conserve within the group process. This
Canon of Creativity is activated multiple times by each group member throughout a
psychodrama while also serving as the overarching clinical map for the psychodrama
itself.

In psychodrama, the healing does not come from the therapist to the protago-
nist, but instead from relationships between the protagonist and the enacted roles
and other group members. Zerka Moreno states that the purpose of psychodrama is
to help the protagonist remove barriers to healing themselves by accessing their
autonomous healing center within (Moreno, 2012). Psychodrama leverages the
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mutual aid between group members, effectively helping the group-as-a-whole to
access its autonomous healing center (Giacomucci, 2019b).

6.6.4 Developmental Theory

Asnoted in a previous chapter (see Sect. 4.8), Moreno’s developmental theory reflects
core psychodrama interventions—the double, the mirror, and role reversal (Moreno,
1952). Although it is not often considered, these three phases of Moreno’s devel-
opmental theory can be used as a clinical map to inform which psychodramatic
interventions are clinically appropriate for the group and the protagonist in any
given moment. Doubling explores the subjective experience of the protagonist, the
mirror attempts to increase objectivity in approaching the situation, and role reversal
aims to provide insight into the intersubjectivity of the experience. Developmen-
tally speaking, doubling from parents provides a labeling of the infant’s experience,
stabilization in this universe, and a beginning of differentiation of the self. These
developmental goals are also clinical goals that the intervention of doubling can be
used to achieve.

Doubling from the director or other group members not only creates connec-
tion but also helps to articulate something unspoken for the protagonist. The double
provides a stabilizing force for the protagonist within their role in surplus reality
of the psychodrama. When a protagonist is unable to fully see themselves and their
behavior within relationships in the psychodrama, the mirror intervention may be
clinically necessary to assist with the developmental task of accurately seeing one’s
self in the world. This could be used for helping a protagonist identify problematic
behavior or positive aspects of self that they have not fully owned. Role reversal
is the third developmental stage during which the individual has the capacity to
step into the shoes of another and see the world through their eyes. Once the thera-
peutic and developmental tasks of doubling and mirroring have been given attention,
role reversal can be employed as a clinical intervention for new action insights and
catharsis of integration.

In psychodrama work with trauma, it is especially important to consider the role
of developmental trauma and how the developmental theory might offer both diag-
nostic information and direction for corrective experiences (Giacomucci, 2018c).
Many survivors of childhood trauma were not adequately doubled or mirrored by
their caregivers; thus, they struggle with a sense of self, codependency, individual-
ization, and tasks related to these phases of development. It has been this writer’s
experience that a client’s here-and-now presentation is often indicative of which of
the three developmental stages they experienced neglect or trauma and thus which
corresponding psychodrama intervention needs to be focused on (see Table 6.1 for
more info). A client with a destabilized or lacking sense of self may have experienced
a lack of attuned doubling in childhood which would have promoted self-expression
and self-understanding. A client with a distorted or undifferentiated sense of self is
likely to have suffered from the absence of mirroring or misattunement in the mirror
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Table 6.1 Psychodrama developmental phases and interventions—double, mirror, and role reversal

Intervention Double Mirror Role reversal
Developmental tasks Stabilization, Differentiation, Sense of others,
expression, individualization, | perspective, empathy,
understanding self sense of self expansion of self
Focal point From within From afar From the other
Perspective Subjectivity Objectivity Intersubjectivity
Vehicle of change Group members, Seeing self role Becoming other roles
auxiliary egos, or
director
Awareness Being seen by others; | Seeing self Seeing others and self
seeing or sensing
aspects of self

phase of development. And a client presenting with a distorted sense of others or
lack of awareness of others is likely to have suffered adversity or neglect in the role
reversal phase. In this way, Morenean developmental theory provides both a diag-
nostic framework and a prescriptive guide for intervention. This is a new idea and
still needs to be further researched and tested.

When working with trauma-based roles (especially the victim and perpetrator
roles) in a psychodrama scene with a trauma survivor, it is important that the double
and mirror interventions be used prior to the role reversal. This allows the protagonist
to stabilize, express (doubling), and accurately see themself and the situation (mirror)
prior to being role reversed into a trauma-based role. If role reversal with a trauma-
based role is attempted prematurely, it may result in re-traumatization, dissociation,
uncontained catharsis, or further role training the protagonist in trauma-based roles.
Hudgins & Toscani (2013) suggest that it is unsafe to role reverse a protagonist into
a victim or perpetrator role (regardless if it is an intrapsychic or interpersonal role)
until they have demonstrated the ability to spontaneously interact with the trauma-
based role as themselves. For the victim role, this would mean rescuing, nurturing,
and validating the victim role from their adult ego state; for the perpetrator roles, this
would mean tolerating, standing up to, and setting boundaries with the perpetrator
role from their adult ego state. Using the three phases of developmental theory as a
map of clinical interventions within a psychodrama provides a guide to the director.

Furthermore, the three phases of a psychodrama group seem to also reflect the
three phases of development. In the warm-up phase, group members are actively
doubling each other through sociometry while giving voice to the central concerns
of the group-as-a-whole. In the warm-up peer identification, connection, cohesion,
and the stability of the group within the session take place. When a protagonist is
chosen sociometrically by the group based on identification with a shared topic, the
psychodrama enactment becomes relatable to everyone. The scene is essentially a
double and a mirror for each group member to see themselves through the protag-
onist’s psychodrama. The role relationships on stage shine light on the similarities
in dynamics for each participant in their own lives. Each audience member is in the
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mirror position, seeing themselves in the protagonist. Each participant intuitively
and intrapsychically role reverses with the protagonist through seeing themselves
mirrored in the psychodrama process. They are imagining they are on the stage as
protagonist, imagining what they would say or do next. The completion of the final
phase of the group, sharing, is the completion of this inner role reversal for partici-
pants; they de-role from being an auxiliary role or audience member and step into the
role of themselves again. The sharing provides the participants with the opportunity
to return to the role of self while labeling what they integrated through experiencing
the psychodramatic reality of the protagonist. One could argue that even a seem-
ingly uninvolved audience or group member is being implicitly doubled, mirrored,
and role reversed throughout the process of a psychodrama group. Though there are
some parallels between doubling, mirroring, and role reversals with the three phases
of a group, it is important to note that these interventions are primarily, and often
exclusively, employed in the enactment group phase. The idea of using Moreno’s
developmental theory as a clinical map to guide the interventions of the director is
still a new idea and needs more research and exploration—nevertheless, it can be
helpful for directors to consider the various elements of the double, mirror, and role
reversal (see Table 6.1). A future chapter (see Sect. 13.1) will dive further into the
actual implementation of the aforementioned psychodrama interventions.

6.7 Psychodrama and Social Work Theory

Social work and psychodrama exist with considerable overlap (Zwilling, 2004).
Both share emphasis on the significance of mutual aid, non-judgmental acceptance,
spontaneity, creativity, meeting the client where they are, roles, group phases, inter-
personal skills, communication, empowerment, and human relationships (Gershoni,
2013; Giacomucci, 2018a, b; 2019b; Giacomucci & Stone, 2019; Konopik & Cheung,
2013; Skolnik, 2018; Wang & Liu, 2020). Skolnik’s 2018 publication exclaims
that social work and psychodrama form “a synergistic union.” Social work and
psychodrama are both employed in a variety of settings with different group types,
including educational groups, training groups, supervision groups, support groups,
treatment groups, self-help groups, therapeutic communities, community groups,
social activism, policy work, and organizational groups.

Social work and psychodrama hold many core values in common and empha-
sizes the significance of human relationships and mutual aid. Moreno believed that
change was a result of the interaction between the group members playing roles in
a psychodrama, not from the therapist (Moreno, Blomkvist, & Rutzel, 2000). He
argued that each participant in the group had therapeutic potential and that group
members could collectively act as therapists for each other.

Both psychodrama and social work emphasize the importance of role theory.
The IASWG group standards explicitly state that “role theory and its application to
members’ relationships with one another and the worker” is “required knowledge”
for the social worker (IASWG, 2015, p. 14). Similarly, psychodrama is based on
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Moreno’s role theory. The role of the psychodrama facilitator reflects the role of
the social group worker as a guide, ally, or facilitator of the group with the intent to
cultivate mutual aid (Carey, 2016; Drumm, 2006; Giacomucci, 2017; Skolnik, 2018).
The social worker, within the group, operates as another human being, often sharing
personal ideas, perceptions, beliefs, and emotions. The use of self is highlighted
as an essential tool for social work practice with groups (Bitel, 2000; Northen &
Kurland, 2001). Similarly, the psychodrama director often discloses from self in the
sharing and processing stage of the psychodrama. This more active use of self is more
common in the social work field and the psychodrama fields than in other fields.

Social work with groups and psychodrama each operates from a phasic model of
group development and process (Skolnik, 2018). Social group work’s phases of group
development describe the tasks of the group over the course of its existence—from
the preliminary stage, to a beginning stage, middle stage, and ending stage (Northen
& Kurland, 2001; Shulman, 2015). On the other hand, psychodrama theory offers a
three-phase conceptualization of each group session—beginning with the warm-up
stage, then the action stage, followed by the sharing and integration stage (Wysong,
2017). Shulman (2015) suggests that the social group work stages are also applicable
as a framework for each individual session. While these models of group process and
development describe different aspects of group experience, they are often integrated
and used concurrently by social group workers and psychodramatists.

Both social workers and psychodramatists conceptualize the individual within
their social environment and look to increase clients’ interpersonal skills. As Bendel’s
(2017) systematic review indicates, psychodrama research consistently points to its
efficacy in improving interpersonal skills (Dogan, 2010, 2018; Karabilgin et al.,
2012; Karatas & Gokcakan, 2009; Liet al., 2015; McVea & Gow, 2006; McVeaet al.,
2011; Smokowski & Bacallao, 2009) and that “psychodrama applications for social
work may find aptitude in client development of interpersonal skills” (Bendel, 2017,
p.47). Nolte (2020) compares organism in an environment perspective of psychology
as slightly different than the being in a situation of psychodrama. He writes that
the behaviorist psychology perspective, at its extreme, portrays human behavior as
predetermined and controlled by its environment. Nolte writes that psychodrama’s
position is opposite to predetermined behaviorism in that it considers the individual
within the environment as a holistic being, actor, and initiator within a situation.
He states that “the conventional psychological model is a deterministic, mechanical
model of human behavior. The existential psychodramatic one is a non-deterministic
(spontaneous), dynamic one.” (Nolte, 2020, p. 124) At the same time, one’s ability to
access spontaneity may be limited due to oppression related to marginalized social
group assignments (or identity) within society or within the group itself (Nieto, 2010;
Nieto, Boyer, Goodwin, Johnson, & Smith, 2010). Privilege and oppression certainly
play a role in the warming up process to spontaneity.

Interpersonal skills and social interaction are based on the foundation and essence
of communication (Shaw, 1981). While ideas are primarily expressed through verbal
communication, emotional content is conveyed through non-verbal gestures such as
facial expression, posture, and subtle body movements (Northen & Kurland, 2001).
Though many social group work modalities seem to solely focus on verbal processing,
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the non-verbal is emphasized in Lang’s non-deliberative social work model (2010,
2016) as well as the psychodramatic approach. J.L. Moreno is quick to highlight
how action precedes words in human development and often convey messages that
words could not (1955). Psychodramatists even use action, body posture, and move-
ment without words as a form of communication or sharing about an experience.
Role training effective communication is the objective of some psychodrama groups,
during which group members offer various spontaneous demonstrations of commu-
nication styles for a given situation. The protagonist is then provided with an oppor-
tunity to try these different communication approaches and/or experience them from
the role-reversed position. Psychodrama as a process is used in a variety of fields to
teach communication skills to clients (Corsini, 2017; Dayton, 2005), students (Joyner
& Young, 2009), social workers (Konopik & Cheung, 2013), lawyers (Cole, 2001),
medical professionals (Baile & Blatner, 2014; Walters & Baile, 2014), and others.

Just as social workers utilize a systems approach to group and individual treat-
ment, psychodrama uses the social atom to examine the social system in which the
client operates, while utilizing the sociogram to see the group as its own socio-
dynamic system. Sociometry-based warm-up exercises are most commonly used
leading up to a psychodrama with the intent of developing group cohesion (Dayton,
2005; Haworth & Vasiljevic, 2012). The International Association of Social Work
with Groups Standards of Practice highlights group cohesion as a beginning task of
the social worker who ““aids the group members in establishing relationships with
one another so as to promote group cohesion” (IASWG, 2015, p. 11). In social work
research with groups, it has been shown that the greater the group cohesion, the
stronger the influence of the group upon its members (Northen & Kurland, 2001).
Yalom & Lesczc (2005) reference the importance of group cohesion in group work
to that of the therapeutic relationship in individual work.

Social work with groups and psychodrama each place significance on tension
and conflict within the group process. Social workers conceptualize both tension
and conflict as essential components of human development and group development
while offering multiple strategies for working through them (Northen & Kurland,
2001). Similarly, psychodramatists assess tension and conflict in the group with
sociometric tools and use a variety of psychodramatic interventions to resolve
the conflict—including the encounter (Hale, 1981). The psychodramatic encounter
provides participants with an opportunity to explore, label, and concretize transfer-
ence/countertransference in the conflict and experientially remove projections from
the group member. In the psychodramatic encounter, conflicting group members have
an opportunity to role reverse with each other to fully see things from the other’s
perspective which often relieves the conflict. Psychodramatists also pay consider-
able attention to tension in the group and are trained to assess open tension systems
within group members and the group-as-a-whole. Dayton (2005, p. 453) defines open
tension systems as “‘unresolved situations that live inside the psyche in an unfinished
state and produce internal tension.”

In group treatment, psychodrama and social work approaches complement each
other by treating the group-as-a-whole, while also being aware of each individual that
make up the group itself (Carey, 2016; Giacomucci, 2020b; Giacomucci & Stone,
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2019; Indagator & Chung, 2014). Frequently in a psychodrama group, the topic
of the psychodrama is chosen democratically by group members which promotes
the group-as-a-whole experience. J.L.. Moreno compared the psychodynamics of the
individual with the sociodynamics of the group and their interplay in the psychodrama
process. The locus of social work has been described by Viglante et al. (1981) as
the “psychosocial interface” which seems to capture Moreno’s thinking. Both social
work and psychodrama focus their work on marginalized populations and work to
empower individuals, groups, and communities (Skolnik, 2018).

Skolnik (2018) highlights the overlap between social work and psychodrama
in the emphasis on spontaneity and creativity with the group process as a collec-
tive and creative endeavor. Both the social worker and the psychodramatist are
artists who “integrate knowledge, intuition, experience, and theory in the moment
to act spontaneously and creatively to produce an intervention” (Skolnik, 2018,
pp- 62-63). The social group work environment of mutual aid cultivates sponta-
neous and creative action in the group experience (Steinberg, 2010). As outlined
in a Sect. 4.4, psychodrama practice developed from, and depends on, Moreno’s
spontaneity—creativity theory.

6.8 Conclusion

Theoretically, almost all of psychodrama’s core theories are reflected in social work
theory. Figure 6.5 provides a depiction of the multiple overlapping theories and
philosophies between Moreno’s system and social work (see Fig. 6.5). As Skolnik

Social Work with Groups Sociometry, Psychodrama, GP

Person In Environment Sociometry

Emphasis on relationships Sacial Atom; Social Network
Group-as-a-whole Group as Protagonist/Client
Mutual Aid Therapeutic agents for each other
Group/family roles Role theory

Group development stages Group stages

Inherent worth/dignity Non-pathologizing

Social Justice Sociatry - healing society

Meet client where they are at  Follow the protagonist
Creativity and spontaneity Spontaneity-creativity theory

Fig. 6.5 Similarities between social work with groups and Moreno’s triadic system. Reprinted with
permission from Giacomucci (2019a, b).
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noted, psychodrama and social group work form a synergistic union (2018). The
social worker’s role in their relationship with individuals, groups, and communities
can be enhanced through the integration of psychodrama. Konopik and Cheung’s
research (2013) outline three major areas of social work that could be enhanced by
the integration of psychodrama—clinical social work or psychotherapy, the training
of social workers or training of others, and the use of psychoeducation.
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Part 111
Social Work and Moreno’s Methods

Informed by Trauma, Neuroscience,
Strengths, and Research

This part explores movements within the field of social work as they relate to
the practice of sociometry, psychodrama, and group psychotherapy. The specific
movements that will be explored include trauma-informed practice, neurobiology-
informed practice, strengths-based practice, and evidence-based practice. This part
serves to feature the integrations of movements within the social work field and
the field of psychodrama. The fields of social work, sociometry, psychodrama, and
group psychotherapy, are largely operating within the same systems and are subject to
similar forces and trends within society and the culture. These larger trends represent
the directed consciousness of the culture and have led to the creation differentiated
specializations of knowledge within each field. The structure of this part will tran-
sition from parts on trauma to neurobiology and strengths-based practices, ending
in a summary of the evidence-base of research for sociometry, psychodrama, and
group psychotherapy. Each subsection will follow the format will address the impact
of this trend in the field of social work, group psychotherapy, and psychodrama. It
is important to note that these four themes—trauma, neurobiology, strengths-based,
and evidence-based are tightly linked, integrated, and inseparable. However, due to
the limitations of the writing format, these pieces will be presented in linear form
below.



Chapter 7 ®)
Trauma, Social Work, and Psychodrama <o

Abstract The history and principles of trauma-informed practice in social work
are presented while differentiating trauma-informed and trauma-focused practices.
The practice of trauma-focused group therapy and trauma-focused psychodrama
is outlined while acknowledging the recent calls for increased trauma content in
graduate curriculums. Safety, play, and spontaneity are elevated as core elements
in psychodrama’s effectiveness in working with trauma survivors. Psychodrama’s
unique capacity for treating post-traumatic stress disorder (PTSD) is presented while
outlining two trauma-focused psychodrama models—the Therapeutic Spiral Model
and the Relational Trauma Repair Model.

Keywords Trauma - Trauma-informed social work - Trauma-focused
psychodrama - Therapeutic spiral model + Relationship trauma repair model

7.1 Trauma-Informed Practice

It seems that the term trauma-informed is thrown around by programs without much
care or recognition of what it means to be trauma-informed. For some, being trauma-
informed seems to mean that they had their staff attend a single training workshop
on trauma, while other agencies identify themselves as trauma-informed only after
taking careful consideration in developing their policies, procedures, designing their
physical space, training staff, and operationalizing a philosophy that holds trauma-
informed principles at its core. So, what exactly does trauma-informed mean? The
Substance Abuse and Mental Health Services Administration (SAMHSA) published
the following trauma-informed principles (2014a) (see Fig. 7.1):

The National Center for Trauma-Informed Care (NCTIC), established by
SAMHSA in 2005, indicates that every aspect of an organization should be
trauma-informed and:

assessed and potentially modified to include a basic understanding of how trauma affects
the life of an individual seeking services. Trauma-informed organizations, programs, and
services are based on an understanding of the vulnerabilities or triggers of trauma survivors
that traditional service delivery approaches may exacerbate, so that these services and
programs can be more supportive and avoid re-traumatization (National Center for Trauma
Informed Care, 2012, as cited in Wilson, Pence, & Conradi, 2013).
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